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ABSTRACT

The article is devoted to the development of primary school students’ emotional
intelligence. The concept of “emotional intelligence” is quite new to pedagogical science, it
was first introduced in the 1990s in the studies of American psychologists J. Mayer and
P. Seloway. It was analysed that the understanding of scientists of emotional intelligence is
based on the emotional component of personality and is the ability to understand own and
others’ emotions, the ability to control them and interpret them correctly through non- verbal
signals. It has been found that the American journalist D. Goleman’s approach to
understanding emotional intelligence is based on a combination of cognitive abilities and
personal characteristics of the individual. The author reveals the main results of education
that need to be considered in the process of developing the content of emotional intelligence
education in educational institutions, such as: awareness of their own emotions, self-control
or control of their own emotions, personal motivation, empathy, management of social
relations. Examples of tasks that can be used in primary school to develop students’
emotional intelligence are presented in the article. The views of foreign scientists on the
development of emotional intelligence of primary school students are given. The
international educational program of social and emotional learning (SEL) aimedat the
implementing of emotional learning in general secondary education institutions and theresults
of its work are analysed. The purpose of SEL is to form five basic competencies in the field
of emotional education, namely: self-awareness, self-organization, social consciousness,
building relationships and making responsible decisions. Early school ageis characterized
by sensitivity and emotionality, which is a favourable condition for the development of
emotional intelligence. It is proved that the child’s understanding of their own emotions has
a positive effect on the socialization and self-realization of students, as well as on their
academic success.

Keywords: emotional intelligence, development of primary school children’s
emotional intelligence, social and emotional learning, SEL, primary school students,
emotions, empathy, intelligence.
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neoazoeiunoi Hayku, enepuie tioeo 6yno egedero y 1990-x poxax y Oocriddcennsx
amepuxancokux ncuxonozie /. Maiiepa ma II. Cenogesa. Ilpoananizoearno noenaou
HAYKOBYI8 HA CYMHICMb eMOYIUHO20 [HmeneKmy ma 3poOieHO BUCHOB0K, Npo me, Wo
eMoyiuHUll iHmenekm 0y0yEMbCsa HA eMOYINHIL CKAA008iti ocobucmocmi ma a611€ cob0w
6MIHHA pO3YMIMU  GIACHI mMa Yyxci emoyii, KOHmponoeamu ix ma NpasuibHO
inmepnpemygeamu 3a60AKU He8epOANbHUM cuzcHanam. 3’1c08aHo, Wo y AMEePUKAHCLKO20
orcypranicma [ Toyamana nioxio 00 po3yMiHHSA eMOYIUHO20 iHmenexkmy 0as3yemvcs Ha
NOEOHAHHI KOZHIMUBHUX MONCIUBOCIEL MA NEPCOHANILHUX XAPAKMEPUCTUK 0COOUCTNOCHII.
Aemop po3Kpusae 0CHOBHI pe3yIbmamu GUX08AHHS, Ki NOMpIOHO 6paxogyeamu y npoyeci
PO3POOKU  3MICY BUXOBAHHA eMOYIUHO20 IHmMeNeKmy )y 3aKiadax oceimu, a came:.
VCBIOOMIEHHSL BLACHUX eMOYIll, CAMOKOHMPOIb A60 KOHMPONb GIACHUX eMOYil, ocobucma
Momugayis, emMnamis, YNPAGNiHHA COYIANbHUMU BIOHOCUHAMU. Y cmammi po3ensaHymo
NPUKIAOU 3a60aHb, AKI MONICYMb OVMU BUKOPUCTNAHI Y NOYAMKOBIU WKOJ, Ol UXOBAHHS
emoyitinoeo inmenekmy yunie. Haeedeno noensiou 3apyOidicHUX y4eHux Hd BUXOBAHHS
eMOYIUHO20 IHMeNeKmy YUHI8 MOA00UO020 WKITbHO20 GIKY. [Ipoananizoeano MidicHapoOoHy
ocsimuio  npoepamy coyianbHoco ma emoyiunoco Haeuanusi (SEL), nayireny na
8NPOBAOINCEHHS eMOYIlIHO20 HABYAHHA 6 3AaKIA0ax 3a2dlbHOi cepeonvoi oceimu ma
pesyromamu it pobomu. Memoio SEL ¢ ¢popmysanns n’smu ocnosnux xomnemenmmocmet
V cepi eMoyitinoco UX0BAHHS, A came. CAMOYCEIOOMACHHS, CAMOOP2ARI3aAYis, COYIANbHA
cgidomicmv, no6Y008a CMOCYHKI6@ Ma NPULUHAMMS GiON0Gi0anbHux piutens. Monoowuil
WKIbHULL 8IK XAPAKMepu3yemvpCs Yymaugicmio ma emMOoyiiuHicmio, wo € CHpusimiugor
YMOBOIO Ol BUXOBAHHA eMOyilHo20 inmenekmy. J{ogedeHo, WO pPO3VMIHHA OUMUHOIO
GIACHUX eMOYill NO3UMUBHO BNIUBAE HA COYIANI3AYTI0 MA CamMOpeanizayito YuHie, a maKodic
Ha iX akademiuHy ycniwHicme.

Kniouosi cnosa: emoyitinuii inmenexm, GUXOBAHHA eMOYINUHO20 [HMENEeKMY
MONOOWUX WIKOAPIS, coyianvhe ma emoyiline Haguanus, SEL, yuni nouamxoeoi wikonu,
emouyii, eMnamis, iHmenexKm.

INTRODUCTION

At the present stage of education reform in Ukraine, the question about formation of
social and emotional skills of new Ukrainian school students arises. These skills are the key
to successful socialization of students, and preparation for individual life.

The concept of the New Ukrainian School (2016) is aimed at personality-oriented
learning, the formation of the child’s personality, character, attitude to the world. The
reformed content of education focuses not only on the child’s knowledge of the outside world,
but also on the processes of interaction with the world, understanding the meanings of their
own activities. Therefore, an important component of the process of education is self-
understanding, the development of emotional intelligence, which is the ability to accurately
identify emotions and related needs outside of thoughts, physical condition, appearance,
behaviour.

In the State Standard of General Primary Education (2018) the content guidelines
for the harmonious development of the primary school students’ personality are defined,
and cross-cutting skills are formulated, namely: problem solving, critical and creative
thinking, cooperation, effective communication, development of own emotional intelligence,
research, organization of own activities, reflection, thoughtful reading. Thus, the
development of primary school children’s emotional intelligence is one of the priorities of
modern education.
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THE AIM OF THE STUDY

The article aims to analyse the development of primary students’ emotional
intelligence based on the views of foreign researchers.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The notion of “emotional intelligence (EI)” is used in science relatively recently.
The concept and theory of emotional intelligence (ability), emotional competence as an
important condition for the success of the individual has been used since 1990 by
P. Salovey and J. D. Mayer. Since then, numerous studies have been carried out to
conceptualize the topic, develop an EI measure, and explore El as a key competency in
education and training to improve performance in different areas. However, there areseveral
approaches to defining the concept of “emotional intelligence”, which indicates the
complexity of this concept.

P. Salovey and J. D. Mayer (1990) define emotional intelligence as “the ability to
monitor one’s own and others’ feelings and emotions, to discriminate among them and to use
this information to guide one’s thinking and actions” (p.189). Their understanding is aimed
at comprehending the content of emotions. In their model of emotional intelligence,a number
of components that emphasize the ability to know and analyse emotions are represented: 1)
to perceive and determine emotions; 2) evoke and control a certain emotion;

3) interpret the meaning of emotions, analyse the causes of their occurrence; 4) reduce the
intensity of negative emotions, manage emotions and control emotional states (Mayer, Di
Paolo & Salovey, 1990).

Researchers identify four components of emotional intelligence.

* Perception of Emotion. It is important to understand the emotions (one’s own and
others’) related to both internal changes and external events. It is the ability to identify
emotions by thoughts, physical condition, appearance, and behaviour.

« The use of emotions to facilitate thinking. How and what we think depends on how
we feel. Emotions affect the mental process and prepare us for certain actions. This ability
helps to understand how to use emotions and think more effectively. By controlling emotions,
person can look at the world from different angles and solve problems more effectively.

« Understanding of emotion. This means that a person is able to identify the source
of emotions, classify them, recognize the relationship between emotions and words, interpret
the meaning of emotions, understand complex feelings, transitions between emotions and
their further development.

+ Emotion management. Emotions affect thinking, so they must be taken into
account when solving problems, making decisions, and choosing behaviour. The ability to
manage one’s own and others’ emotions allows people to use information (provided by
emotions), as well as to cause or remove from them (Brackett, Delaney & Salovey, 2021).

The structure of emotional intelligence of D. Goleman (1996) is characterized by a
combination of cognitive abilities with individual personality traits: persistence, the ability
to enter into emotional states that contribute to success. Important personal characteristics,
identified by D. Goleman (1996), are the ability to enter into interpersonal relationships
with other people and to be sensitive to their emotions, to use empathy.

American researcher emphasises that the optimal functioning of emotional
intelligence in relation to the optimal functioning of intellectual intelligence is the key to
the success of primary school students. The development of two types of intelligence has a
positive effect on the socialization of the child in society and the formation of understanding
of their own feelings.

__I's0 1




[lopiBHsANBHA TpodeciiiHa nefgarorika 11(2)/2021
Comparative Professional Pedagogy 11(2)/2021

According to the model created by D. Goleman (1996), educational programs
focused on the development of emotional intelligence should take into account the following
results:

—the awareness of own emotions (the ability to recognize and name them, the ability
to determine the causes of emotions, the ability to anticipate possible behaviour and actions);

— the self-control or control of one’s emotions (the ability to control negative
emotions, the ability to adequately express emotions, the ability to charge yourself with
positive emotions, the ability to cope with stress to your own favour, the ability to avoid
depression and anxiety);

— the personal motivation (the ability to productively use emotions, the ability to
concentrate on task, the ability to manage your impulsivity);

— the empathy (the ability to understand the thoughts, emotions and actions of
others, the ability to listen to the others with all your senses);

— the management of social relations (the ability to understand interpersonal
relationships, solve conflicts, the ability to be open, assertive and positive, to cooperate).

The following methods were used to realize the aim of the study: analysis and
synthesis of psychological and pedagogical scientific sources, generalization, and
systematization of the obtained results.

RESULTS

The development of emotional intelligence becomes especially important in the
early school years, because during this period there is an active emotional growth of the
individual. Learning activities help to improve self-awareness and the ability to reflect. The
school period of live is characterized by significant sensitivity and flexibility of mental
processes, as well as a deep interest in the inner world.

Hypersensitivity of primary school students is a result of the artistic type of their
personality, which is characterized by: a tendency to aesthetic and artistic activity;
susceptibility, emotionality, visual perception. The level of children’s aesthetic experiences
also grows, their feelings are enriched, and the general culture increases. Sensory openness,
emotional sensitivity, special receptivity of primary school students to art become the basis
for the development of their observation, aesthetic feelings, which is necessary for the
development of emotional culture.

Exercises for the development of primary school students’ emotional intelligence do
not take much time and can become everyday habits in the learning process.

E. Mulvahill (2021) in her article “Simple Ways to Integrate Social-Emotional Learning
Throughout the Day” gives such examples of actions:

1. Teachers may start the day with a check-in. It doesn’t need to be a time-
consuming or elaborate procedure. It could be as simple as giving a warm greeting to
welcome each person as they arrive in the morning or asking a question, even if you are
teaching online.

2. Do lots of partner activities. Working with a partner helps kids learn to cooperate
and builds community in your classroom.

3. Practice lots of role-playing. Sometimes you have to put yourself in someone
else’s shoes to truly understand a situation. Taking time to role-play tricky or troubling
situations helps kids develop empathy and understand other people’s feelings.

4. Build social-emotional vocabulary. It gives students positive phrases they can use
to foster their resilience and overcome failure.
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5. Set up a calm-down corner. a special place in classroom for kids to take a break
when they are upset or angry or need to calm themselves. This space should have a peaceful
atmosphere and might include comfy pillows to sit on, noise-canceling headphones and
calming images.

To develop emotional intelligence in early school age it is necessary to start with the
basic emotions and gradually move to their shades. Teachers can perform the following tasks:

— read books with an analysis of the mood and feelings of the characters;

— use different types of theaters;

— use game exercises “Guess the mood”;

— analyze situations in children’s lives;

— show photos, drawings of people with basic emotions and later with shades of
emotions;

— draw “own mood”, as well as relatives, friends and analyze the causes of mood;

— watch and analyze the emotions of cartoon characters.

Based on research conducted by D. Goleman at Yale University (New Haven,
Connecticut, USA) and the University of Illinois at Chicago (lllinois, USA), the SEL
(Social and Emotional Learning) program was developed. SEL is defined as an integral part
of education and human development. SEL is the process through which all young people
and adults acquire and apply the knowledge, skills, and attitudes to develop healthy identities,
manage emotions and achieve personal and collective goals, feel and showempathy for
others, establish and maintain supportive relationships, and make responsible and caring
decisions. Social-emotional learning describes the mindsets, skills, attitudes, andfeelings that
help students succeed in school, career, and life. At its core, SEL focuses on students’
fundamental needs for motivation, social connectedness, and self-regulation as prerequisites
for learning. SEL develops five core competencies:

1. Self-Awareness: The abilities to understand one’s own emotions, thoughts, and
values and how they influence behavior across contexts. This includes capacities to recognize
one’s strengths and limitations with a well-grounded sense of confidence and purpose.

2. Self-Management: The abilities to manage one’s emotions, thoughts, and
behaviors effectively in different situations and to achieve goals and aspirations. This
includes the capacities to delay gratification, manage stress, and feel motivation and agency
to accomplish personal and collective goals.

3. Social Awareness: The abilities to understand the perspectives of and empathize
with others, including those from diverse backgrounds, cultures, and contexts. This includes
the capacities to feel compassion for others, understand broader historical and social norms
for behavior in different settings, and recognize family, school, and community resources and
supports.

4. Relationship Skills: The abilities to establish and maintain healthy and supportive
relationships and to effectively navigate settings with diverse individuals and groups. This
includes the capacities to communicate clearly, listen actively, cooperate, work
collaboratively to problem solve and negotiate conflict constructively, navigate settings with
differing social and cultural demands and opportunities, provide leadership, and seek or offer
help when needed.

5. Responsible Decision-Making: The abilities to make caring and constructive
choices about personal behavior and social interactions across diverse situations. This
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includes the capacities to consider ethical standards and safety concerns, and to evaluate the
benefits and consequences of various actions for personal, social, and collective well-being
(Buckle, 2020).

Thorough research shows that SEL programs promote academic achievement and
positive social behavior, reduce behavioral problems, substance abuse, and emotional stress.
SEL is a methodology that helps students from an early school age better understand their
emotions, fully experience those emotions, and show empathy for others. It is then used to
help students make positive, responsible decisions; create conditions to achievetheir goals
and build positive relationships with others.

Although SEL is not a separate subject, such as history or mathematics, it can be
introduced into the structure of the school curriculum. Teachers should make lessons more
personal and accessible to students, and students would be more interested in participating
and less likely to be mentally overwhelmed when studying subjects. By cultivating a sense
of empathy, self-awareness and security in the classroom, SEL has a positive impact that will
last a lifetime.

According to the research of J. Peyton (2008) the results of SEL programs, which
were implemented in the educational process and conducted in extracurricular activities,
showed that these programs significantly affected a wide range of results in various fields
in children with identified emotional and behavioural problems, and without them. These
programs achieved significant results in all six categories studied: improved emotional
learning skills; attitude to oneself and others; formed positive social behaviour; reducing
behaviour problems; emotional distress; and improved academic achievement by 11 percent
(p. 16).

CONCLUSIONS

Therefore, studies of emotional intelligence in foreign sources show that the
introduction of emotional intelligence education in primary school should be connected
with the development of intellectual abilities of students, which, according to American
scientists, not only improve students’ academic achievement but also helps them build social
ties and prepare children for further life.

Further research should be dedicated to a more detailed study on the peculiarities
of applying abroad experience of developing primary school students’ emotionalintelligence
in general educational system of Ukraine.
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