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ABSTRACT

The issue of developing teachers’ pedagogical skills is raised in various countries
around the world. The paper reveals the results of the comparative study of domestic and
foreign experience in the development of future teachers’ pedagogical skills and highlights
the best practices of European countries. Due to the analysis of scientific researches, the
general tendencies of modern pedagogical education development have been outlined. The
principles of implementing innovative approach to pedagogical education for the
development of future zeachers’ pedagogical skills have been substantiated. The peculiarities of
higher pedagogical education in Germany and Great Britain have been analyzed, as it is in
these countries that modern innovative systems of future teachers’ training have been
designed. It has been found out that the prevailing methods of teaching while developing
future teachers’ pedagogical skills in our country are interactive methods that contribute to
practical consolidation of acquired knowledge, skills and abilities. The importance offorming
pedagogical skills in the process of professional training of future teachers has been
emphasized. The main components of the development of future teachers’ pedagogicalskills
in Great Britain and Germany as well as personality qualities of teachers necessary for the
development of pedagogical skills have been characterized. As a result of the comparative
analysis of the foreign countries experience, it has been found out that training focused on
the development of professional competence of a specialist is carried out effectively only
under conditions of productive relationship between the teacher and students, positive
psychological climate, equal partnership based on dialogue and joint activities. The
development of pedagogical skills is facilitated by active forms and methods of teaching. It
has been determined that the system of professional development and in- service training of
teachers is in the need of improvement.

Keywords: pedagogical skills, pedagogical experience, teaching methods, system of
future teachers’ training, future teachers, Great Britain, Germany.

AHOTALNIA

Humannro pozeumky nedazoeiunoi mMancmepHoCcmi 64umenié npuUOLIAEMvCs yeaza
8 pi3HUX Kpainax ceimy. Y cmammi po3kpumo pe3yibmamu nopieHaIbHO20 OOCHIONCCHHS
BIMYUSHAHO20 MA 3aPYOINCHO20 00C8IOY NPOOAEMU PO3BUMKY Neda202iuHOi MAUCMEPHOCHE
MatOymuix yuumenie ma 6UOKpeMAEHO Kpawyi Npakmuxu esponelicvkux Kpain. Ha ocnogi
auanizy HayKosux npayb OOCIIOHUKIE BUOKPEMIEHO 3A2aNbHi MeHOeHYil pO36UMKY CYYACHOT
neoazoeiunoi oceimu. OOIPYHMOBAHO NPUHYUNU peanizayii IHHOBAYINIHO20 NIOX00Y Y
neoazociunitl ocgimi 05l PO3BUMKY nedazociunoi maticmepuocmi. Ilpoananizoeano
ocobausocmi cucmem euujoi nedazociunoi oceimu Himeuuunu ma Benukoopumarnii, ocKinbKu
came y yux Kpainax cmeopeno Cy4acHi IHHOBAYIUMI cucmemu nideomoexu
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Matbymuix yuumenie. Bcmanoeneno, wo npiopumemuumu Memooamu Ha64anus @ CUCMeEMI
PO36UMKY Ne0a202i4HOl MAliCMepHOCMI 8 HAWIN KPAiHI cmarmy iIHMepaKmueHi Memoou, AKi
CHpUAIOMY NPAKMUYHOMY 3AKPINAEHHIO HAOYMUX 3HAHb, YMiHb | nHasuyok. Hazonoweno na
saxicaugocmi hopmy8anHHs nedazociuHoi maiicmeprHocmi 8 npoyeci npogheciinoiniocomosku
manoymuix euumenis. Cxapakxmepu3o8aHo OCHOBHI CKAA008I pPO3BUMKY Nedac02iuHol
MmaticmepHocmi nedazoeie Benuxobpumanii 1 Himeuuunu ma ocobucmicHi sikocmi, sKi
HeoOXIOHI Ol PO36UMKY NedazociuHol matcmepHocmi  yuumenie. Y pesyromami
NOPIGHANLHO20 AHANIZY 00C8IOY 3apyOiiCHUX Kpain Oy10 3’1C06aHO, WO HABUAHHS,
OpieHmoBane Ha Po36UMOK NPOQPeciinol KOMNemeHmMHOCMI cneyianicma, 30iUCHIOEMbCS
ehexmueHo e 3a yMOGU HANA200HCEH S NPOOYKMUBHOZ0 63AEMO38 3Ky MIJIC BUKIAdAUEM
ma 3000ysavamu  0ceimu, NOUMUEHO20 NCUXONO2IYHO20 KIIMAMY, PIGHONPAEHO20
napmuepcmea, nody0oeanoeo Ha Oianosi, cniivbHitl OdisavHocmi. Possumky nedacoeiunol
MAtiCmepHOCmi CRpUAIOmMs aKmuehi gopmu i memoou Haguanua. Boowouac, nompebye
VOOCKOHAIEHHL CUCTeMa NPoghecilino20 po36UMKY ma nio8ueHHs KeaniQikayii euumernis.

Knrwuosi cnoea. nedacociuna maticmepHicms, nedazocivHuii 0060, Memoou
HABUaHHA, cucmema ni02omosKU MauOymHix yuumenie, maubymui euumeni, Benuxa
bpumanis, Himeuyuna.

INTRODUCTION

Considering current development of Ukraine and revival of spiritual culture of the
Ukrainian people there is an urgent need for education of the developed person capable of
focusing their activities onto the humanistic development of the society and self-
development by means of assimilation of universal values. In this process, pedagogical
educational institutions are very important as they strengthen the requirements for the
personality of the teacher, their ability to develop the spiritual realm of students.

Nowadays, the issue of the importance of teachers in society is of current interest.
It should be emphasized that over time, new requirements are set for the teacher’s personality
and the quality of their professional and pedagogical activities (Zyazyun, 2016).The main
task facing the teacher is a decent upbringing of the younger generation. They must be able
not only to teach and educate, but also to find an approach to each student, skillfully using
special pedagogical methods, demonstrating high level of pedagogical skills. This is
emphasized in the Laws of Ukraine “On Education”, “On the formation and placement of
state order for training specialists, scientific and pedagogical staff, working personnel, their
in-service, further training and refresher training”, the National Strategy of Education
Development in Ukraine.

The process of reforming modern education puts forward new requirements to the
training of teachers, according to which the importance of their pedagogical skills isgrowing.
In this regard, universities face the task of developing future teachers’ skills because teachers
are not only subjects of professional activities for the training of highly qualified
professionals, but also act as active participants in political and socio-cultural processes and
changes in the country.

The essence of pedagogical skills is reflected in the personality of the teacher, their
ability to take creative initiative. Pedagogical skills of the teacher is the self- realization of
the teacher’s personality in educational activities that provide self- development of a
student’s personality. It is a synthesis of the teacher’s personality traits necessary for the
implementation of pedagogical activities at a high level.

Teacher’s pedagogical skills are the highest level of teaching activity, a
manifestation of the creative activity of the teacher’s personality. Pedagogical skills are a
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set of personality traits that provides self-organization of a qualitative professional activity
on a reflective basis. Today, the teacher needs to develop the ability to take into account
changing socio-economic conditions, the general situation in the education system and at
the same time make decisions and predict the consequences of these decisions, be able to
cooperate, etc. (Yunusova et al., 2020).

Analysis of teachers’ experience shows that the future of students depends on their
knowledge, skills and abilities. The most important thing is to improve the educational
process, increase pedagogical skills of the teacher, who has always been and remains the core
of any pedagogical system. The issue of developing pedagogical skills of the teacher is
directly related to constant optimization of the educational process. This raises the problem
of the ratio of the teacher’s creativity and a certain algorithm of actions that they must
constantly adhere to.

THE AIM OF THE STUDY

The aim of the paper is to analyze domestic and foreign experience in the
development of teachers’ pedagogical skills and highlight the best practices of European
countries that can be borrowed and implemented in our country.

THEORETICAL BASIS AND RESEARCH METHODS

In domestic and foreign literature, serious attention is paid to the problem of
pedagogical professionalism, as well as to the formation and development of teachers’
pedagogical skills. Thus, studies of the role of the teacher, the meaning and content of their
professional activity are reflected in the works of M. Acost, U. Dilafruz, M. Esteves,
J. Galant, V. Hrynyova, L. Kaidalova, V. Kovalchuk, P. Lundgren, K. Melanie, N. Shchokin,
T. Vakhrushchev, N. Volkova, A. Zafeirakou, 1. Zyazyun, and others.

I. Zyazyun in his research revealed the essence and structure of professional and
pedagogical activities in general, revealing the elements and techniques of pedagogical skills
(Zyazyun, 2016). V. Kovalchuk substantiated theoretical and methodologicalprinciples of
the development of pedagogical skills in the system of postgraduate education (Kovalchuk,
2014). L. Kaidalov explored the essence and components of pedagogical skills(Kaidalova et
al., 2014). V. Hrynyova points out that today there is a problem of identifyingthe subjective
characteristics of teachers that determine the productivity of their pedagogical activities and
provide conditions for the development of pedagogical skills (Grinyova, 2013).

Despite the large number of publications on the formation and development of
pedagogical skills, there is a need to compare domestic and foreign experience in the
development of teachers’ pedagogical skills and implement the best practices of the latter in
higher pedagogical education of Ukraine.

The research was carried out with the use of general scientific methods (study,
analysis and synthesis of reference, overview of scientific educational print and on-line
sources), as well as systematization and generalization. The research is qualitative
(descriptive) and is based on observation and narrative inquiry.

RESULTS

Under the conditions of the educational strategy changes, the issue of teachers’
professional skills becomes relevant and increases the requirements for the quality of future
teachers’ training and further improvement of their professional teaching competence. A
necessary condition for the professional development of teachers today is not only profound
professional knowledge and high level of education, but also constant replenishment and

_ T e 1




[lopiBHsANBHA TpodeciiiHa nefgarorika 11(2)/2021
Comparative Professional Pedagogy 11(2)/2021

updating of knowledge, high level of professionalism, desire to educate children within the
humanistic approach [2].

Scientists and teachers try to identify general trends in the development of modern
pedagogical education. Nowadays, European countries (Germany, Great Britain, France
and Poland) adhere to the following principles of implementing innovative approach to
pedagogical education aimed at the development of teachers’ pedagogical skills:

—continuous professional development of the teacher;

— democratization of pedagogical education and the whole structure of activities of
pedagogical educational institutions;

—broad self-government;

— focus on creative activity, unique personality of each teacher; provision of a
differentiated personal and creative approach to their training;

— consolidation of socio-ethical, general cultural and professional development of
the teacher’s personality under the conditions of wide humanization of pedagogical
education;

— humanization of education; careful and attentive attitude to the person who is the
subject of communication, cognition, and social creativity;

—unity of fundamental and practical orientation in the holistic process of teacher
training;

—continuous improvement of pedagogical education system, which provides
openness, flexibility, dynamism of changes in the content, forms and methods of teacher
training in accordance with modern requirements and forecasts for the future;

— unity and consistency in the work of schools, pedagogical educationalinstitutions,
institutes of teacher education, institutes of teachers’ further training;

— implementation of the content, forms and methods of teacher training with the use
of new information technologies (Lundgred, 2014; Yanan & Hasanova, 2020).

In European countries, common European recommendations for the training of
contemporary teachers are being formulated. The proposals of the Council of Europe state
the need to develop teacher competence. European integration in education depends not
only on didactic knowledge and methodological concepts, but also to some extent on what
is “transmitted” to the teacher (pluralism and multiculturalism that are European values,
commitment to democracy and cultural diversity). This is manifested in the teacher’s
recognition of pluralism, cultural heritage, their desire for mutual understanding. The perception
of such a way of life is the perception of European integration (Zafeirakou, 2002).

New educational paradigms complicate pedagogical activities of teachers. Besides,
personal qualities of the teacher are of great importance for the development of the student’s
personality. Requiring from the students the development of such qualities as sociability,
ability to adaptation, creativity, and self-confidence, teachers should develop them in
themselves.

For example, in Germany, the development of teachers’ pedagogical skills
presupposes a set of their personal qualities. Among them are high ethical standards,breadth
of views, adaptability, interest to innovation, curiosity, willingness to take responsibility,
ability to analyze and solve important problems, accessibility, attention to personality, high
civic activity, ability to work in a team, independence, high resilience in stressful situations,
emotional stability (Lundgren, 2014). These qualities are also necessary for intercultural
communication of specialists in the field of education.
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We consider it essential to analyze the characteristics of higher pedagogical
education systems in Germany and the United Kingdom, because it is in these countries that
modern innovative teacher training systems have been developed.

The current system of teacher training in Germany includes two stages: university
studies (before the First State Examination) and two years of teaching practice (until the
Second State Examination). University training of future teachers consists of three
components: the study of 2—3 academic disciplines that the future teacher will teach at school,
study of pedagogical sciences; and teaching practice at school.

The training of future teachers also includes the academic discipline “Pedagogical
Sciences” which takes 25 % of the curriculum for teachers of primary and secondary schools,
and 20 % — for teachers of secondary schools. This is a significant share, given thatthe
training of gymnasium (specialized high school) teachers is dominated by the study of
scientific subjects.

State regulations define the following branches and sections of pedagogical and
related humanities that should be taught at the university: education (pedagogy,philosophy);
development and training (psychology); social preconditions of education (sociology,
pedagogy); institutions and forms of the education system organization (pedagogy,
sociology, law); teaching and general didactics. At the level of an individual university, these
state regulations are implemented in curricula that take into account local conditions and
combine compulsory and elective parts.

At the end of their studies at the university, students take the First State Exam in
two or three academic disciplines and pedagogical sciences — both in writing and orally. Prior
to this, the student must write one test paper (in one academic discipline). Exam requirements
vary slightly depending on the teaching position the graduate wishes toobtain. After
successfully passing the First State Exam, the future teacher undergoes a two- year teaching
practice — “referendariat” (probationary training). It is a professional practicaltraining at
school and at the so-called training seminar. The main part of the professional training is
attending lessons, conducting trial lessons and independent teaching. At the end of the
probationary training, teachers take the Second State Exam, which consists of a written test,
two trial lessons, and oral exam. Successfully passed Second State Exam marksthe end of
teacher training (Yanan & Hasanova, 2020; Esteves et al., 2017).

A distinctive feature of the teacher training system in the UK is the availability of
a large number of educational routes for the teaching profession and the development of
pedagogical skills. There are currently seven major university qualification programs for
higher pedagogical education:

1. Bachelor of Pedagogy (Bachelor of Education) — a course that takes four years of
study at a pedagogical college of the university, focused on special disciplines and aimedat
training primary school teachers.

2. Course of study, which lasts for three years and provides bachelor’s degree in
pedagogy with or without honors. The study presupposes six academic disciplines and has
less clear focus on subject specialization. A Bachelor of Arts or a Bachelor of Science degree
with Qualified Teacher Status and a specific specialization can be awarded after another year
of study.

3. Course of study for the degree of Bachelor of Pedagogy. It is shortened (lasts
for two years) and provides training for secondary school teachers in academic disciplines
that lack teachers in the country.
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4. Three / four-year full course for a Bachelor of Arts or a Bachelor of Science with
Qualified Teacher Status. Emphasis is placed on subject specialization. At the end of the
course, future teachers undergo teaching practice at school, so students who realize that they
do not like the teaching profession, can interrupt the teaching course and complete their
education.

5. Postgraduate Certificate in Education at the pedagogical faculty of the
university. The training lasts for one year, the course takes place after obtaining a Bachelor
of Arts or Sciences. Mostly it is aimed at training secondary school teachers.

6. Two-year part-time post-graduate course (two-year part-time PGCE). Here only
academic disciplines that lack teachers are studied. The course is designed mainly for
students who cannot study under the full course program.

7. Two-year full-time course for obtaining a postgraduate certificate, associated
with a change of specialization (two-year full-time subject conversion PGCE course). The
course is designed for those who want to teach an academic discipline that is not in their
specialization (Yunusova et al., 2020).

The system of future teachers’ training in the UK is aimed at forming the model of
a skilled teacher that presupposes a set of requirements to teachers:

1. Teachers are knowledgeable practitioners who deeply understand the content of
academic disciplines and successfully involve students in their study by demonstrating the
relationship of content with everyday practical life; they show curiosity and have a mindset
that encourages them to learn throughout life in order to improve their pedagogical skills;
they have the ability to integrate the foreign context, international issues and prospects into
the standard school and university curriculum; they use the research model of learning; they
encourage students to actively use different ideas for new knowledge, problem solving,
development of their own understanding of the content of the discipline; they encourage
students to analyze and reflect on their own learning direction; they use various forms of
assessment to assess and monitor the learning of students.

2. Teachers are profound thinkers who are able to solve problems skillfully, who
understand the nature of complex problems; collect, analyze, systematize information from
various sources; they are tolerant to ambiguity and uncertainty, offer a potentially viable
solution to the problem; they use their skills in favor of solving both individual learning
problems of their students and colleagues, and collective issues of the school community;
they observe their pedagogical activities, use new strategies to find individual approaches to
each student, as well as a variety of resources to achieve maximum learning outcomes of
students; they counsel students and help them overcome challenges and learning difficulties.

3. Teachers are professionals with established multicultural values who recognize,
value and respect ethnic and cultural diversity of society, and teach students to work
effectively with people from different layers of society; they are aware of the contribution
of different cultures to the development of their country, recognize the multicultural space of
the educational institution and use appropriate educational strategies for its cultural
enrichment; they recognize different levels of academic and social literacy of students and
help them to combine them.

4. Teachers are aware of the dynamics of global change in the world, they
understand international issues of a global nature, keep track of key events in the world and
help students understand them through daily interaction; they link the content of academic
disciplines to authentic global problems and perspectives; they express balanced views on
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global issues and teach students to reflect on them from different points of view (Yunusova
etal., 2020).

Under the conditions of current reformation in the system of pedagogical education
in the UK, its development is at a new qualitative level — the tasks and functions of forming
structural elements of teachers’ pedagogical skills are an integral part of every teacher’s
activity, regardless of their specialization. It also concerns mentor-teachers who are active
participants of continuous professional development of future teachers.

It is clear that from the point of view of EU countries and teachers-practitioners,
pedagogical skills of modern teachers have a multicomponent structure, so it provides a
holistic, integrated approach to its formation and development. Experts note that global
knowledge and abilities should be developed through an interdisciplinary approach, which
is regarded as a new methodology for developing curricula of higher education institutions
in the EU. Interdisciplinary approach can be realized by both integrating new content and
forms of education into existing programs and by introducing new academic disciplines
(Yuldashevich & Kenzhebekova., 2021).

According to European experts, the development of education on the continent in
the coming decades will largely depend on recognizing the importance of continuing
professional development of teachers, supporting real initiatives to improve pedagogical
skills and solving problems of additional certification of teachers in the process of further
or in-service training. Currently, at the international level, a systematic approach to the
modernization of continuing education of teachers is being elaborated with the consideration
of all aspects of their professional development. Thus, the content of teacher training and the
quality of their continuous professional development are two of the most important elements
of modernizing pedagogical education in Europe (Botirova, 2020).

Taking the above into consideration, we have defined aspects of foreign experience
that can be useful for developing and modernizing the system of teachers’ pedagogical skills
in Ukraine: enhanced role of teaching practice throughout the whole process of studying at
the higher educational institution; decentralization of postgraduate pedagogical education;
professional adaptation of beginning teachers; intensified teacher professional development
on the basis of the school in accordance with their interests and development programs of
educational institutions; active interaction of schools with universities and other institutions
of further training; support of teachers by university officials, authorities, members of the
public; variety of professional development forms; organizational support for teachers during
professional development; the use of distance learning as an alternative form of training and
retraining of teachers.

Providing conditions for the successful implementation of the teacher’s professional
mission is, first of all, the responsibility of the system of postgraduate pedagogical education,
which must provide psychological and pedagogical training bymeans of refresher or in-
service courses, probationary teacher training, methodologicalwork (Kovalchuk, 2014).

A structural element of teacher education is the process of improving their skills,
which is aimed at teachers’ cognition of new theories and practices of pedagogical activities,
advanced pedagogical technologies, as well as at developing their ability to independently
acquire knowledge necessary for professional development (Kovalchuk, 2015; Dilafruz,
2021).

Nevertheless, the purpose of the professional development is fulfilling the general
goal of postgraduate education — enriching professional and general culture of the teacher,
finding effective ways of adult education.
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The development of competent pedagogical staff within the framework of further
training can be carried out more intensively under the condition of its modernization. Certain
steps in this direction have already been taken in our country — the transition to personality-
oriented education in courses where the activity-competence approach is implemented.

The experience of foreign countries shows that training focused on thedevelopment
of professional competence of a specialist is carried out effectively only underthe condition
of productive relationship between teacher and students, positive psychological climate,
equal partnership based on dialogue, and joint activities.

The priority methods of teaching aimed at the development of pedagogical skills
in our country are interactive methods, which focus on the practical consolidation ofacquired
knowledge, skills and abilities. Today, the most common methods of activelearning are
workshops, educational group discussions, games, role-plays, programmed learning. They
contribute to the formation of effective skills of business communication, interpersonal
interaction and thus increase the overall competence of the teacher.

CONCLUSIONS

The core of pedagogical skills is pedagogical experience as a set of methods and
forms, techniques and technical means of education used by the teacher. Training ofteachers
and qualitative provision of their continuing pedagogical education is one of the main
components of the education development.

Analysis of the pedagogical experience of foreign countries allows us to conclude
that teaching focused on the development of pedagogical skills requires an organic
combination of its elements in the comprehensive training of teachers (teaching practice is of
particular importance in this process). Active forms and methods of teaching contributeto
the development of the studied quality. The system of professional development and further
(advanced) training of teachers needs to be improved.

The prospects of further research include exploring the system of teacher’s
professional development and further training in countries of Western Europe to outline
positive experience that can be borrowed and implemented in the system of teacher education
and professional development in Ukraine.
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