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THE ROLE OF FIELD TRAINING IN THE DEVELOPMENT
OF STUDENT TRAINEES’ COMPETENCY FOR PHYSICAL
EDUCATION LESSONS PLANNING: EXPERIENCE OF ALGERIA

ABSTRACT

This study examined the effect of field training on the development of planning
competency among student trainees in physical education. The research was motivated by
the recognition that professional preparation requires the integration of theoretical
knowledge with practical experience. A randomly selected sample of 75 students, drawn
from a population of 161 enrolled in a teacher education program in Algeria, participated
in the study. The descriptive method was applied as the most appropriate approach, and
data were collected through a structured and validated questionnaire designed to measure
planning skills, lesson design, and instructional strategies.

Findings indicated that field training significantly enhanced planning competency,
particularly in lesson organization, time management, and the selection of teaching
methods. The results also emphasized the importance of linking coursework with practice
and highlighted the role of supervision by mentors and cooperating teachers in improving
the quality of trainees’ planning and reflective practices.

The study recommends strengthening field training programs and aligning them
more closely with the objectives of physical education teacher education curricula. It
further suggests emphasizing continuous evaluation, constructive feedback, and effective
pedagogical guidance to ensure the acquisition of sustainable competencies transferable to
professional practice. The findings confirm that field training constitutes an essential
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component in preparing qualified physical education teachers capable of meeting the
demands of the profession.

Future research should include comparisons across different specializations,
academic levels, or teacher training institutions at both national and international levels.
Such studies would contribute to the development of teacher education programs and the
design of more effective strategies in physical education and sports, thereby enhancing the
quality of academic and professional preparation of student teachers and responding to the
requirements of modern schooling.

Keywords: field training, planning competency, physical education, student
trainees, teacher preparation, Algeria.

POJIb ITIOJIBOBOI'O HABYAHHS
Y PO3BUTKY KOMIETEHTHOCTI CTYJAEHTIB-ITIPAKTUKAHTIB
3 IINIAHYBAHHSA YPOKIB ®I3MYHOI'O BUXOBAHHA: JOCBIJ AJIZKUPY

AHOTANIA

Y emammi Oocnioosiceno ponv nonvogoeo Haguawus y opmyeanHi U pPO36UMKY
KOMREeMeHMHOCMI 3 NJIAHYBAHHS YPOKI8 (DI3UUH020 BUXOBAHHA ceped CmyOeHmig-
npakmuxaumie 6 Anocupi. Momueom 00cniddcenHs cmanio YCEiOOMIAeHHs M0O20, WO
npoghecitina niocomoexka GumMazac iHmecpayii MeopemuyHux 3HAHL I3 NPAKMUYHUM
doceioom. [lo eubipku yeitiuiau 75 cmyoenmis, 8i0iOpanux UNAOKOBUM YUHOM i3 3A2ANbHOT
cykynnocmi 161 yuacnuxa npoepamu nio2omoexku euumenie. Y pobomi 3acmocosamo
onucoguii mMemod, a 30ip Oanux 30IlUCHIOBABCS 3d OONOMO2010 CMPYKMYPOBAHOI ma
8a1i008aHOI aHKemu, CAPAMOBAHOI HA OYIHKY NAAHYEAIbHUX YMIHb, PO3POOKU VPOKI6 mda
BUKOPUCIMAHHS MeMOOi8 HABUAHHS.

Pesyromamu  noxaszanu, wo nedacociuna nNpaKmuKa Cymmeso NiO8UUUNA
NAAHY8ANIbHY KOMNEMEHMHICMb, 30KpeMa 6 Op2aHizayii YpoKis, YNPAGIIHHI 4acoM ma
subopi neoazociunux memooie. Takooic 0yn0 RNIOKpPecieHO BaANCIUGICMb NOEOHAHHS
MeopemuiH020 HAGUAHHS 3 NPAKMUKOK Mda POb HACMAGHUYMEA SUKIAOAYIE I UUmenis-
Kypamopis y 800CKOHANEHHI AKOCMI NIAHYB8AHHA U pereKcU8HOl JisibHOCMI CIyO0eHmie-
npakmuxanmie 8 Andcupi.

Y pesynomami docridocenns cgopmyrvboeano pexomenoayii wjo0o nocuienHs
npozpam neoazoeiuHoi NpaKmuKu ma y3200H#CeHHA iX i3 3a60AHHAMU HABUANLHUX NIAHIE
niocomosku euumenié @izuunoco euxoeanus. Kpim moeco, 0OIPYHMOBAHO BANCIUBICIb
be3nepeperHoz0 OYIHIOBAHHS, KOHCMPYKMUBHO20 380POMHO20 38 A3KY mMd eeKxmusHozo
nedazoeiuHoeo cynpogoody 0/s 3a0e3nedenHs HAOymms CMIUKUX KOMNemeHmHOCmet, sKI
MOodicHa 3acmocysamu y npoeciiinii disivhocmi. Ompumani pesyavmamu niomeepodicyiom,
WO nedazociyna NPaKMuKa € KIY08UM eleMeHmoM Ni020MO8KU KEANIpIKOBAHUX yuumenie
@i3uyun020 8UX0BAHHS, 30AMHUX 8ION0GIOAMU BUMO2AM NPOQECii.

Maiioymui 00cnioxNceHHs. NOBUHHI GKIIOYAMU NODPIGHAHHA DIZHUX Ccheyianizayil,
axkaoemiyHux pieHie abo 3axkiadie ni020Mo6KU eUUMeni6 AK HA HAYIOHATLHOMY, MAK i Ha
MidicHapoonomy pigusx. Taxi 00CHiONicenHss Cnpusmumyms po3pooyi npoepam nio2omosKu
euumenié ma Oibl eheKmusHUx cmpameziti Y Qi3udHOMY BUXOBAHHI MA CHOPMI, MUM
camum nidsuwyoyu AKicms axademiunoi ma npogheciinoi nideomoexku CcmyoeHmic-
suUmMenie ma 8ionoeioaoyU BUM0O2AM CYYACHOI WKITbHOL 0C8imu.

Knwuosi cnosa: nedazociuna npakmuka, NiIAHY8AIbHA KOMNEMEeHMHICMb,
@isuune 6UX08AHHS, CIYOEHMU-NPAKMUKAHINU, NIO20MOBKA 8YUMENi8, Andcup.

[ ]




[TopiBHs/IbHA podecifina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

INTRODUCTION

Preparing teachers to meet professional demands and keep pace with the
requirements of the modern era is a matter of continuous concern within educational
systems. In light of the high status of physical education within the educational system,
many researchers have emphasized the importance of preparing physical education teachers
pedagogically, socially, and technically, to make them effective in carrying out the teaching
process and developing a personality capable of interacting in various social situations to
achieve the goals of physical education and sports (Fernandez, 1997). This preparation
requires providing necessary experiences and opportunities through programs built on
scientific foundations with clear educational objectives. Therefore, it is essential for
institutes and higher schools that train physical education teachers to place great importance
on field training and ensure that students apply teaching skills accurately.

The role of the supervising teacher in schools goes beyond merely overseeing the
ethical aspects of the field training. Rather, they must act as facilitators of the student's
professional development and integration into the field. The feedback, discussions, and
interventions provided by the supervising teacher during the internship period are critical
components in ensuring the student’s comprehensive development (De Oliveira Maciel et
al., 2022).

Planning a physical education lesson is a structured process aimed at selecting the
best possible solutions to achieve the desired objectives, given the available material
resources and human elements (Stanescu, 2013).The physical education teacher plays a
leadership role in this process by designing, directing, and organizing instructional
situations to be applied in order to achieve the targeted outcomes. Therefore, the teacher
must possess qualities that enable them to fulfill their mission effectively, which stems
from their training, experience, and pedagogical attributes — factors that significantly
influence their planning competence (Dimyati et al., 2018).

Instructional planning ties together the context, learning goals, learning activities,
classroom management, and assessment within the adopted model for each unit. It is
considered a key teaching skill that allows the teacher to efficiently organize themselves,
the students, the available resources, and the facilities, while also guiding students toward
clearly defined learning goals with minimal time, effort, and resources. Additionally, planning
gives the teacher more confidence when standing in front of the class, allowing them to
review the content in advance and appear well-prepared and organized (Sahib et al., 2021).

AIM OF THE STUDY

This study aims to examine the effect of field training on the development of
planning competency among student trainees in physical education lessons. The research is
grounded in the theoretical assumption that teacher preparation cannot be achieved through
theoretical knowledge alone but requires the integration of academic learning with practical
experience in real educational settings. This perspective is supported by modern
educational theories, which emphasize that teaching competence — particularly planning
skills — develops through the interaction between acquired academic knowledge and its
application under guided pedagogical supervision. Accordingly, the study seeks to highlight
the role of field training as a fundamental component in the preparation of physical
education teachers by strengthening their ability to design and organize lessons, select
appropriate teaching strategies, and enhance their professional readiness and pedagogical

qualifications to perform their future teaching duties effectively.
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THEORETICAL FRAMEWORK AND RESEARCH METHODS

Many education experts affirm that the most important skill in teaching is
decision-making, namely the planning phase — the time when the largest number of
decisions is made (O’sullivan & Tsangaridou, 1992). Consequently, planning can be
considered a fundamental component in ensuring effective teaching (Giines et al., 2022).

Research findings regarding physical education lesson planning have shown that
practical experience significantly contributes to improving planning ability (Derri et al.,
2014).The study by (Farhang et al., 2023) revealed that university students initially do not
realize the importance of preparing detailed lesson plans as expected of them, but they
come to appreciate this importance after several years of practical experience. Some studies
have also indicated that planning enhances teaching quality and influences both teacher and
student behavior.

Well-organized lessons and the appropriate selection of games and exercises for
body conditioning are closely linked to the teacher’s level of preparation and training in
physical education. Furthermore, knowledge of space, the effects of exercises on various
parts of the body, energy consumption, proper breathing, and load control are all key
indicators in the teacher’s work to ensure healthy and balanced development of learners,
especially in early childhood (Elmazi & Koci, 2015) .

Field training has received significant attention from researchers across various
disciplines, with many studies conducted on the subject. However, few studies at the local
level have addressed the specific skills that physical education students should acquire —
particularly those investigating student teachers’ opinions on the role of practicum
programs in developing teaching skills (Feu et al., 2019).

This study aims to clarify the effectiveness and contributions of practical training
in educational institutions carried out by student teachers, whether in higher schools of
physical education or institutes. It focuses on the role of this training in developing
students’ planning competence in teaching physical education (Bailey, 2006), and the
extent to which they incorporate essential lesson components. The study also analyzes
students' perspectives on this matter in detail.

Research Design:

This study adopted the descriptive approach, as it was deemed the most
appropriate method for analyzing the phenomenon under investigation and for reaching
general and comprehensive conclusions regarding the planning competencies of student
trainees in physical education.

Research Population:

The research population consisted of all third-year undergraduate students (N = 161)
enrolled at the Institute of Physical Education and Sports, Amar Telidji University,
Laghouat, Algeria

Study Sample:

A random sample of 95 students was selected from the research population. The
sample included students majoring in Educational Sports Activities and Sports Activities
for Children and Adolescents under the LMD system. An exploratory sample of 20 students was
excluded to validate the research instrument, leaving 75 participants in the final study sample.

Data Collection Tool: A structured questionnaire was developed and validated to
assess the level of planning competency among student trainees. The questionnaire
included items measuring lesson design, organization, teaching strategies, and time
management.
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Procedures and Data Analysis: The questionnaire was distributed to the selected
sample under the supervision of the researchers. The collected data were coded, organized,
and statistically analyzed using appropriate descriptive statistics to identify the impact of
field training on the development of planning competency.

Table 1
Description of the Study Sample
Sample Number Percentage
Males 151 93.79 %
Females 10 6.21 %
Total 161 100 %

Study Tool : A questionnaire was distributed to third-year undergraduate students,
consisting of 30 statements. We used a three-point Likert scale for responses, with the
options: Always = 3 points; Sometimes = 2 points; Rarely = 1 point.

Table 2
Dimensions of the Questionnaire and Corresponding Statement Numbers
Dimension Description Statement Numbers
. The impact of field training on the development |1,2,3,4,5,6,7,8,9, 11
First . .
of planning skills
Second The role of the supervising teacher in helping 12, 13, 14, 15, 16,
the trainee develop planning skills 17,18, 19, 20
Third How lesson management is affected by planning 21, 22,23, 24, 25,
skills based on the available work environment 26,27, 28, 29, 30

Pilot Study: To ensure the reliability and validity of the instrument used in this
study, a pilot study was conducted on a sample of 20 third-year LMD undergraduate
students from the Institute of Physical Education and Sports.

Study Domains:

* Human Domain: Third-year undergraduate students from the Institute of
Physical Education and Sports in Laghouat.

* Time Domain: From December 4, 2024, to July 10, 2025.

* Place Domain: Institute of Physical Education and Sports.

Validity and Reliability: Face Validity (Apparent Validity): The questionnaire was
presented to a panel of experts to assess the appropriateness of the items. Based on their
feedback, some statements were revised, and additional items were added. The
questionnaire was finalized to include 30 items.

Construct Validity (Hypothetical Construct Validity): This type of validity
includes various methods. In this study, internal consistency was used, which involves
examining the degree to which each item correlates with the total score of the
questionnaire. This method helps estimate the construct validity by calculating the
correlation coefficient between the score of each individual item and the overall
questionnaire score.
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Table 3
Correlation Coefficient of Each Item with the Total Score
g £5
Item | Correlation | Significance |Item| Correlation é Q| Item| & é’ Significance
No. | Coefficient Level No. | Coefficient a 3| No. % “‘qg Level
3 OO
01 7.39 0.05 12 7.78 0.05 | 21 6.51 0.05
02 6.97 0.05 13 7.69 0.05 | 22 7.73 0.05
03 7.69 0.05 14 6.24 0.05 | 23 8.65 0.05
04 8.80 0.05 15 4.10 0.05 | 24 7.57 0.05
05 6.95 0.05 16 6.77 0.05 | 25 7.24 0.05
06 5.80 0.05 17 5.72 0.05 | 26 8.66 0.05
07 9.40 0.05 18 6.47 0.05 | 27 7.37 0.05
08 6.95 0.05 19 7.69 0.05 | 28 8.60 0.05
09 6.24 0.05 20 2.80 0.05 | 29 6.41 0.05
10 5.35 0.05 — — — 30 5.73 0.05
11 6.40 0.05 — — — — — —

Source: Researcher’s work using SPSS statistical software.

It is evident from the table that the correlation coefficient for each item in the
questionnaire is significantly correlated with the total score of the instrument, with all
correlations showing statistical significance at the 0.05 level.

Table 4
Correlation Coefficient of Each Dimension with the Total Score
Dimension CorrelaFion Significance
Coefficient Level
Dimension 1: The impact of the field training
. ) . 0.835 0.05
module on developing lesson planning skills
Dimension 2: The role of the supervising teacher in 0818 0.05
helping the trainee develop planning skills ) )
Dimension 3: Managing the session through the use 0.687 0.05
of planning skills based on available teaching aids ) )

Source: Researcher’s work using SPSS statistical software.

Reliability: In this study, we adopted the test-retest method to assess the reliability
of the research instrument. This method involves re-administering the questionnaire to the
same individuals from the pilot sample under similar conditions. The Pearson correlation
coefficient was then calculated between the results of the first and second applications. This
coefficient reflects the consistency of the tool over time and is referred to as the stability
coefficient.

The questionnaire was distributed to a sample of 20 third-year students, and after
approximately two weeks, the same test was reapplied to the same group. The Pearson
correlation coefficient was computed for each dimension, and the results are presented in
the following table:
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Table 5
Results of the Pilot Study — Test-Retest Reliability
Dimension Pearson Reliability
Coefficient (»)
Dimension 1: The impact of field training on developing lesson _
. . r=0.9373
planning skills
Dimension 2: The role of the supervising teacher in developing _
. : r=0.8965
planning skills
Dimension 3: Managing the session through planning _
. r=0.9076
and use of available resources

Source: Prepared by the researcher using SPSS.

The obtained correlation coefficients indicate a high degree of reliability for all
three dimensions, with values exceeding 0.89. This confirms that the instrument is
consistent and stable over time, thereby supporting its suitability for use in the main study.

RESULTS

The results of this research serve as a response to several questions about the
extent to which the field training module helps student teachers develop planning skills, as
well as the role played by the supervising teacher's expertise in following up with students
at training institutions. It also explores how student teachers apply lesson planning skills
within the available context, through direct field exposure and interaction with pupils.

All of these questions will be addressed in this study, whose results are also
expected to contribute to improving the quality of physical education teacher training,
thereby positively impacting physical education classes and their role in promoting public
health. Hence, this study clearly demonstrates its value through its various dimensions by
contributing to the development of strategies for the planning process — strategies that
directly influence the teaching and learning environment.

Presentation of Results for the First Dimension:

Table 6
Results of Aggregated Frequencies and Chi-Square (y*) Values
. |Percentage 1 © Standard [Significance
Response Frequencies (%) Calculated |Tabulated df | Mean Deviation| Level
Always 273 41.36
Sometime
s 276 1 483 1 o0q | 935 |1 [224] 478 | 005
Rarely 111 16.81
Total 660 100

Source: Prepared by the researcher using SPSS.

Based on the table shown above, it is clear that the percentage of responses with
“Always” was 41.36 %, while the percentage of “Sometimes” responses was 41.83 %,
which is a rate close to the former. The “Rarely” response came last with 16.81 %. After
analyzing the table and comparing these percentages with the corresponding cumulative
frequencies, we calculated the Chi-square (¥?) value, which was found to be 19.46, while
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the critical Chi-square value at the 0.05 significance level was 9.35. Since the calculated
Chi-square value is greater than the critical value, this indicates that the practical field
training scale has a significant impact on developing lesson planning competence among
student trainees.

Presentation of the Results of the Second Dimension:

Table 7
Results of Aggregated Frequencies and Chi-Square (¥?) Values
. | Percentage © © Standard | Significance
Response | Frequencies (%) Calculated|Tabulated df\Mean Deviation|  Level

Always 235 47.22
Sometimes 219 40.56
Rarely 68 12.22 15.80 9.35 11235 448 0.05
Total 522 100

Source: Prepared by the researcher using SPSS.

Based on the table shown above, the percentage of responses with “Always” was
41.36 %, while the percentage of “Sometimes” responses was 41.83 %, which is a rate
close to the former. The “Rarely” response came last with 16.81 %. After analyzing the
table and comparing these percentages with the corresponding cumulative frequencies, we
calculated the Chi-square (y%?) value, which was found to be 19.46, while the critical Chi-
square value at the 0.05 significance level was 9.35. Since the calculated Chi-square value
is greater than the critical value, this indicates that the practical field training scale has a
significant impact on developing lesson planning competence among student trainees.

Presentation of the results of the Third Dimension:

Table 8
Results of Aggregated Frequencies and Chi-Square (¥*) Values
x> .
. |Percentage 1 Standard |Significance
Response |Frequencies (%) Calculated Tab:illate df (Mean Deviation|  Level
Always 289 48.24
Sometimes | 224 3727 | 2740 | 935 |1|233| 447 0.05
Rarely 87 14.49
Total 600 100

Source: Prepared by the researcher using SPSS.

Based on the table shown above, it is evident that the percentage of responses with
“Always” was 48.24 %, while the percentage of “Sometimes” was 37.27 %, which is close
to the former. The “Rarely” response accounted for 14.49 %. After analyzing the table and
comparing these percentages with the corresponding cumulative frequencies, we calculated
the Chi-square (y?) value, which was estimated at 19.46, while the critical Chi-square value
at the 0.05 significance level was 9.35. Since the calculated Chi-square value is greater than
the critical value, this indicates that the work environment may contribute to helping the
student trainee manage the lesson by utilizing their lesson planning skills.
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To verify the first hypothesis stating that field training in the applied training
module has an impact on developing lesson planning competence among trainee students,
we refer to the results shown in Table 6. These results indicate the presence of a statistically
significant relationship, as the calculated Chi-square value (¥?) reached 19.14, which is
higher than the tabulated Chi-square value of 9.35 at a significance level of 0.05,
confirming the validity of this hypothesis.

These findings are consistent with the study by Sahib et al., (2021) that field
training is a fundamental factor in enabling trainee students to apply all teaching skills
during the preparation period and to implement theoretical foundations covered at the
university. It plays a crucial role in developing planning competence among future teachers,
as they become accustomed to designing, guiding, and organizing educational situations
with the goal of achieving desired learning outcomes. To succeed in this, the trainee must
possess qualities that enable them to carry out their duties effectively — qualities shaped by
their training, experience, and educational traits. These results also align with the findings
of Giines (Gtines et al., 2022).

The second hypothesis states that the supervising teacher helps the trainee student
develop planning skills through the experience provided during field training. According to
the results shown in Table 7, there is a statistically significant relationship, with the
calculated Chi-square value (y?) reaching 15.80, which is again higher than the tabulated
value of 9.35 at a 0.05 level of significance, confirming the validity of this hypothesis.
These findings align with the studies by Mitrevski et al. (2017) and Almeida et al. (2020).
Field training plays a crucial role in shaping the student into a future physical education
teacher, as it provides a real pedagogical experience and allows the trainee to practice
teaching within the school environment. Having a school-based supervising teacher who is
understanding, welcoming, and equipped with the traits of an effective educator is essential
for ensuring the trainee gains a rich and beneficial experience.

The third hypothesis states that the working environment can help the trainee
student manage the lesson by applying planning skills. According to the results presented in
Table (08), there is a statistically significant relationship, with the calculated Chi-square
value (y?) reaching 27.40, which is higher than the tabulated value of 9.35 at the 0.05
significance level, thus confirming this hypothesis.

These findings are consistent with the studies of Mitrevski et al. (2017), Almeida
et al. (2020), and Gunes et al. (2022). They show that managing a physical education
session is a critical skill for the trainee, relying on their developed planning mindset and the
availability of appropriate conditions for lesson implementation — such as suitable practice
space, educational materials, and safety measures.

Once these factors are ensured, the trainee teacher can plan the lesson effectively
to meet the desired goals and manage the session smoothly. This reflects their ability to
translate theoretical knowledge and academic training into real-life application during their
practical experience at the institute.

The results obtained, as shown in Tables 6, 7 and 8, clearly indicate that the field
training module plays a major role in developing lesson planning skills among student
trainees. These findings are consistent with the studies by Dimyati et al. (2018) and Derri
et al. (2014). Additionally, the supervising teacher plays a crucial role in guiding the
trainees by sharing their experience and helping develop their planning competencies.
Moreover, the students demonstrated the ability to effectively manage the lesson through
prior planning. Therefore, it can be concluded that field training in educational institutions
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can significantly support student trainees in acquiring the skill of planning physical
education lessons.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

In analyzing the results of this study, we found that the outcomes obtained indicate
that field training is one of the most important means of developing in trainee students the
essential qualities required for teacher preparation and enhancing their teaching skills, such
as execution, evaluation, and especially the skill of lesson planning for physical education
and sports classes, as well as preparing them to become future teachers. There is a
proportional relationship between students who undertake field training during their
internship and their formation as teachers.

Our research highlighted the significant value of field training through the skills
acquired by trainee students, which provide a solid foundation for understanding essential
teaching competencies. Field training holds great importance as one of the main pillars in
preparing physical education and sports teachers, playing a vital role in improving the
physical education and sports program and enabling students to benefit from its outcomes
and recommendations.

It is the only context in which the trainee teacher can translate the knowledge,
theories, and concepts acquired into actual practice, bridging the gap between academic
learning and professional application. During this period, the supervising teacher acts as the
central link, providing trainees with valuable knowledge and experience. Field training also
involves the practical application of principles, skills, and methods learned by the trainee
both intellectually, academically, and pedagogically during their studies.

Ultimately, field training fosters the integration of theory and practice, enabling
students to apply theoretical concepts and implement pedagogical approaches effectively.
In addition, it helps reduce psychological pressures on trainee students and has a direct
impact on shaping the teacher’s personality in all aspects.

Based on the results of our study, we propose the following recommendations:

» Emphasize the need to equip trainee students with comprehensive knowledge of
physical education and sports curricula and programs, considering the value that field
training offers.

* Encourage supervising teachers to provide guidance to trainee students whenever
deemed necessary.

* Ensure the relevance of the content delivered by trainee students and keep them
informed of updates in the field of physical education.

* Increase coordination between the supervising teacher and the trainee student to
improve the quality of the training experience.

* Guide students in how to develop and plan training programs as part of their
professional preparation.

This study opens broad perspectives for researchers and specialists in the field of
physical education and sports, as it highlights the importance of field training in developing
professional competencies of student teachers, particularly planning skills. The findings
may serve as a foundation for more in-depth studies aimed at exploring the relationship
between field training and other teaching competencies, such as assessment skills,
pedagogical communication, and classroom management. Future research could also
expand to include comparisons across different specializations, academic levels, or teacher
training institutions at both national and international levels. Such studies would contribute
to the development of teacher education programs and the design of more effective
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strategies in physical education and sports, thereby enhancing the quality of academic and
professional preparation of student teachers and responding to the requirements of modern
schooling.
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