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OPT'AHI3ALISA CAMOCTIHHOI
5 TA HAYKOBO-JOCJIIHULbKOI JISIIBHOCTI )
MAMBYTHIX ®APMALEBTIB B YHIBEPCUTETAX BEJIMKOI BPUTAHIT

AHOTALIs

Y emammi 30iiicneno xomnaexchull ananiz opeawnizayii camocmitinoi ma Haykogo-
docniOHuYbKoi disibHocmi Maubymuix gapmayesmis 6 ynieepcumemax Benuxoi bpumanii
5K 8AJICIUBO20 KOMNOHEHMA iXHboi npogecitinoi niocomoexu. OOTpyHmMOBaHo, wo cy4acHa
Gapmayeemuuna oceima y Beaukini bpumanii tpynmyemsca Ha cmyoeHmoyeHmpo8aHomy
nioxodi, immezpayii meopemuuHoi NIO2OMOBKU, KIIHIYHOI Npakmuku ma OO0CHOHUYbKOL
JistbHocmi, a makodxc opienmayii na Ookazoee nasuanns («evidence-based learning»).
Busnaueno, wo camocmiiina OisnbHicms cmyodeHmie UCMYNAe CUCMEMOYMBOPIOBATbHUM
eleMeHMoM 0C8ImHbLO20 npoyecy ma cmanosums y cepeonvomy 50-10 % naguanvrnozo
Hasanmaosicenns. OXapakmepu3o8ano 3micm CcamocmiuHol OIANIbHOCMI, SAKULL GKIIYAE
PoOOMY 3 HAYKOBUMU OAHCEPENAMU, AHANE3 KATHIYHUX KeUCi8, BUKOHANHHS THOUBIOYAIbHUX |
SPYNOBUX 3a60aHb, A MAKONC Peanizayito OOCTIOHUYbKUX HPOEKMIB. 3 ’ACOBAHO, WO OPeaHI3aAYis
CAMOCMIUHO20 HAGUAHHA 0OA3VEMbCA HA NPUHYUNAX KOHCMPYKIMUBHO20 Y3200JICEHHS,
Camopezyib08aHO20 HABUAHHSL MA NOCHIYNOBO20 3POCHIAHHS ABMOHOMIL CIYOeHmI6 YNpo00sic
nasuanns. Tlpoananizosano epexmueni oceimui mexronoaii, 3oxkpema «problem-based learnings,
«team-based learning» ma «research-based learningy, saxi 3abes3neuyioms pO36UMOK
KPUMUYHO20 MUCAEHHA, AHATIMUYHUX | OOCHIOHUYbKUX YMIHb, a4 MAKONC (DOPMYBAHHS
npogecitinoi asmonomii maubymuix gapmayesmis. /Jogedero, wo OOCTOHUYLKO-0PIEHMOBANE
HABUAHHSA € KTIFOYOBUM MEXAHIZMOM THMe2payii 0CeimHb020 NPoYecy 3 HAYKOBOH OLLIbHICHIIO mda
cnpusie nideomogyi cmyoenmie 00 npoghecitinoi OBLILHOCMI HA 3acadax 00KA3060i NPAKMUKU.
Ob1pyHmMOBaHo OOYLIbHICHb BUKOPUCIANHS OPUMAHCLKO20 00CEI0Y 6 cucmemi gpapmayesmuunoi
ocgimu Yxpainu 3 memoiro nidguwjenHs AKocmi npogeciinoi niocomosxku Qaxisyis,
po38umKy ix camocmitinocmi ma inmezpayii 00CIiOHUYbKOI isIbHOCMI 8 OCEIMHIIL Npoyec.

Kniouogi cnosa: camocmiina OisinbHICMb, HAYKOBO-0OCTIOHUYbKA OiSLIbHICHb,
Gapmayeemuuna oceima, maubymui papmayeemu, Benuxa Bpumanis, ooxazoee naguanms,
npobeMHO-0picHMoBane HAYANHSA, KOMAHOHO-OPICHMOBAHE HAGYAHHA, OOCHIOHUYbLKO-
opieHmogane HaguaHHs.

INDEPENDENT AND RESEARCH ACTIVITIES
OF FUTURE PHARMACISTS AT THE UK UNIVERSITIES

ABSTRACT

The article provides a comprehensive analysis of independent and research
activities of future pharmacists in universities of the United Kingdom, which are an
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essential component of their professional training. It is substantiated that modern
pharmaceutical education in the UK is based on a student-centered approach, integration
of theoretical training, clinical practice and research activity, as well as orientation
towards evidence-based learning. It is determined that independent learning acts as a
system-forming element of the educational process and accounts for approximately 50—
70 % of the total student workload.

The author characterizes the content of independent learning, including work with
scientific sources, analysis of clinical cases, completion of individual and group tasks, and
implementation of research projects. It is established that the organization of independent
learning is based on the principles of constructive alignment, self-regulated learning, and
the gradual increase of student autonomy throughout the study period. The article provides
the analysis of effective educational technologies, in particular problem-based learning,
team-based learning and research-based learning, which ensure the development of critical
thinking, analytical and research skills, as well as the development of pharmacists’
professional autonomy. It is proved that research-based learning serves as a key
mechanism for integrating the educational process with scientific activity and contributes
to preparing students for professional practice implemented through evidence-based
approaches.The expediency of implementing elements of the British experience in the
system of pharmaceutical education in Ukraine is substantiated, with the aim of improving
the quality of professional training of future specialists, fostering their academic autonomy,
and integrating research activities into the educational process.

Keywords: independent learning, research activity, pharmaceutical education,
pharmacists, United Kingdom, evidence-based learning, problem-based learning, team-
based learning, research-based learning.

BCTYII

CyuacHa QapmalmeBTUYHA OCBiTa OpI€HTOBaHA HA MIATOTOBKY (haxXiBIl, 31aTHOTO
JI0 CaMOCTIHHOTO TIPUHHSTTS PillleHb, KPUTHYHOTO MFCIICHHS 1 Oe3repepBHOro mpodeciitHoro
PO3BHUTKY. Y IIbOMY KOHTEKCTi 0COOIHMBOTO 3HaUYEeHHS HaOyBae opraHi3aiis caMOCTIiHOI Ta
HAYKOBO-JOCIiTHUIBKOI JiSNHOCTI CTYACHTIB SK KJIIOYOBHX KOMITOHEHTIB TMpodeciiHol
MM ATOTOBKH.

Benuka Bpuranis 30,504 npoBinHi no3umii y cdepi papmaneBTHYHOT OCBITH, 1€
MiATOTOBKA (axiBI[iB TPYHTYEThCS HAa NPHUHIOMIIAX CTYACHTOIEHTPOBAHOCTI, iHTerparii
HAayKH 1 TPaKTHKH, PO3BUTKY caMmocTiiiHoro HapuaHHs (independent learning) Ta
BIPOBAKEHHS T0Ka3oBuX (evidence-based) mimxois.

Cyuacui Tpancdopmariii y cdepi OXOpOHH 3J0pOB’S, 30KpeMa PO3UTUPEHHS
KIiHIYHUX (QYHKLIH (apmaneBTiB, akTyami3yloTb moTpedy y (GopMyBaHHI 3JaTHOCTI 10
CaMOCTITHOTO HaBYaHHS Ta JOCIIIHUIBKOI MisutbHOCTI. Y Bemukiii Bputanii mi BuMoru
3aKpimieHi y npogeciiHuX cTaHJapTax MiArOTOBKY (apMareBTiB, SIKi OPIEHTYIOTb OCBITHIN
IIPOLIEC Ha PO3BUTOK aBTOHOMHOCTI, KPUTHYHOTO MHUCIIEHHS Ta JOKa30BO1 MPAKTHKH.

META JOCJIIKEHHS

MeTor0 JIOCHiKCHHS € aHalli3 OCOOJMBOCTEH oOpraHi3amii caMocCTiiiHOi Ta
HayKOBO-JJOCJIITHUIIBKOT JisIIbHOCTI MaiOyTHIX (apmaneBTiB B yHiBepcuTerax Bemmkoi
Bpuranii.

TEOPETUYHA OCHOBA TA METOJU JOCJIIKEHHS

TeopeTHyHy OCHOBY JOCTI/DKEHHS CTAHOBIATH TpAIli 3apyODKHUX YUCHHX y Taiy3i
BHITIOT OCBITH Ta MpodeciitHoi miaroroBky, 3okpema Anderson (2021), Biggs (2014), Blackmore
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(2007), Brew (2006), Brown (2005), Gibbs (2010), Healey (2009), Jenkins (2009), Lea (1998),
McKenzie (2017), Sosabowski (2008), Street (1998), Wright (2014), Zimmerman (2002) Ta iH.
Sk 3asHavaroth Anderson i Arakawa (2021), po3BuTOK (apMmaneBTHYHOI OCBITH
XapaKTepU3y€eThCsl NEPEXOJOM JI0 IHTETPOBaHMX MOJENEH HaBYaHHs, IO IMOEIHYIOTh
aKaJieMiyHy IJArOTOBKY, KIIHIYHY INPaKTHKy Ta JAOCTIIHHULBKY HisuibHiCTb. [lomiOHOT
no3umii goTpuMyroThcs Sosabowski 1 Gard (2008), mifKpeciIOUN CHCTEMHHH 1 TpodeciitHo
OpIEHTOBAaHMH XapakTep MIATOTOBKM (hapMaleBTiB. Y3araJibHEHHS HAayKOBUX ITiAXOJIB,
MPEJCTAaBICHAX Yy TpalsiX 3apyObKHHUX MOCHIAHWKIB, Ja€ MiJCTaBH CTBEPDKYBATH, IO
cydacHa (hapMarieBTHYHA OcBiTa y Benmkiit Bputanii po3BuBaeThCs B Hampsmi iHTerparii
aKaJeMIYHOI MiArOTOBKH, KIIHIYHOI MPAKTHKH Ta HAYKOBO-AOCIITHAIBKOI MiSTBHOCTI, IO
3abe3nedye (QopMyBaHHS IIUTICHOI TpodeciiiHOi KOMIIETCHTHOCTI MaiOyTHIX (axiBIIiB.
BonHOYac akIeHT Ha CTYAEHTOLICHTPOBAaHOMY HaBYaHHI, PO3BUTKY aKaJIEMi4HOI aBTOHOMIT
Ta JOCTITHUIBKUX YyMiHb 3YMOBIIOE€ HEOOXIJHICTP CHCTEMHOTO OCMHCICHHS U
y3arajJbHEHHs LbOTO JOCBiLYy. Y IIbOMY KOHTEKCTI BHBUCHHS OpraHizauil camocTiiiHoi Ta
HAYKOBO-JOCIHIIIHUIIBKOT ~ JisUIBHOCTI  MailOyTHIX  ¢apmaueBTiB y  OpHTaHCBKUX
YVHIBEPCUTETaX € HAayKOBO OOIPYHTOBAHMUM 1 JOIUIBHHM, OCKIIBKH JO3BOJISIE BUSBUTH
e(EeKTUBHI OCBITHI TIPaKTUKH Ta OKPECIUTH MOMXIIMBOCTI iX ajanramii B yMoBax
MoJiepHi3alii papMalieBTHUHOI OCBITH B YKpaiHi.

VY mporieci JOCITIDKEHHS BUKOPHCTAHO 3arajbHOHAYKOBI METOJM. aHalli3, CHHTE3,
y3araJlbHeHHsI, HOPIBHSHHS, iHTEpIIPETALlisl Ta MOJICTFOBAaHHS.

BUKJIAJL OCHOBHOI'O MATEPIAJTY

CyuacHa mapajurMa BHIIOI OCBITH XapaKTEpH3YETHCS MEPEXONOM Bifl TPAHCIALIHHOL
MOJZIeTi HaBYaHHS 10 CTYJACHTOLICHTPOBAHOI, Y MEXaxX SKOi CTyIEHT BHCTYIIa€ aKTHBHUM
Cy0’€KTOM OCBITHBOTO IIpoIecy. Y [hOMY KOHTEKCTI CaMOCTiHA MisUTbHICTE HalyBae
CTaTyCy CUCTEMOYTBOPIOBAILHOTO KOMITOHEHTA PO eCiiHOT MiIrOTOBKH.

CamocrTiiiHa JisUTbHICTh CTYJICHTIB BU3HAYAETHCS SIK IJIECTIPSIMOBAaHA, BHYTPILIHBO
MOTHBOBaHA [ISUTbHICTb, 10 3AIHCHIOETHCS 0e3 Oe3mocepeIHhOro KePiBHUIITBA BUKJIA1a4a,
asie BIAMOBIJHO /10 BU3HAYEHMX OCBITHIX wineil. BoHa nependauae camocriiiHe 3100yTTs,
OCMHUCIJICHHSI Ta 3aCTOCYBaHHsI 3HaHb, @ TAKOXK PO3BUTOK yMiHb camoperyisuii (Anderson &
Arakawa, 2021). Takum 4MHOM, caMOCTiIliHA JisUTbHICTH € He JjuiIe (GopMor0 opraHizaii
HaBUYAHHS, a i KIIFOYOBHM 3aC000M QopMyBaHHS podeciiiHOT KOMIETEHTHOCTI.

Opranizauis caMOCTiiHOI AisiabHOCTI MaiOyTHIX (apMaleBTiB y cUCTEMi BHILIO]
ocBitu Benmkoi bputaHii rpyHTyeTbCcS Ha MIKHapOAHUX, €BPOINEHCHKUX Ta HalliOHATBHUX
HOPMaTUBHO-TIPABOBHX JIOKYMEHTaX 1 pO3IVISIA€ThCS SIK BAXKIMBIHA MEXaHI3M 3a0€31eueHHs
SKOCTI MpoQeciiHOl MiAroTOBKH. MIiXXHApOJHUM IAIPYHTSAM € MOJNOXeHHs bojoHchKoi
nexnapanii (1999), sika BH3Hauae HEOOXIAHICTH NEPEXOJy IO CTYIEHTOLEHTPOBAHUX
Mojeneil HapdaHHA. [lomampmmii PO3BHTOK IMX iAed BimoOpakeHO y EBporeiichKiit
kpenutHO-TpanchepHiit cucremi (ECTS), ne HaBuanbHe HABaHTAKCHHsI BKIIIOUAE 3HAUHY
yacTKy camocriitnoi podoru (European Ministers of Education, 1999).

Cucrema Bumoi ocBiTH Benmkxoi Bputanii xapaxrepu3yeTbcs BHCOKHM piBHEM
aKaZieMi4HOi aBTOHOMIi CTYIEHTIB Ta Opi€eHTamiel0o Ha (QOPMYBaHHSA 3aTHOCTI IO
caMocTiiHorO Ti3HaHHsA. Opranizailis caMOCTIHHOI AiSUTBHOCTI 6a3yeThCcs HA KOHIICTIIii
KOHCTPYKTHBHOTO Y3ro/pKeHHs1 (constructive alignment), mo mnepenbadae y3roJpkeHHs
pe3yabTaTiB HaBYaHHS, METO/(IB BUKJIaJJaHHs Ta ouiHioBaHHS (Biggs, 2014).

Y OpuraHChKil MoJelNi caMOCTiiHA AisTIBHICTh BUCTYNAE OCHOBHMM MEXaHI3MOM
JIOCSITHEHHSI PE3yNbTaTiB HaBYaHHS. BakiuBy posb Biirpae KOHIEMIS IOIIHMOIEHOTO
na4yanHs (deep learning), sika OpieHTY€e CTYJCHTIB Ha OCMHUCIICHE 3acBO€HHS 3HaHb (Gibbs,
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2010), a Takox JOCIiTHHUITBKO-OpieHTOBaHe HaBuaHHs (research-based learning) (Healey &
Jenkins, 2009; Brew, 2006). CamocTiiiHa misSUTBHICTh TICHO TIOB’s3aHa i3 caMo-
peryiboBaHMM HaBYaHHAM (Zimmerman, 2002), mo BKIJIOYAaE TUIAHYBaHHSA, KOHTPOJb 1
pedueKcito HaBYAIBHOTO MPOIIECY.

AynuTopHa poOoTa (JIeKwii, ceMiHapH, THIOTOpiand) y OpHTaHCBKHMX YHIBEpCHTETaX
BUKOHYE IIEPEBAXHO OPIEHTYBAJIbHY, METONOJOTIYHY Ta IUCKYCiHY O(YyHKII, Tomi sK
OCHOBHHUI1 00CSI 3aCBOEHHS 3MICTYy OCBITH HEPEHOCHThCS Yy cdepy KepoBaHOTO Ta
HaIiBKEPOBAHOTO CaMOCTII{HOTO HABYaHHSL.

OpranizamifHO caMOCTifiHa HaBYaJbHa [iSUTHHICTH IHTETPOBaHA Y KPEAUTHO-
MOJIYJIBHY CTPYKTYPY OCBITHIX IPOTpaM i perlaMeHTYEThCS CIiBBITHOLICHHAM KOHTaKTHHX
TOJMH Ta TOIMH CaMOCTiHHOI poOotH. TUIOBOI € Mopenb, 3a sIKOi Ha OIHY TOIMHY
ayIUTOPHOI B3a€MONIl MpUIIAJae KiIbKa TOAWH 1HIWBIAYaJbHOTO ONpALIOBAHHI MaTepiary
(Sosabowski & Gard, 2008). ¥V migroropmi MaiOyTHIX (papMaleBTiB IIe CIIBBITHOMICHHS €
1e OUIBII BUPAXKECHUM, 110 3yMOBIICHO HEOOXIIHICTIO IIMOOKOTO aHAIi3y KIIHIYHUX KeHCiB
Ta poOOTH 3 TIOKa30BUMHU JKEPEJIaMH.

Y HOpPMaTMBHOMY TIOJIi 3HAUYIIICTh CaMOCTIHHOI MiSUIPHOCTI 3akpiluieHa B
JOKyMeHTax AreHIii i3 3abe3nedenHs sikocTi Buioi ocBiti (QAA), cranaaprax ['oioBHOT
¢dapmarnesruunoi pamu (General Pharmaceutical Council, GPhC), a Takox y Mexax
KPEIUTHOI CHCTEMH, BIAMOBIAHO 10 sKOi BOHAa CTaHOBUTHL y cepeanpomy 60—70 %
HaBYAJIBHOTO HaBaHTaXxkeHHs ctynenta (General Pharmaceutical Council, 2021).

3MicT caMOCTIHOI HaBYANBHOI IiSUTBHOCTI MaiOyTHIX (apMameBTiB OXOILTIOE
CHCTEMHY pOOOTYy 3 BHKOHAHHS IHIMBIAyalbHHX 3aBIaHb, POOOTY 3 EIECKTPOHHUMHU
pecypcaMu, TOCTiTHUIBKUAX MPOEKTIB, KITIHIYHAX KeHC-aHali3iB, MATOTOBKY A0 JIEKIIH Ta
MIPAKTUYHUX 3aHATh, BUKOHAHHS JIOCITiTHUIIPKUX TPOEKTIB 1 aHATITHIHIX OTJIAIIB.

Sk 3a3Havae Biggs (2014), edekTHBHICTE HABYAHHS BH3HAYAETHCA HE KUIBKICTIO
ayJMTOPHHUX 3aHSITh, & pIBHEM 3alyd4eHOCTI CTYACHTIB /0 aKTHBHOI IMi3HABAJILHOL
JISUTBHOCTI 1032 ayIuTOpPi€r0. Y I[bOMY KOHTEKCTI CaMOCTiliHa poO0Ta BUCTYIIA€ KITFOUOBHM
KOMITOHEHTOM OCBiTHBOTO mporiecy (Biggs, 2014).

[MopiBHsANBHUMI aHaJi3 OCBITHIX Marictepcbkux mporpam ¢apmarnii (MPharm) y
NpOBIIHUX yHiBepcuTeTax Benukoi bpuraHii CBiI4MThH, 110 caMOCTiHA IiSUIBHICTH €
CHCTEMOYTBOPIOBAILHUM €JIEMEHTOM ITIATOTOBKU (hapMAalIeBTIB i CTAHOBUTD Y CEPEIHBOMY
50-70 % HaByanbHOTO HaBaHTaKeHHs. BoHa peaizyeThest uepes iHTerpauito akaJeMiqvHoro
HaBYaHHs, DOCHITHUIBKOI POOOTH Ta KIIHIYHOI NMPaKTHKH, II0 3a0e3rneuye (OpMyBaHHS
npodeciiiHoT KOMIETEHTHOCTI Ta TOTOBHOCTI JI0 JAisUIbHOCTI Ha 3acanax «evidence-based»
AXOY.

XapakTepHOI0O OCOOJNMBICTIO MpOTrpaM € TIOCTYNOBE 3pPOCTAHHS  YacTKH
CaMOCTIHHOI JisSUTPHOCTI TPOTATOM HaBYaHHS: Bij mpuonu3Ho 50 % Ha mepmoMmy Kypci 10
70-75% Ha 3aBepiianbHOMY erami. Taka JuHamika BioOpa)kae mepexiji Bij KepOBaHOTO
HABYAHHS JI0 aBTOHOMHOI podeciitHoi misutbHOCTI (1UB. puc. 1).

XapakTepHOIO € MOCTYNOBa JAWHaMiKa 3pOCTaHHS aBTOHOMHOCTI CTYAEHTIB, sIKa
Bi0oOpaXkae MOCTYNOBHH MepeXif BiJl KEPOBAHOTO 10 aBTOHOMHOTO HaBYAHHS:

—1 kypc (=50 %) — ¢dopmyBaHHs 0a30BMX 3HAHb 1 HAaBYAIBHHMX CTpaTeTil;
caMocTiiiHa poOoTa Mae KepoBaHHH XapakTep (poOoTa 3 JTiTepaTyporo, OHJIaiH HaBYaHHS);

—2 xypc (=60 %) — pO3BHUTOK AHANITHYHOI IisNIBHOCTI; aKTHBHE BHUKOPUCTAHHS
«case-based» ta «problem-based» migxois;

—3 kypc (*70 %) — mocHIeHHsS KIiHIYHOI CHPSIMOBAHOCTI; aHaNi3 KIiHIYHHX
cutyauiit, hapmakoTeparii Ta podOTy 3 JOKa30BUMH JKEpPENIaMH;
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—4 xypc (=75 %) — momiHyBaHHS JOCITIIHHIBKOI TisUTBHOCTI Ta mpodeciitHol
aBTOHOMIi, HAyKOBa poOOTa.

Dynamics of Independent Study in MPharm Programs (UK)

75 A

70

65

60

Independent Work (%)

55

50

T T T T
Year 1 Year 2 Year 3 Year 4
Years of Study

Puc. 1. lunamika oprauizauii camocriiinoi po6oTu cryaenTiB y nporpamax MPharm
(Beauka bpuranis)

[opiBusubHUE aHami3 ocBiTHIX mporpamM MPharm y mpoBigHHX yHIBEpCHTETax
Benmkoi BputaHii 103B0JIsIE BHOKPEMUTH CITLJIBHI Ta BiIMiHHI XapaKTEPUCTHKH OpraHi3aril
CaMOCTIHHOI JISUIBHOCTI CTYJIEHTIB. YCi IpoaHali30BaHi NPOrpaMH XapaKTepH3YIOThCS:
BHCOKOIO YaCTKOIO CaMOCTIHHOI poOO0TH; iHTErpalli€lo caMOCTIHHOT AiSIBHOCTI 3 KJIIHIYHOIO
MIPaKTHKOIO; 00OB’SI3KOBOIO HASIBHICTIO JIOCIIAHHIIBKOIO MPOEKTY; OPIEHTAIIE€I0 Ha JIOKa30BE
napuanHs (evidence-based learning) — oprawizaimito HaBYaJBHOI'O IPOIIECY HA OCHOBI
BUKOPHCTAHHS HAMKpalMx HAyKOBO OOIPYHTOBAaHMX JIOKa3iB, OTPUMAaHUX Yy pe3yjbTari
Cy4YaCHHX JIOCTI/KECHb, KIIHIYHOI MPAaKTHKN Ta OCBITHBOI aHANITHKH, 3 METOIO (POPMYBaHHS
Yy CTYIEHTIB 34aTHOCTI MpuiMaTH OO0TpyHTOBaHI npodeciiiai pimenHsa. Y ¢apmaneBTHUHII
OCBITI JIOKa30Be HaBYaHHA mepeadadac BUKOpUCTaHHS HallioHanmbHUX — KIIHIYHHX
pexomenpaniii Bemukoi bpuranii (NICE guidelines), poGory 3 dapManeBTHIHUMHI
noBinHuKamMu bpurancekoro HamioHansHOTo opmyisipy (BNF), anani3 kiiHIYHHNX KeHCiB,
BUKOHAHHS JIOCTITHUIIbKUX 3aBJ/IaHb.

Cepen edeKTHBHUX OCBITHIX TEXHOJIOTIH, 10 3a0€3MeYyI0Th OpraHi3allilo CaMoCTiiHOT
JisUTBHOCTI BHOKpEMIICHO Taki: «problem-based learning» (PBL), «team-based learning»
(TBL) i «research-based learning» (RBL). Ix 3actocypanus crpusie iHTerpariii TeopeTHaHIX
3HaHb 1 KIIHIYHOT NPaKTHKH, PO3BUTKY KPUTHYHOTO MHCICHHS Ta (OpMyBaHHIO
npodeciiftHoT aBTOHOMIT.
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Oco6imBe Micre nocigae «problem-based learning», mo nependavae po3s’s3aHHA
pearbHUX KIIHIYHUX CHTYAIi# i CTUMYJIIOE caMocTiiiHuil momyk indopmariii. «Team-based
learningy» moeqHy€e IHIUBIAYal bHY MIATOTOBKY 3 KOJEKTUBHOIO IiSUIBHICTIO, CIIPUSIOYN
PO3BUTKY KOMYHIKATHBHHUX 1 aHAITHYHUX HaBUYOK. «Research-based learning» 3abe3mneuye
IHTErpauil0 HaBYaJbHOTO MpOLECY 3 HAayKOBHUMHU JIOCTI[DKEHHSAMH Ta (QOpMYBaHHS
JOCITITHUIBKOT KOMIIETEHTHOCTI.

3a pmanmmu Wright, Wickham i Sach (2014), BmpoBamxenns PBL cnopuse
PO3BUTKY KJIIHIYHOTO MHCJICHHS Ta 3OaTHOCTI OO CaMOCTiHHOTO MOIIyKY iH(opMarii
(Wright et al., 2014). Pesympratn Metaanamnizy Jin et al. (2014) mintBepmxyroTs, mo PBL
3HaYHO IIiJBHINYE pIBEHb aKaJAEMIYHHX JOCATHEHb i TpodeciiHuX KOMIIETeHTHOCTEH
crynentiB (Jin et al., 2014). IToni6ni BucHoBKH oTpuMamn McKenzie i Brown (2017), ski
migkpecmoTs poas PBL y ¢dopmyBaHHI mpakTWdHHX HaBHYOK. TakuMm umHOM, PBL
BU3HAHO €(QEKTHBHAM IHCTPYMEHTOM iHTErpalii TEOPETHYHHX 3HaHb 1 MPAKTUIHOL
nisutbHOCTI (McKenzie & Brown, 2017).

KiiHiuHI KeficM BHUKOPHCTOBYIOTHCS SIK OCHOBHMH II€JaroriyHui 1HCTPYyMEHT
oprasizanii caMOCTiHHOT AisIbHOCTI MaiOyTHIX (hapMaleBTiB y Mexax TexHousoriii PBL,
TBL Ta «case-based learning». PoboTa 3 kelicom mepemdayae: aHami3 BUXITHHX JTaHUX
namieHTa; GopMyJIHOBaHHS KIiHIYHOI mpobieMu; caMocrtiiiauii nmomyk inpopmanii (NICE
guidelines, BNF); oOrpynTyBanHsi (apmakoTeparii; NPUAHATTS KIIHIYHOTO PIllICHHS;
peduekcito pesynbrariB. [IpoaHanizoBaHi KITiHIYHI KEWCH, M0 BHUKOPHCTOBYIOTBCS Y
(apManeBTHYHIA OCBiTi, BiIOOpakarOTh THIOBI KIiHIYHI cHTyamii Ta 3a0e3medyroTh
IHTETpAaIlil0 TEOPETUYHUX 3HAHb 1 MPAKTHKH, PO3BUTOK KIIIHIYHOTO MUCIICHHS, GOpMyBaHHS
JOCITi THUIBKAX KOMIIETEHTHOCTEH, MiATOTOBKY A0 TPodeciitHOi AisITbHOCTI.

Maricrepcrka mporpama 3 ¢dapmamnii (MPharm) YHiIBepCHTETCEKOTO KOJECIKY
Jlorgona (UCL) ckmamaeTbcst 3 MOAYIIB, sIKi 3HAHOMIISATH CTYACHTIB 3 OCHOBHHMH
JMCUMILTIHAME  (hapMallii, MiAKPECIIFOI0Th IHTErpalilo HayKd Ta MPaKTUKA 3 BHUKOPUCTAHHIM
CHUCTEMHOI0 MiAX0Ay a0 opraiamy. [lependadeHO TakoX HE3AJICHKHUN TOCITITHUIBKHUMA
npoekT (60 KpenuTiB) Ta OpieHTOBaHMH Ha (apmaiito KiIiHiYHHA Monynb (16 THXKHIB
KIiHiYHOT mnpakTuku). KoXeH pik HaBUaHHS TaKoX BKJIIOYAE MOJIYJb KJIIHIYHHUX,
npodeciiHUX Ta HAyKOBMX HAaBHYOK, [0 OIIIHIOETHCS HA OCHOBI OIIAHOBAHHX
KOMITETEHTHOCTEH, MOB'sI3aHNX 3 UM pokoM HaBuaHHsA. Cepen ocoOimBOCTell opraHizamii
CaMOCTIMHOT IisUTBHOCTI MaiOyTHIX (apMaleBTIB CIiJ BUAUTUTH TiOpHIHE HaBYaHHS,
caMoCTiiHuMIT aHaIi3 KelciB, noka3zose HapuanHs (University College London, 2025).

Koponisesknuit konemx Jlonnona (King’s College London) mpomnoHye ocBiTHIO
nporpamy MPharm, ocoOmuBicTIO sAKOI € IHTerpoBaHa KITiHIYHO-OPIEHTOBaHA MOJEIb
MiknpodeciiHOro HaBYaHHS, IHAWBIMyadbHHW JOCHIIHUIBKUN MPOEKT, KIiHIYHI
JOCTI/DKEHHS, PO3IIUPEHi KIIHIYHI CUMYJIALi, BUKOPUCTAHHS 00’ €KTUBHOTO CTPYKTYPOBAHOTO
xiinigHoro icnuty OSCE (Objective Structured Clinical Examination). B opranizamii
caMoCTiiiHOT [misuTbHOCTI MaHOyTHIX (papManeBTiB NepeBaKaroTh KOMAaHIHE HAaBUAHHS
(TBL), mixaucrmmutinapHi keficw, xiinigae mucieHHs (King’s College London, 2025).
Komangue naBuanssa (TBL) noeanye iHAMBiAyaJdbHY HiATOTOBKY CTYACHTIB Ta KOMAaHIHY
poboty, 1o 3abe3nedye rIMOOKe 3aCBOEHH Marepiany. CTy/IeHTH CaMOCTIHHO BUBYAIOTH
Marepiany, aHali3yloTh KIIHIYHI CHUTYyalii, MpaIfoloTh 3 KIIHIYHUMH DPEKOMEHJAIisIMHU,
OLIHIOIOTH AJIbTEPHATHBY Ta TOTYIOTh APTYMEHTH.

[epen rpynoBoio poboToro y Mexax TexHouorii «team-based learning» crynentu
BUKOHYIOTh iHAMBinyansHui TecT (Individual Readiness Assurance Test, iRAT), sxuii
CHpSIMOBaHMI Ha NEPEeBIPKY pIiBHA IONEPEIHbOI IIJIrOTOBKH, 3aCBOEHHS HaBYaJIbHOTO
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MaTepialry Ta TOTOBHOCTI NI0 IOJANBINOI KOMaHOHOI NisTbHOCTI. CTYOEHTH IPOXOAATH
Takox rpymnoBy Gopmy oninroBanHs (Team Readiness Assurance Test, tRAT), mix dac sikoi
BHUKOHYIOTh TOM caMuii TecT, mo i Ha etami iRAT, ane cnijibHO, 0OTOBOPIOIOYH BIAMOBIAL Ta
JOCSITAIOYM KOHCEHCYCY, IO CIIPUSE PO3BUTKY KOMYHIKATHBHHX HABHYOK, KPUTHYHOTO
MUCJICHHS], TIOTNTMOJICHHS KIIIHIYHUX 3HaHb, KOJEKTHBHOTO TPUHHATTS PillieHb. Ta (JOPMYBaHHSI
BiJINIOBiTAJIEHOCTI.

MogynsHo-iHTerpoBaHa CTpyKTypa mporpamud MPharm yuisepcurery Manuectepa
(University of Manchester) opienToBaHa Ha BHUKJIQJaHHS HA OCHOBI JOCIIIXKCHb.
CamocriitHa misumeHICTE Tepenbadae E-moprtdomnio, DOCHiTHUIBKI 3aBOaHHS, aHATITHYHI
nocmimkenHs. OqHa 3 Bitomux PBL-iporpam y ¢apmanii — e nporpama HoTTiHreMcbKOTO
yHiBepcurery. O0car caMmocTiiiHOi poOOTH, MOOYIOBaHOI Ha MPOOIIEMHO-OPiEHTOBAHOMY
HaBuaHHI, cTaHOBUTH 10 70-80 %. Texnomoris PBL mno3Bomse MopmemroBaTtu peanbHI
mpodeciifHi CUTyamii Ta CTHMYIIOE CaMOCTIHHUWHA MOmIyK 3HaHb. Y mporpami MPharm
CTYJICHTH TPAIOITh y Manux rpymax (6—8 ocib) Haj pearbHUMH KIIHIYHAMH KelcaMu
IpU  LBOMY 3JIHCHIOIOTH (OPMYIIOBaHHS HAaBUAJIBHHMX I[UIEH, CaMOCTIHHUHA IMOIIYK
inpopmarnii (NICE guidelines, BNF), ananiz ¢apmakorepanii Ta o0rpyHTyBaHHS BHOOPY
npemnapaty. CamocTiiiHa po0oTa € KIFOYOBUM 3aC000M (hOPMYBaHHS KITIHIYHOTO MHCJICHHS,
pO3BUTKY HaBHYOK «evidence-based» aHamidy, MiJBUINCHHS AaBTOHOMHOCTI HABYAaHHS
(University of Nottingham, 2025)

Jocnimarpko-opieaToBane HaBuaHHsS (Research-Based Learning, RBL) nepenbadae
IHTETpAaIilo JOCIiTHAIBKOI ISUTbHOCTI B OCBITHIH MpOIIeC, JO3BOJISAE 3aIy4aTH CTYICHTa 0
BUKOHAHHS JIOCHI/PKEHb Ta JOCIIIHUIBKUX IPOEKTIB, SIKi IIPOBOAATHCS B YHIBEpCHTETaX
Benukoi Bpuranii. MaiiOyTHi ¢apmamneBTH NOTpeOYIOTh HE JHINE TEOPETHYHHX 3HAHb 1
0a30BUX JTa0OpPaTOPHUX HABUYOK. BakIMBHMH € JOCTITHUIBKI HAaBUYKH, TaKi sK
0OIpyHTYBaHHS NPOOJIEMH JOCIIJDKEHHS, TUTAHYBAaHHS JTOCHIJHALBKO-EKCTIEPUMEHTAIILHIAX
po0iT, KPUTHYHHMI aHaJi3 JaHUX 1 JITepaTypH, a TaKOX IPEICTaBICHHS Ta 0O0rOBOPEHHS
pe3yabTatiB. KpiM Toro, o0 MaTi MOKIJIMBICTh peali3yBaTH iHHOBAIiHHI i/1e1 1[0/10 HOBHX
JIKIB, CTYAGHTH MalTh OYTH KpPEaTUBHUMH, YMITH MHCIUTH «HECTAHIAPTHO» Ta
pexom0OinyBaTH 3HaHHs (Brown, 2005).

B OCHOBI /I0CITITHUIIBKO-OPIEHTOBAHOTO HABYAHHSI JISKUTh OE3MOCEPE/IHE BBEICHHS
JOCIITHUIIBKOTO KOMIIOHEHTa B OCBITHI MpOrpamMH NDIIXOM BHKOHAHHS MaiOyTHIMU
(apmaneBTaMH iHANBIAYaIbHUX JOCTITHULBKUX MPOEKTIB, IXHHOTO AKTHBHOTO 3aJTydCHHS
JI0 JOCIIJDKEHB, SIKI TMPOBOIATHCS B YHIBEPCHUTETaX: HABYAHHS Ha 0a3i JOCIHITHHUIBKOT
naboparopii 3 MPaKTHYHUMH 3aHATTAMH 1 npoekTHUMU 3aBranHsaMu (University of Kent);
HaBYaHHS 3 AaKIEHTOM Ha AOCIIIHUIBKY poOOoTy B naboparopii i NPOEKTHY AisUIBHICTBH
CTOCOBHO pPO3B’si3aHHS mpoOisieM y ramysi ¢apmanii (University of Bristol); mpoektu B
cepi 6iorexnonoriit (University of Berkeley); mocmimkeHHs HOBHX JTiKapChKUX 3ac00iB Ta
po3pobienHs iHHOBamiHUX (apmaneBTHuHUX npoxykTiB (University of Manchester);
JIOCTigHUIIbKa poOdoTa B Taiy3i ¢apmakojorii Ta KmiHiYHUX gociimkeHb (University of
Liverpool). Ili yriBepcuTeTH BiZoMi CBOIMH iHHOBAIIHHUMH TpPOTpaMaMH 3 IiATOTOBKH
(hapmarneBTiB 3 BUKOPUCTAHHSIM JTOCIITHUIIPKO-OPIEHTOBAHOTO HaBYaHHI. BOHW HalaroTh
CTYICHTAaM MOJIJIMBICTh 3aliMaTHCA JOCHIAHUIBKOIO pPOOOTOI0 B Jaboparopisx Ta
B3a€EMOJIISATH 3 NPOMHUCIOBUMH TapTHepaMu. TemarThka JOCTiPKeHb Yy (apManeBTHIHINH
rajgy3i OXOIUIIOE HIMPOKHH CIIEKTp MHUTaHb: BiX PO3POOJEHHS JIKapchKUX 3aco0iB 10
aHamizy X KJIiHIYHOT e()eKTHBHOCTI Ta Oe3reKu.

JIn1st BUKOHAHHS JOCIIITHULIBKOTO TIPOEKTY B Tporpamax nepenbadeHo 15 (University
of Manchester), 20 (University of Portsmouth, Birmingham), ta 30 (University College
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London, University of Bradford, King’s College London) kpemurie €KTC. 3arampauit
o0csT MpoeKTy cTaHOBUTH 8—10 THC. CITiB.

Pesynprati mochimHULBKOI JisUTBHOCTI  ampoOyloTbess y (GOpMi  HAyKOBHX
myOmikamiid, TOMOBiAeH Ha KOH(EpEHINSX Ta MNpPe3eHTalil, 10 crpusie (GpOopMyBaHHIO
akajieMiuHol KyJapTypu MaitOyTHixX daxisiis (Blackmore & Fraser, 2007).

TakuM 4MHOM, JOCHITHHUIIEKO-OPIEHTOBAHE HABYAHHS € IHTCTPALiiHOI (POPMOIO
opraHizamii caMocCTiiiHOT JIisUIbHOCTI, sika 3a0e3nmedyye pO3BHTOK JOCIHIiJIHHUIIBKHX,
aHATMITHYHHX 1 MPOo¢eCifHNX KOMIETEHTHOCTeH MalOyTHIX (hapMareBTiB Ta iX TOTOBHICTh
JI0 T0OKa30BOi MMPAKTHUKH.

BHUCHOBKHU TA IEPCIHEKTUBH INIOJAJIBIINX PO3BIJOK

VYuiBepcutetn Bennkoi Bpuranii peanizyroTh CHCTEMHHH MiIXin A0 opraHizamii
CaMOCTIIHOT Ta HAyYKOBO-JOCITHUIBKOI MisUTBHOCTI MaOyTHIX ¢apmareBTiB. CaMocTiiiHa
pob0Ta € KIFOUOBUM KOMIIOHEHTOM OCBITHBOTO IpOLECY i cHpsMOBaHa Ha (OPMYBaHHS
ABTOHOMHOCTI Ta KPUTHYHOTO MUCJEHHs. HaykoBo-mociiqHuIbKa AisUIbHICTh IHTErpOBaHa
y Bci eranu mnpo¢eciiHOi MIArOTOBKM Ta MAa€ MPAKTHKO-OPIEHTOBAaHHH XapakTep.
EdexruBHicTh Takol MiArOTOBKH 3a0€3MEUYEThCS IOEJHAHHIM CTYACHTOLIEHTPOBAHOTO,
JIOCITITHUIIBKOTO Ta KIIHIKO-OPIEHTOBAHOTO ITiXO/TiB.

Hocein Benukoi bputanii € [ouiipHEUM Uit BIPOBA/DKEHHS Y CHCTEMY
(dapManeBTHIHOT OCBITH YKpaiHH, 30KpeMa MI0J0 PO3BUTKY CAMOCTIHHOCTI CTYACHTIB Ta
IHTETpaIil ToCTiHKeHb Y HaBYaJIbHHUI TPOIIeC.

[opmanpmmi AoCTiKEHHS MOXYTh OYTH CIIPSMOBaHI Ha pPO3POOKY IeAarorigHoi
MOJIeNi OpraHi3amii camoCTiifHOI HismpHOCTI MalHOyTHIX QapmaneBTiB B YKpaiHi 3
ypaxyBaHHSIM OpUTaHCBKOTO JIOCBiY.
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