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HISTORICAL AND PEDAGOGICAL PECULIARITIES
OF ADULT EDUCATION DEVELOPMENT
IN THE USA IN EARLY 20™ CENTURY

ABSTRACT

The aim of the article is to analyse historical and pedagogical peculiarities of
adult education development in the USA in the early 20" century in the context of
reforming educational system of Ukraine. For fulfilment of the mentioned aim the following
methods have been applied: a system of general theoretical methods (analysis, synthesis,
comparison, abstraction etc.), and concrete scientific methods, namely term analysis and
historical genetic analysis. Functioning of moonlight schools has been depicted.
Determinants of the development of adult education in this period, in particular, such
historical events as World Wars, the period of prosperity, the Great Depression and socio-
economic factors have been singled out. The influence of industrialization and the
introduction of new agricultural technologies on adult education has been presented.
Legislative basics of adult education have been singled out, namely: Smith-Hughes Act
(1917), which was aimed at vocational training at schools and colleges; George-Reed Act
(1929), which emphasized the training of specialists in the field of home economics and
agriculture; George-Deen Act of Vocational Education (1935), which provided additional
funding for programs in agriculture, home economics, and industry; George-Barden Act
(1946), which was flexible in the distribution of funding for education, provided money for
teacher training; Bill of Rights (1944), called the Soldiers’ Bill of Rights because it dealt
with loans for education and housing for demobilized soldiers;, Employment Act (1946).
Results of the conducted research work give opportunity to state that American experience
in the field of adult education can help to create harmony between national traditions and
world achievements on the basis of humanism and democracy, to give high quality
educational service to adults, synchronize national system of adult education with world
tendencies, provide conditions for adult education development and its influence on
economic development of state.

Keywords: adult education, USA, American Association of Adult Education, world
war, moonlight schools.

ICTOPUYHI TA NEJAT'OTTYHI OCOBJINBOCTI
PO3BUTKY OCBITHU JOPOCJIUX Y CHIA HA ITOYATKY XX CTOJITTS

AHOTALIs
Memoto cmammi € ananiz icmopuyHux i nedazociyHux 0cooOaUBOCMeEN PO3GUMKY
ocsimu dopocaux y CILA y nepwiii nonosuni XX cmonimms y KOHmMeKcmi pe@opmyeanms
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VKPAIHCbKOI 0c8imHbOi cucmemu. /[[na peanizayii 6U3HAYeHOi Memu SUKOPUCMAHO MAKI
Memoou: cucmema 3a2aibHOMeOpemuyHuUx Memoois, a came amanis, CUHmes, abcmpazyeanis,
NOPIGHAHHS, MA KOHKPEMHO HAYKOBL Memoou, d came mMepMiHONOSIYHUL AHATI3 MA ICIMOPUKO-
ceHemuynull auaniz. Onucano QYHKYIOHY8aHHA wWKin MicauHo20 ceimaa. Budineno
OemepMiHaHmMu po36UMKy 0C8imu 0OPOCIUX Y O3HAUeHULl nepioo, a came iCmopuyHi nooii:
C8IMO8I BiliHU, enoxa NPoYEIMmanHs, 8eluKa 0enpecis ma coyianrbHO-eKOHOMIUHI hakmopu.
Tlpooemoncmposarno enius indycmpianizayii ma HOGIMHIX CLIbCbKO2OCHOOAPCLKUX MEXHONORIL
Ha cucmemy oceimu dopocaux. Buodineno saxonooasui 3acadu ocsimu O0opociux: 3axou
Cmima—Xaeca (1917), axui 6ye Hayintenuti Ha NPOQECiiHO-MEXHIYHY NIO20MOBKY Y
wxoaax ma xoneddcax, 3axon [wcoposca—Pioa (1929), y saxomy axyenmyeanacs yeaza Ha
nioeomosyi ghaxieyie 3 eKOHOMIKU Ma CLlbCbK020 2ocnooapcmaa, 3axown [copoxca—/lina
npo npogheciiiny oceimy (1935), y skomy nepedbauanocs 000amroee @DIHAHCYBAHHSL
npozpam 3 CiibCbko2o 2ocnooapcmea ma ekonomixu, 3axon [ocopoosca—badena (1946), y
AKOMY AKYEeHmY8anacs yeazda HA 2SHYYKOCMI @DIHAHCY8aHHA OC8Iimu OO0pOCAUX ma
3abesneuysanocs QiHaucysanHa niozomoexku yuumenis, Bine npo npasa, 32i0HO 3 sAKUM
Haoasanaca (hinancosa Oonomoza CONOAMAM HA  OMPUMAHHA  OCGIMHIX NOCHYe.
Buoxpemneno menoenyii pozeumxy oceimu dopocaux y CLIA na nouamky XX cmonimms
(6usnanms ma 3ameepodcenHs mepminy «ocima 0OpOCIUXy; NYONKayis IPYHMOGHUX NPaAYb
3 NUMAHb 0C8IMU O0POCIUX; YCEIOOMIEHH 2POMAOCLKICMIO POl ma 3HAYeHHs 0Cimu
00pociux;  OOMIHY6AHHA HepOPMANbHOI 0C8imU  OOPOCAUX, NOYAMOK  CIMEOPEHHA
3aKOH00agHOoi 6a3u 01 0Ceimu 0OpOCIUX, Npiopumem 3a2aibHOKYIbIMYPHUX, COYIANbHUX
yineii ocgimu; yceioomienns HeoOXioHocmi 60pomvoOU 3 HENUCbMEHHICMIO;, PO3UUPEHHS
Mepedici HABUANbHUX 3aK1adie mowo). Pesyrvmamu nposedenoco 00CHiONHCeHHs O0alonb
niocmasu cmeepodNcysamu, Wo amepukaHcoKull 00ceio y cgepi ocimu 00pOCIUxX Modice
cuyeyeamu 0Jicepesiom 2apMOHI3ayil Midc HAYIOHATbHUMU MPAOUYisMU mMd CeImosumu
HaO0OaHHAMU HA 3ACA0AX 2yMAHIZMy ma OeMOKpamii, CHUXPOHI3Y8AmMU HAYIOHATbHY
cucmemy ocgimu 00pOCIUX 3i C8IMOBUMU MeHOeHYIaMU, 3aDe3neyumu ymogu OJis PO3GUMKY
oceimu 0opocaux ma ii 61116 Ha pieeHb eKOHOMIYHO20 PO3BUMKY ) OePIHCABU.

Knrouosi cnosa: oceima Oopocnux, CILIA, Amepuxancoka acoyiayis ocsimu
dopocnux, Ceimosa GitiHaA, WKOIU MICAUHO2O CEIMIA.

INTRODUCTION

Globalization and integration have necessitated introduction of lifelong learning
concept, according to which adult education is an important factor in social development
and training of highly qualified professionals. The application of American experience in
the field of adult education is important for Ukrainian pedagogical science, as our country
seeks to improve education system in accordance with international standards and is
considered a democratic European country. Adult education is not only a tool for self-
improvement and self-development, but also a means of forming civil society, as it
contributes to the formation of active citizens.

THE AIM OF THE STUDY

The aim of the article is to analyse historical and pedagogical peculiarities of adult
education development in the USA in the early 20" century in the context of reforming
educational system of Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Ukrainian comparativists such as N. Bidyuk, I. Litovchenko, L. Lukyanova,
0. Ogienko, N. Terekhina and foreign researchers such as W. Cook and M. Knowles
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studied peculiarities of the American education system functioning. Historical peculiarities
of adult education were studied by A. Rose and T. Lidell.

To achieve the goal, we used a number of general theoretical methods, namely
analysis, synthesis, abstraction, comparison and generalization, which allow to clarify the
state of problem development, to form the starting points and conclusions; specifically
scientific methods, namely, terminological analysis, which allows to clarify the definition,
reveals the essence of basic concepts, historical and genetic analysis, which allow to trace
the genesis of adult education, the method of scientific extrapolation, which allows to
develop recommendations for creative usage of American and Canadian experience in
Ukrainian education.

RESULTS

Development of adult education in the USA in early 20" century was due, on the
one hand, to the rapid intensification of industry and agriculture, and on the other hand due
to the large influx of immigrants. For example, in 1900 there were more than 400 industrial
trusts in the USA, the country became a leader in technical equipment, as well as a leader in
the production of meat, grain and cotton. The country's population reached 96 million, of
which 49 million were immigrants, which is 55 million more than in 1870.

Immigration and urbanization have brought new challenges, stimulating the need
for adult education as a resource for resettlement and acculturation. At the same time,
industrialization and the introduction of new agricultural technologies required a large
number of educated skilled workers that also highlighted the need to develop adult
education in the early 20" century.

Along with libraries, museums, fairs and exhibitions, the university movement of
knowledge dissemination played a special role in raising the educational level of adult
population. Its mission was to enable the general public to listen to lectures at the
university. Some universities conducted short-term courses, opened farmers' institutes, and
summer schools for teachers.

At the end of World War I, the Congress passed the Smith-Lever Act (1914), that
provided funding for agricultural colleges, as well as for the establishment of university
knowledge networks to provide knowledge about innovation in agriculture, home
economics, politics, leadership, etc. (Liddell, 2014). This contributed to the dissemination
and support of the dissemination of knowledge by federal, state and local universities. In
the 1930s, not only universities6 but also colleges offered evening courses for their
communities and held discussion groups.

The fight against illiteracy is a red line through the development of adult education
in the United States, but it has not been systematic. According to T. Cook (1977), the
official beginning of the fight against illiteracy can be considered the launch of the
illiteracy program, which was opened in 1911 by Cora Wilson Stewart in Kentucky. It was
aimed at opening the Moonlight schools. Schools operated only at moonlight nights so that
people could easily find their way to school. Volunteer teachers from day schools for
children worked at schools. C. Stewart was convinced that adults should not use the same
materials as children to learn to read, so she developed a newspaper for adult students with
short sentences and lots of repetitions. In teaching writing, she focused on teaching adults
to write their own names, believing that it was an effective way to develop what we would
now call self-esteem. The success of the moonlight schools contributed to their spread, and
in 1914, the governor set up an illiteracy commission, the first in the United States of
America (Cook, 1977).
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K. Stewart continued to work. After her emotional and thorough presentation at
the National Association of Education conference, she was invited to chair the Illiteracy
committee, which was interested in the americanization of immigrants and the literacy of
illiterate indigenous people. From 1916 to 1926, C. Stewart organized numerous illiteracy
activities, led a crusade in Kentucky to eradicate illiteracy, wrote the First Soldier's Book
for World War I recruits, and headed the Illiteracy Eradication Section of the General
Federation of Women's Clubs, initiated the National Crusade of Illiteracy in 1926 (Nelms, 1997).

The events that affected all spheres of American society were the First (1914-1918)
and Second (1939-1945) World Wars and the Great Depression (1929-1933). Adult
education was not left out, as it had the potential to respond to challenges in times of crisis.

The First World War hardly affected the United States of America. Its human
losses were much smaller than in other countries. And, according to historians, the war
contributed to increased investment in industry, reducing the unemployment rate. In 1920,
the country became the leader in many positions in the world (Zinn, 2015).

In 1920s, the demand for adult training and personal development grew. This has
led to the widespread usage of school facilities, attracting local budgets for adult education.
Emily Griffith School of opportunity was opened in Denver, Colorado, offering training for
all who wanted to study; Frank Manley's school, which was opened during non-business
hours and offered both educational and entertainment programs. The school has become an
example of the implementation of the community education model. Adult education centers
were opened with educational programs for the vulnerable strata of life: unemployed, immigrants,
indigenous peoples, African-American and Latin American minorities, and others, and
associations were formed, including the Association of Correspondence Courses (1915).

The rapid development of industry has become a prerequisite for the emergence of
corporate adult learning. Although apprenticeships and mentoring remained the basis of
professional training, large corporations (Westinghouse Electric, Ford, and General Motors)
began to develop in-house courses to develop the professional skills of their employees to
meet the requirements and needs of the corporation. Certified courses and programs
appeared at the same time. Particular attention was paid to military training.

A significant impetus for the development of adult education was the development
of the first standardized intelligence tests for literate, illiterate and non-English-speaking
soldiers, sponsored by the American army. Their findings are an objective confirmation that
a large number of both Native Americans and immigrants need literacy, language, and
Americanization assistance. In response, the government passed Immigrants Act (1917),
which prohibited people over the age of 16 who could not read enter the country (Cook,
1977); created “development battalions™ for literacy training, in which 5,000 illiterate and
non-English-speaking servicemen were trained in 1919 (Stubblefield & Keane, 1994);
launched programs for immigrant education, which were offered both in evening and public
schools; created the Department of Education for Immigrants (1920) that in 1924 was
renamed the Department of Adult Education, as it began to deal with adult education in
general (Knowles, 1977).

The development of adult education took place quite intensively during the “era of
prosperity”, which lasted 10 years (until 1929) and was characterized by economic growth,
improving human welfare and reducing unemployment, migration and urbanization,
democratic civic society.

According to our study, adult education movement (Knowles, 1983) covered
business and industry, colleges and universities, consulting services, government agencies,
social services, centers, unions, libraries, media, museums, private and public schools,
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religious institutions and public organizations, associations, etc. This shows that adult
education played a significant role in the life of American society and was seen as a tool for
adapting and renewing public life. Adult education was especially supported by
educational, civic organizations and various associations. The Carnegie Endowment for
International Peace, established in 1911, played a key role in the development of adult
education in the United States of America. In 1918, experts from one section of the
foundation, the section for the culturing of immigrants in American society, conducted a
study devoted to the possibilities of adult education in the americanization and assimilation
of immigrants. After receiving positive research results, the foundation in the 1920s began
funding adult education projects and participated in the formation of educational policy in
this field of education, and in 1924 initiated the American Association of Adult Education,
headed by Morse Cartwright.

American Association of Adult Education has paid special attention to the
development of libraries as an educational institution, a provider of adult education. It
initiated and provided financial support for the Targeted Reading project, one of the forms
of which was the creation of discussion groups which reflected the needs of both the
individual and the community; actively cooperated with teachers for adults, conducted
research, implemented projects in the field of adult education, launched a journal of adult
education, contributed to the official recognition of the term “adult education”. With its
support, the first Department of Adult Education was opened at Columbia University in
1930, which began training teachers for adults.

The American Association of Adult Education actively supported the establishment
of public high schools, which were based on the ideas of the Danish philosopher and historian
N. Grundtvig about education as “spreading light”, as “awakening to life”, as “enlightenment
for life” based on life experience, study of history, epic, language; freedom as the basis of
human life, its interaction with others, based on respect, mutual understanding; the living
word as a means of knowing oneself, one’s national uniqueness, national spirit, spirituality;
belief in the natural talent of people, man as a source of enlightenment. N. Grundtvig believed
that the high public school should be a school for life, a light for the people (Kulish, 1984;
Ogienko, 2008).

Such schools appeared in the United States of America in 1920s and 1930s. The
most famous were the John C. Campbell folk school (1925), the Poconos People's college in
Pennsylvania (1924), the Waddington People's college in West Virginia (1927) and the
Highlander school in Tennessee; Boston center for adult education (1933), which mission was
to support democracy; J. Studebecker's Forum (1935), which focused its activities on forming
an active position of community members. For example, the J. Campbell folk school offered
classes in art, music, dance, cooking, traditional crafts, and more. The main mission of the
school was to gain adult experience of non-formal learning and community life through joyful
and lively communication. The Campbell public school will soon celebrate its 100th
anniversary. Today, the school holds more than 800 classes that can be attended every day or
only on Sundays. It is an adult school that provides accommodation and food. Singing folk
songs is a must. Six thousand students of all ages come each year to find the same “bright,
creative force”, live communication, experience (O’Keefe, 1986).

Analysis of public schools shows that a significant percentage of its students are
marginalized and, therefore, through language and civic literacy, they are involved in
community life, feel their opportunities to participate in building democratic society.

Of particular interest is Highlander folk school. Its founder Miles Horton went to
Denmark to learn the experience of public schools. This gave him opportunity to
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understand their peculiarities, determine the purpose and objectives of future Highlander
school. The main purpose of its work was to motivate adults to learn, develop skills and
desire to learn, the desire for self-development, self-improvement and awareness of
opportunities to solve their own problems and communities. The school offered several
programs: “Cooperation”, which was aimed at developing skills of interaction,
cooperation, and provided permanent residence of students for six months; “Resolution of
social conflicts”, which was practice-oriented; “Life in the community”, which was aimed
at discussing and solveing community problems, political and economic issues, leisure.
Today, Highlander continues to work to promote social justice.

During Great Depression, the government initiated creation of new organizations,
passed laws, launched projects and programs aimed at improving educational and
professional level of the unemployed and their employment, including: Federal Emergency
Relief Act, which emphasized adult education; New Deal program, which was aimed at
employing adult teachers; the project “Work”, which was aimed at the the problems of
literacy and citizenship, as well as education at the college level; National Department of
Youth Affairs, which provided an opportunity to acquire professional skills and abilities of
unemployed youth; Civil Corps, which promoted on-the-job training and employment;
Student Bureau, which provided an opportunity to master the working professions; opening
of information and counseling agencies that provided information on available courses and
programs for adults; creation of the Association of Evening Colleges.

In the early 20" century, the Congress passed a number of laws, which, in our
opinion, were the basis for creation of legislative support for adult education. They include:
Smith-Hughes Act (1917), which was aimed at vocational training at schools and colleges;
George-Reed Act (1929), which emphasized the training of specialists in the field of home
economics and agriculture; George—Deen Act of Vocational Education (1935), which
provided additional funding for programs in agriculture, home economics, and industry;
George—Barden Act (1946), which was flexible in the distribution of funding for education,
provided money for teacher training; Bill of Rights (1944), called the Soldiers' Bill of
Rights because it dealt with loans for education and housing for demobilized soldiers;
Employment Act (1946).

During World War 11, as in World War I, it was found out that hundreds of
thousands of American adults were uneducated and functionally illiterate, that is, their
literacy skills were lower than those of a fifth-grader (Cook, 1977). Poorly educated,
functionally illiterate adults, according to General D. Eisenhower, commander of the Allied
forces during the war, pose a threat not only to national security and economic development
in general, but also were a waste of human talent. Therefore, after retiring from the army
and taking over the presidency at Columbia University, he launched the Human Resources
Conservation Project, which was aimed at developing and preserveing the nation's human
resources. To support adult education in the 1940s, the “adaptation to life” movement
became widespread, offering educational programs and courses for adults without
secondary education. At the same time, Tests of general educational development (GED)
were worked out to enable servicemen who interrupted their training and went to the front
to obtain a certificate of secondary education (Rose, 1990).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the early twentieth century was a very difficult period in the life of
American society. Determinants of the development of adult education in this period were
definite historical events, such as: World Wars (1914-1918; 1939-1945), the period of
prosperity (1922—-1929) — stabilization and prosperity, the Great Depression (1929-1933);
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socio-economic factors: along with the rapid growth of economy, the development of
private business, the emergence of new industries and its renewal, the economic and social
crisis of the Great Depression, Roosevelt's program “New Deal”; urbanization,
immigration; socio-cultural factors: population migration, acculturation and Americanization,
involvement of citizens in solving community problems, civic education, etc.

Trends in the development of adult education in the United States of America in
the early 20" century are the following: recognition and approval of the term “adult
education”; release of thorough works on adult education; public awareness of the role and
importance of adult education; the dominance of non-formal adult education; the beginning
of the creation of a legislative framework for adult education; the beginning of teacher
training for adults at the university; the emergence of in-house training; dissemination of
movements “People's School”, “Women's Movement”; priority of general cultural, social
goals of adult education with emphasis on community education, education for democracy,
education for Americanization and acculturation; low level of adult literacy; awareness of
the need to combat illiteracy; expanding the network of educational institutions.

The results of the conducted research show that American experience in adult
education will harmonize national traditions and world heritage on the basis of humanism
and democracy, provide high quality educational services for adults, synchronize domestic
adult education system with global trends, provide effective education.

We consider conducting comparative and pedagogical research on the problem of
recognizing the results of non-formal adult education in foreign countries as prospects for
further research.
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