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NON-TRADITIONAL METHODS OF COMMUNICATIVE-ORIENTED
TRAINING OF FOREIGN LANGUAGE TEACHERS
IN HIGHER EDUCATION INSTITUTIONS OF THE USA

ABSTRACT

The article deals with non-traditional methods of communicative-oriented
teaching of future foreign language teachers in higher education institutions of the USA
aimed at developing the ability to adequately express thoughts in a particular language. The
main principle of communicative teaching is language activity. Participants in communication
should learn to solve real and conditional tasks of joint activity with the help of a foreign
language. In this case, learning takes place through activities, which are realized with the
help of methodological techniques and exercises. Examples of non-traditional methods of
communication in foreign classes at higher education institutions in the USA include the
following types of tasks: communication games; communicative stimulations in role-plays
and problem-solving; free communication (socialization). The purpose of communicative
tasks is to encourage students to solve new communication problems with the help of language
tools learned on the basis of the original polylogues. Particular attention is paid to the
three-part form of performing communicative-oriented tasks (three-phase frame-work),
which are performed in three stages: preparatory (pre-activity); executive (while-activity);
final (post-activity). It is noted that an important role in the implementation of non-
traditional methods is played by the informative competence of students, which includes:
information "frames"; formed knowledge (schemata); language representation of the world
in its foreign language form; background knowledge; general knowledge. It is established
that special attention should be paid to communicative skills when using non-traditional
methods of communication for future teachers in foreign classes at higher education
institutions in the USA. The article analyzes students' communication skills, which are divided
into the following blocks: 1. Requirements for learning to speak. Fields of communication
and topics (ability to communicate with peers). 2. Dialogic speech (different types of dialogues,
questioning, exchange of opinions, information, etc.) 3. Monologue speech (statements,
retelling of what has been heard, seen or read, etc.) Each of the three blocks involves the
development of certain communication skills. The authors have considered several examples of
non-traditional methods of communicative-oriented teaching of future foreign teachers in higher
education institutions of the USA, namely: "sketch”, "role play", "round table", ""discussion".

Keywords: non-traditional methods, communicative-oriented teaching, future foreign
language teachers, higher education institutions, methodological techniques, communicative
games, the USA.
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HETPAJUIIAHI METOAU KOMYHIKATUBHO-OPIEHTOBAHOI'O
HABYAHHS MAWMBYTHIX BUMTEJIIB IHO3EMHOI MOBH
¥V 3AKJIAJIAX BUIIIOI OCBITH B CIIIA

AHOTANIA

Y emammi posenaoaromvcs Hempaouyiini Memoou KOMYHIKAMUBHO-OPIEHMOBAHO20
HAaBUaHHs MAubYmHix euumenieé iHozemHoi mosu y 3akiadax euwjoi oceimu ¢ CILIA, saxi
CRPAMOBAHI HA OPMYBANHS YMIHb AOEKEAMHO BUCIOBTIOBAMU OYMKU HA KOHKPEMHIl MOGI.
OcHosHUM NPUHYUNOM KOMYHIKAMUBHO-OPICHMOBAHO20 HABYAHHA € MOBHA OIANbHICMDb.
Yuacnuku cninkysanuss nounHi HagUUMUCS SUPIULYBAMU PealbHi MA YMOBHI 3A60AHHS.
CRINbHOL OIsLIbHOCME 34 00NOMO2010 THO3emMHOl Mosu. Hasuanns npu yvomy 8i0b6yeaemvcsi
uepes 3aeoanmns (activities), sxi peanizylomvcss 3a 00NoOM02010 MEMOOUUHUX NPUTIOMIE
(techniques) ma enpas (exercises). Ilpuxnadom nempaouyitinux memooie CHIIKYEAHHS.
cmyOeHmie Ha 3aHAMMAX [HO3eMHOI mogu y 3axaadax euuoi oceimu ¢ CILIA € 3as0anus
maxkux eudig: xomyuixamueni izpu (Communication games); xomywixamueni cmumynayii
(communicative stimulations in role-plays and problem-solving),; einvne cninkysamnms
(socialization). [lpusnauenns KoMyHIKamueHux 3a60aHb 6 mMOMY, WO0O CHOHYKamu
cmyodeHmis 00 GUPIUIEHHS HOBUX 3A80AHb CHIIKYBAHHS 3d OONOMO20K) MOGHUX 3acoDis,
3AC60EHUX HA OCHOBI 8UXIOHUX noninozie. Ocobaugy yeazy npuoileHo mpuckiaoosii gopmi
BUKOHANHA  KOMYHIKamugno-opienmosanux 3asdanv  (three-phase frame-work), sxi
sukonyiomocs y mpu emanu: niocomosyui (pre-activity); euxonasuuii (While-activity);
niocymrosuii (post-activity). 3asuaueno, wo eéasxciusy ponv npu peanizayii nempaouyitnux
Memooie  sidiepac  iHpopMamueHa  KOMNEMEeHMHICMb — CMYOeHmie, sKAd — GKIIOUAE:
ingpopmayitini «ppeiimuy (frames), cpopmosani snanns (Schemata); mosny xapmuny ceimy
(language representation of the world) ¢ ii’ inwomosniit popmi,; ghonosi snanns (background
knowledge); sacanvnuii kpyeoszip (general knowledge). Bemanosneno, wo ocobnusy ysazy
npu BUKOPUCIAHHI HEMPAOUYIUHUX MEemo0i6 KOMYHIKayii MaiOymHuix uumenie Ha 3aHAMMAX
iHo3emHol mosu y 3akaadax euwoi ocsimu 6 CLIA cnio npudinamu KOMYHIKAMUGHUM
yminHAM. TIpoananizo6ano KOMyHIKAMUGHI HABUYKU CTYOeHmMI8, AKI NOOLIAIOMbCA HA MAKI
onoku: 1. Bumozu 0o nasuanms 2oeéopinmio. Cehepu cninkysamnms, i memanmuxa (6MiHHsL CRITKY6AMUCH
3 oononimkamu). 2. [ianoziuna moea (pisui suou 0ianozie, posnumyeamnis, 0OMin OyMKAMU,
ingopmayieio mowo). 3. Mononoeiuna mosa (8UCIOBNIOBAHHS, NEPEKA3 NOUYMO20, HOOAUECHO20
yu npouumarno2o mowo). Koownuil 3 mpvox 610Ki@ Mae Ha y6aszi pO3GUMOK NEGHUX
KOMYHIKAMUGHUX HABUHOK. ABMOpU PO3TAHYIU OEKIIbKA NPUKAAI8 HEMPAOUYIUHUX MemOoOie
KOMYHIKAMUBHO-OPICHMOBAHO20 HABUAHHA MAUOYMHIX GUUMENI8 THO3eMHOI MOBU Y 3AKAA0AX
suwoi océimu 6 CLLA, a came: «ckemuy, «pOIbOBY 2py», «KKPY2IUll CMiny, KOUCKYCIIO».

Knrwouosi cnosa: nempaduyitini memoou, KOMyHIKamMUEHO-0pPIEHMOBAHE HABYAHMS,
MauOymui euumeni [HO3eMHOI MOGU, 3aKAAOU GUWOI OCGimu, MemoOUdHi Nputiomu,
xkomynikamueni iepu, CLLIA.

INTRODUCTION

At the current stage of higher education development, its integration into the
international education system, including the field of foreign language teaching, is of
particular relevance.

Particular attention should be paid to ensuring a basic minimum of learning with a
reasonable ratio of types of speech activities. Mastering a foreign language is seen as the
acquisition of communicative competence based on the developed linguistic competence.
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In modern pedagogical science, many domestic and foreign scholars studied the
issue of developing communicative competence of students studying Philology with
consideration of the requirements of the Common European Framework of Reference for
Languages. They are: O.Bihych, N.Borysko, M. Clarke, R. Felder, S. Nikolaieva,
Sh. Morreale, J. Richards, T. Slater, I. Taranenko, etc.

At the same time, the problem of communicative-oriented teaching of a foreign
language to students in the USA cannot be considered sufficiently developed and therefore
requires separate research.

THE AIM OF THE STUDY

The aim of this paper is to demonstrate the importance of non-traditional methods
of communicative-oriented teaching of future foreign language teachers in higher education
institutions of the USA.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The history of the development of foreign language teaching methods shows that
in the nineteenth century there were two opposing trends in it. Representatives of one trend —
called synthetics or grammatocrats (l. Seidensticker, E. Hauschild and K. Mager) — based
language learning on grammar, while representatives of the other trend — analysts
(D. Hamilton, J. Jacotot) — believed that foreign language learning should be based on a
coherent text, bringing grammar along the way, only as a means to facilitate the acquisition
of linguistic phenomena.

In the 60s and 70s of the 19th century, a humanistic approach to education was
developed, focusing on the learner, his or her interests, needs, and capabilities, as well as on
learning methods that meet individual characteristics. This approach is characterized by a
reorientation of the entire learning process from the teacher and teaching methods to the learner
and learning methods (Maslow, 1967). The humanistic approach contributed to the emergence
of a number of new, non-traditional methods of foreign language learning in foreign
methodology, which at that time were not actively supported and are still being used today.

The requirements of modernity and the radical reform of the education system in
the USA are increasingly orienting current and future teachers and lecturers to abandon the
authoritarian style of teaching in favor of a humanistic approach, to apply methods that
promote the development of creative principles of the individual, taking into account the
individual characteristics of the participants in the educational process and communication.

Recently, the number of studies on the use of non-traditional teaching methods in
the educational process has increased significantly. Here belong the works of such scholars
as G. Alexander, D. Beglar, R. Blair, Ch. Brumfit, M. Clarke, D. Hicks, A. Hunt G. Jacobs,
Sh. Morreale, J. Pearson, J. Richards, S. Savignon, S. Silberstein.

Numerous theoretical studies by G. Beckett, R. Felder, E. Henriques, T. Hitesh,
D. Kamalja, S. Khatik, K. Krahnke, W. Littlewood, J. Richards, Th. Rodgers, S. Sigurdarddttir,
T. Slater, EK. Van and others have been devoted to the problem of foreign language teaching
methods. The works of these leading scholars have shown that a system of tasks and
techniques that differ from the traditional ones contributes to a more successful
development of foreign language skills.

Among foreign language teaching methods in the USA, there are both traditional
and modern teaching methods. Traditional methods include the natural method of language
teaching, translation methods (grammar-translation and lexicon-translation), direct
methods, Harold Palmer's oral method, Michael West's methodological system of reading
instruction, audio-lingual and audio-visual methods. Modern methods include the
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suggestive method, communicative method, dramatic-pedagogical method, "silent" and
group methods (Richards, 2006).

Accordingly, each method has its own positive and negative aspects and, under
certain conditions, has its own objective value. As before, the methods used in different
educational institutions today are directly dependent on the social order of society, which
affects the purpose and content of foreign language teaching (Beckett et al., 2005).

Recent studies show that, in view of the above statements, the methodology of
teaching foreign languages is currently taking a clear course of renewal, actively
implementing a number of innovative methods in the teaching system. Innovations in
education are the process of introducing and disseminating new approaches, ideas, methods
and techniques, technologies aimed at modernizing and transforming the educational
process in accordance with the requirements of the times. Innovative approaches to
education are created and emerge to overcome a significant number of existing problems in
the education system, which, unfortunately, have long been rooted and remain to this day.

A significant drawback of foreign language teaching methods is the inability to
move away from traditional forms of teaching and presentation. The fact is that the
traditional system does not allow for the full use of internal conditions, i.e. various
subjective factors that could influence the course of learning, such as the learner's previous
experience, types of motivation, a system of logical relationships with society, people,
beliefs, needs, etc. In other words, the traditional type of education does not provide a
combination of cognitive motivation, achievement motivation, and motivation to move
from learning to practical work, operational activities.

A significant advantage of innovations is that they lead to a change in the
relationship between teachers and students. Whereas traditional education is characterized
by the subject-object subsystem, in which the student is assigned a passive and dependent
role, innovative education transforms the student into an important educational subject,
engaged in active, creative cooperation with his or her teacher and interested in gaining
deep and relevant professional knowledge. Obviously, the focus on subject-subject, dialogic
interaction requires the implementation of the educational process through a combination of
traditional and innovative methods and forms of teaching, and subsequently a gradual
transition from traditional to significantly new methods.

Our research involves the use of a number of general scientific methods such as
study, analysis and synthesis of reference, scientific educational resources, as well as
systematization and generalization. The research is qualitative (descriptive) and includes
observation and narrative inquiry.

RESULTS

The practical necessity of teaching a foreign language determines the priority of
certain methods. Nowadays, in the methodology of teaching foreign languages in the USA,
preference is given to structure-oriented methods aimed at developing certain pronunciation
skills, selecting lexical material, grammatical formatting of statements and communicative-
oriented methods aimed at developing the ability to adequately express thoughts in a
particular language.

By communicative learning we mean the optimality of teaching in terms of the
effectiveness of impact on students. Communicativeness (Latin: communicatio) is an act of
communication, a connection between two or more individuals based on mutual
understanding (Morreale et al., 2008). Accordingly, all methods of communicative teaching
should be based on the ability to establish communication and find effective forms of
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communication in any language. This can be quite difficult even while learning a native
language, when the thoughts and actions of the participants in communication are clear to
each other. In this respect, a foreign language is more difficult to learn, as students do not
always understand each other.

Traditional teaching methods are provided for in the basic program and are
focused on memorization, "rote learning”, routine tasks on topics presupposed by the
program. These methods do not always yield positive results, as they do not encourage
students to actively "speak". They are aimed at mastering a minimum vocabulary and the
ability to reproduce a memorized dialog.

Of particular interest are methods that stimulate active mental activity and
encourage students to express their thoughts in a foreign language. The communicative
approach to teaching foreign language requires revision and reorientation of all components
of the learning process. This method is most fully realized when the teacher uses non-
traditional methods of communication.

The main principle of communicative learning is language activity. The
participants of communication should learn to solve real and conditional tasks of joint
activity with the help of a foreign language. In this case, learning takes place through
activities, which are realized with the help of methodological techniques and exercises
(Savignon, 1983).

We consider a communicative task as a goal set in certain conditions of
communication, from which it is clear who, what, to whom, under what circumstances and
why speaks. Communicative tasks help to take students beyond the limits of learning
activities thanks to a certain role determined in advance. The situation and the role guide
students’ language behavior.

The purpose of communicative tasks is to encourage students to solve new
communication problems with the help of language tools learned based on the original
polylogues.

Creating and shaping communicative tasks requires a lot of ingenuity. It is
important to build them on the fascinating material of real life, mobilizing students’
imagination as well. The teacher should accumulate a "bank of facts”, a kind of collection
of amazing cases that can be transformed into tasks that raise the tone of communication,
stimulating language creativity.

Examples of non-traditional methods of communicative teaching in foreign
language classes at the university include the following types of tasks:

1) communication games;

2) communicative stimulations in role-plays and problem-solving;

3) free communication (socialization) (Kamalja et al., 2014).

Nowadays, the three-phase frame-work is becoming increasingly popular in the
implementation of communication-oriented tasks. Any task is performed in three stages:

1) preparatory (pre-activity);

2) executive (while-activity);

3) final (post-activity) (Beckett et al., 2005).

At the same time, it is necessary to create positive conditions for the student's
active and free participation in language activities. Thus, we can make the following
conclusions:

— students have the opportunity to freely express their thoughts and feelings in the
process of communication;
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— each participant in group communication remains in the focus of attention of
others;

— personal expression becomes more important than demonstration of language
knowledge;

— even contradictory, paradoxical, "wrong" judgments are encouraged, which,
however, testify to students’ independence and active position;

— participants of the communication feel safe from criticism, persecution for
mistakes and punishment in the form of a negative assessment;

— the use of language material is subordinated to the task of an individual language
plan;

— language material corresponds to students’ linguistic and mental capabilities
(Felder et al., 1995).

At the same time, language mistakes should be considered not only possible but
also normal. Spoken grammar allows for certain deviations from the grammar of the written
language.

The above conditions, in our opinion, are mandatory in the process of learning a
foreign language.

An important role in the implementation of non-traditional methods is played by
students’ informative competence, which includes:

— information "frames";

— formed knowledge (schemata);

— language representation of the world in its foreign language form;

— background knowledge;

— general knowledge (Hodovanets et al., 2016).

This is an important condition for engaging students in communication. A
student’s silence in class is often explained by the fact that he or she does not know the
subject of the conversation, has no personal relation to the problem under discussion, and is
not familiar with possible ways of communicating, even though he or she has learned
vocabulary and grammar.

Communicative-oriented teaching of foreign language can be carried out using
tasks of the "information gap" type.

Tasks of the "information inequality" type can take the following unconventional
forms:

— picture gap (students are given almost identical pictures, but some of the pictures
are different and these differences need to be identified through questions without seeing
the partner’s picture — matching tasks);

— text gap (students are given similar texts, or fragments of the same text in the
copy of one student are missing in the text of another student, and the lack of information
needs to be restored — jig-saw reading)

— knowledge gap (one student has information that the other does not, and it needs
to be restored — complete-the-table tasks);

— belief gap (students have different beliefs and need to develop a common
opinion);

— reasoning gap (students have different evidence that needs to be collected
together and compared) (Jacobs, 2016).

Role-playing communication, which is realized through a role-playing game, can
be considered an unconventional form of teaching communication to students at higher
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education institutions in the USA. However, role-playing communication is organized in
accordance with the developed plot and requires developed social skills. In this regard, role-
playing games in foreign language classes at higher education institutions include elements
of social training (communication exercises). Here are some examples of such tasks:

— line-up (students try to line up in a row according to a suggested feature);

— strip-story (each student receives a phrase and tries to take the appropriate place
in the "story" as quickly as possible);

— smile (students come up to each other and exchange remarks with a mandatory
smile);

— merry-go-round (students form an outer and an inner circle and, moving around
the circle, exchange cues);

— contact (students approach each other and start a conversation);

— king words (students say any pleasant words to the interlocutor);

— reflection (participants try to imagine what other students think about them);

— listening (students listen attentively to their partner, nodding in agreement and
expressing agreement with him/her), etc (Frydrychov, 2015).

In order to implement non-traditional methods of communicative-oriented teaching of
foreign language students in the classroom, it is necessary to have a clear understanding of
the communicative organization of the foreign language class at higher education
institutions. In order to implement it, it is necessary to determine the subject, purpose and
form of students’ communication, choose an effective form of presenting the material, and
constantly support students’ linguistic and mental activity. The communicative organization
of a foreign language class is also dependent on the emotional state of the teacher and the
student. The teacher and the student can exchange remarks quite actively in the "teacher-
student”, "teacher-group", "'student-student™ modes, etc.

When using non-traditional methods of communication for students in foreign
language classes at higher education institutions in the USA, special attention should be
paid to communication skills. Let us analyze students’ communication skills by dividing
them into the following blocks:

1. Requirements for learning to speak. Fields of communication and topics (ability
to communicate with peers).

2. Dialogic speech (different types of dialogues, questioning, exchange of
opinions, information, etc.)

3. Monologue speech (speaking, retelling what you have heard, seen or read, etc.)
(Mubaslat, 2012).

These communicative communication skills should be implemented in
communicative-oriented teaching both in the basic course and in the process of intensive
foreign language teaching using non-traditional methods of communicative teaching.

Each of the three units involves the development of specific communication skills.
For example, the first block contains requirements for the ability to communicate with
international students in different situations and areas of activity, etc.

We suggest considering some examples of non-traditional methods of
communicative-oriented teaching of foreign language to future teachers at higher education
institutions in the USA, namely: "sketch", "role play", "round table", and "discussion".

A sketch is a short scene acted out according to a given problem situation,
indicating the actors, their social status, and role behavior. A sketch, unlike a role-playing
game, is characterized by less complexity and freedom of speech behavior of the characters.
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In the form of sketches, small scenes related to social and domestic topics ("Food",
"Shopping", "City and its attractions", "Travel") can be dramatized (Sigurdardottir, 2010).

The role-playing game allows to model situations of real communication and is
characterized, first of all, by freedom and spontaneity of the characters' speech and non-
speech behavior. A role-playing game involves the presence of a certain number of
characters, as well as a game problem situation in which the game participants act. During
the game, each participant organizes their behavior depending on the behavior of their
partners and their communicative goal. The result of the game should be conflict resolution
(Frydrychov, 2015).

A round table is an exchange of views on an issue or problem of interest to the
participants. When participating in a round table, a student speaks on his or her own behalf.
The issues discussed at the round table can be quite diverse: social, country studies, moral
and ethical, etc. Participation in a round table requires students to have a fairly high level of
language proficiency and some knowledge of the issue. Therefore, as a control technique,
the round table can be used at the advanced stage of learning and after completing work on
a particular topic or several related topics (Morreale et al., 2008).

Discussion is a dispute in the form of a verbal competition. It is an exchange of
opinions on any subject with the aim of achieving unity of opinion on this subject. A
prerequisite for a discussion is the availability of a controversial issue. The final resolution
of this issue is achieved in the course of the discussion. For it to be successful, participants
must have knowledge of the subject of discussion, have their own opinion on this issue, and
know how to influence partners and manage the conversation (Richards, 2006).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Having considered some of the non-traditional methods of communicative-
oriented teaching of future teachers of foreign language in higher education institutions of
the USA, it can be concluded that their implementation will depend entirely on the teacher's
desire, competence and erudition. The ability to engage students in the process of active
learning of a foreign language is quite a difficult task and is largely determined by the
students’ desire to acquire and improve their language skills. It is established that the
communicative approach to teaching a foreign language requires revision and reorientation
of all components of the learning process. This method is most fully realized when the
teacher uses non-traditional methods of communicative teaching. We consider a
communicative task as a goal set in certain conditions of communication, when it is clear
what the topic of speaking is, who is speaking, to whom, under what circumstances and
why. Communicative tasks help to take students beyond the scope of learning activities
through a certain role defined in advance. The situation and the role guide students’
language behavior. The study found that creating and shaping communicative tasks requires
a lot of ingenuity. It is important to build them on the fascinating material of real life,
mobilizing students’ imagination as well. The teacher should accumulate a "bank of facts",
a kind of collection of fascinating cases that can be transformed into tasks that raise the
tone of communication, stimulating language creativity. Role-based communication, which
is realized through role-playing, can be considered an unconventional form of teaching
communication to future foreign language teachers in higher education institutions of the
USA. However, role-playing communication is organized in accordance with the developed
plot and requires developed social skills. In this regard, role-playing games in foreign
language classes at higher education institutions include elements of social training. It
should be noted that non-traditional methods stimulate students to be active in language

learning and to be creative.
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Prospects of further research involve more profound research on implementing the
above-described methods in Ukrainian higher education institutions to develop
communicative competence of future foreign language teachers.
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