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ABSTRACT

The challenges of wartime have prompted Ukrainian researchers to seek the most
effective methods for enhancing professional education, particularly professional training
of future vocational education teachers. As a result, examining the leading European
experience with content and language integrated learning (CLIL) in professional training
programmes for future vocational education teachers is scientifically justified and
necessary. It is found that the problem of using CLIL in professional training of future
specialists is notably significant. In the context of globalization and European integration
processes, future professionals must demonstrate high levels of foreign language
competence and competitiveness in the international labour market. Leading European
countries, including Germany, the Netherlands, Belgium, France and Spain, actively implement
CLIL’s conceptual aspects in their training programmes. However, the specific features of
these implementations, such as sectorality, strategies and approaches, assessment
characteristics and material support, may vary. The main advantages and challenges of
using CLIL in professional training of future vocational education teachers are identified.
Based on leading European experiences, the most effective methods to enhance professional
training through CLIL are substantiated. These methods include the development of
integrated educational programmes, effective use of resources, differentiated instruction,
systematic assessment and feedback, as well as reflective practice. Accordingly, relevant
recommendations are proposed to improve professional training of future vocational
education teachers in Ukraine by integrating key aspects of CLIL into curricula. It is
defined that, by adopting these practices, future vocational education teachers can effectively
employ CLIL to enhance both language and vocational learning, better preparing their
students for success in global and multicultural work environments.

Further research is aimed at analyzing the content of foreign language training
for future vocational education teachers in developed countries.

Keywords: foreign language competence, content and language integrated learning,
vocational education teacher, teachers’ training programme, and European countries.

BUKOPUCTAHHSI NPEJMETHO-MOBHOI'O
IHTETPOBAHOI'O HABUAHHSI (CLIL) Y MPO®ECIMHINA NIATOTOBIII
MAMBYTHIX NEJAIOI'IB 3AKJIAJIIB IPO®ECIMHOI OCBITH
Y IPOBIJITHUX €BPONENCBKUX KPATHAX

AHOTANIA
Buknuku 60€HH020 4aCYy CROHMYKQIOMb GIMYUSHAHUX HAYKOBYIE 00 NOUWLYKY HAUOLIbUL
epexmuHUX UUISXIE YOOCKOHANCHHSA NPOeciiHol 0ceimu, 30Kpema npo@eciiiHoi nioeomosKu
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MaubymHix neoazozié 3axnadie npogheciiinoi oceimu. BusuenHs nposioHoco €8poneiicbkoco
00C8i0y W00 BUKOPUCIAHHSL NPEOMEMHO-MOBH020 iHmegposano2o nasuanns (Oani — «CLILy)
v npogbeciiiniti niocomosyi maubymuix nedazoeie 3axkaadié npogecinoi oceimu € HayKo8o
sunpagoanum I HeoOXiOHuM, addce y KOHmeKcmi enodanizayiinux i, 30Kpema,
€8POIHMe2PAYItIHUX npoyecie, MatlOymHi (axieyi NOBUHHI OeMOHCIMPY8AMU BUCOKULL PIGEeHb
PO36UMKY  [HUWOMOBHOI ~ KOMNEMeHmHOCmI U KOHKYPEHMOCHPOMOJICHICMb — HA
MIJHCHAPOOHOMY PUHKY npayi. 30Kpema, 3a3HAYEHO, WO NPOBIOHI €BPONEUCHKI KpaiHu
(Himeuuuna, Hioepranou, Berveis, @panyis, Icnanis) akmueHo nposadicyiont KOHYEnnyaibHi
acnexkmu CLIL y npoepamu niocomoexu maibymuix nedaeocis 3axnaoié npogheciinoi
oceimu, 0OHAK 3MICMOBHO-NPAKMUYHI 0COOIUBOCHI, AK-OM CEKMOPANbHICMb, cmpamezii
ma nioxoou, 0cobIU6OCMI OYIHIOBAHHS, MAMepIAibHe 3a0e3NeUeHHs, MONCYMb GIOPIZHAMUCS.
Busnaueno ocnosni nepesacu ma suxnuxu euxopucmanns CLIL y npogheciiniii niocomosyi
Matidymuix nedazoeie 3axnadis npogeciinoi océimu. Ha ocnosi nposionozo esnponeiicbko2o
00c8idy 0OTPYHMOBAHO HAOLTbUL eheKmUBHI ULTAXY YOOCKOHANEHHS NPOQecitinoi nio2omosKu
Maubymuix nedaeocie 3axkiadie npo@ecitinoi ocimu  3a805KU  NPeOMEMHO-MOBHOMY
IHMe2pOBaAHOMY HABYAHHIO, 4 came pO3POONEHHA [HMEe2POBAHUX OCBIMHIX NpPOSPAM,
ehekmusHe BUKOPUCMAHHA pecypcis, OuepeHyiliosane HABYAHHSA, CUCMEMAMUYHE
OYIHIOBAHHS MA 360POMHULL 38 SI30K, pehiekcusHa npakmuka. Bionosiono, sanpononosano
pekomeHOayii w000 NOKpawjeHHs. npoyecy npo@ecitinoi nid2omoeku Maubymuix nedazozie
3axnadie npogheciiinoi ocgimu ¢ Yxpaini sae0axu imniemenmayii ocnosnux acnekmis CLIL y
smicm ocgimuix npoepam. 3’s1c08aHo, Wo MaKum YUHOM MAuOymHi neoazozu npogeciino-
mexHiunol oceimu 3modcymo egpexmusno suxopucmogyeamu CLIL Ons noxkpawjenms sk
MOBHO20, MAK | NPOPeciiHo20 HAGUAHHS, Kpauje 20MYIOHU C60iX YUHI8 00 YCnixy Ha
2N0OANLHOMY | MYTbMUKYILIMYPHOMY PUHKY npayi. [lepcnekmugu nooanbuiux 00cnioxceHsb
NnoA2AI0OMb 68 AHANIZI 3MICMY THUWOMOBHOT NI02OMOBKU MAUOYMHIX nedazoié 3axnadié
npogecitinoi oceimu y po36uHeHux Kpainax.

Knrouosi cnosa: inuiomosna Komnemenmuicms, npeomMemno-mMosHe iHmezposane
HasuauHs, neoazoz 3akiady npogecitiHoi oceimu, npoepama ni020MOSKU nedazozis,
€6PONENCHKI Kpaitu.

INTRODUCTION

In the evolving education landscape, integrating language learning into subject-
specific instruction has garnered significant attention, particularly through the pedagogical
approach known as content and language-integrated learning (CLIL). CLIL merges content
and language objectives, enabling students to acquire new subject matter knowledge while
enhancing their language proficiency. This dual-focused approach is particularly relevant in
vocational education, where mastering professional skills and language competence is
essential for future professionals to thrive in a globalized labour market.

Leading European countries have been at the forefront of adopting and
implementing CLIL in their educational systems, recognizing its potential to enhance
teaching and learning outcomes. In these countries, the integration of CLIL in professional
training of future vocational education teachers has become a strategic priority, aimed at
equipping educators with the necessary skills to deliver content in a foreign language
effectively. This approach not only improves language proficiency but also prepares
teachers to meet the diverse needs of students in multilingual and multicultural settings.

Ukraine, in its pursuit of educational reform and alignment with European
standards, can greatly benefit from examining the experiences and practices of leading
European countries in using CLIL in professional training of future vocational education
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teachers. As Ukraine strives to modernize its vocational education system and enhance the
language competencies of its workforce, understanding the successes and challenges other
nations face can provide valuable insights and guide the development of effective strategies
tailored to the Ukrainian context.

THE AIM OF THE STUDY

Therefore, this article aims to analyze the use of CLIL in professional training of
future vocational education teachers in leading European countries and explore its
relevance and applicability for Ukraine. By examining best practices, identifying key
challenges and proposing recommendations, this study seeks to contribute to the ongoing
discourse on improving professional training of future vocational education teachers in
Ukraine and enhancing their foreign language competence.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Content and language integrated learning (CLIL) is an educational approach
where subjects are taught in a foreign language, merging content learning with language
acquisition (Banegas & Zappa-Hollman, 2023). This approach enhances language
proficiency, cognitive skills and academic performance by embedding language learning in
specific subject content (Bentley, 2010). CLIL boosts student motivation and engagement,
prepares them for global citizenship and encourages interdisciplinary learning (Fortanet-
Gomez, 2013). As noted by Kovacikova (2020), it also supports professional development for
teachers, fostering innovative teaching practices and cross-disciplinary collaboration.

Integrating language learning into vocational training is crucial for enhancing
workforce competitiveness (Lipkova, 2019). It improves communication with clients and
colleagues from diverse backgrounds, increases access to a wider range of information and
resources and fosters cultural competence. Language skills also enable greater career
mobility and flexibility, stimulate innovation and creativity and ensure compliance and
safety in various fields (Wildeman et al., 2022).

The problem of using CLIL in professional training of future specialists is notably
significant. Numerous researchers have focused their studies on specific aspects of the
problem. They include the following: the concept of CLIL (Coyle et al., 2010); the roles of
language in CLIL (Llinares et al., 2012); CLIL in teacher training (Lo, 2020); CLIL in
vocational and higher education education (Mehisto et al., 2008;). It follows that much
emphasis has been placed on the essence of CLIL as a concept, as well as its integration
into the educational process in general. However, the problem of implementing CLIL in
professional training of future vocational education teachers in leading European countries,
especially with the focus on providing relevant recommendations for Ukraine, still requires
an in-depth study. To achieve the articlees aim, the following research methods were used:
theoretical analysis, systematization and generalization.

RESULTS

To begin with, CLIL is increasingly incorporated into professional training of
future vocational education teachers across Europe, though its use varies by country.

In Germany, CLIL is integrated into the curriculum for future vocational education
teachers, particularly within institutions specializing in international and intercultural
education. The primary aim is to equip prospective educators with the competencies to
teach vocational subjects in a foreign language. Training programmes typically include
modules on language proficiency, CLIL methodology and the development of bilingual
instructional materials (EARLALL, 2021).
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Similarly, in the Netherlands, CLIL is broadly adopted in both general and
vocational education sectors. For future vocational education teachers, CLIL is a key
component of their professional development. The emphasis is on embedding foreign
languages into vocational subjects to prepare students for international work environments.
Training programmes often feature practical workshops on CLIL strategies and classroom
implementation (EARLALL, 2018).

In Belgium, CLIL is applied in both Flemish and French-speaking regions with a
focus on bilingual education. Training programmes for future vocational education teachers
incorporate CLIL methodologies to enhance their ability to deliver vocational content in a
second language. Professional development usually includes language training, CLIL
pedagogical approaches and curriculum design (EARLALL, 2019b).

France has gradually incorporated CLIL into vocational education, though its
application is more prevalent in higher education contexts. Specialized training
programmes for future vocational education teachers focus on CLIL techniques and foreign
language integration into vocational curricula. These programmes aim to enhance future
teachers’ capabilities to teach vocational subjects in English or other foreign languages
(EARLALL, 2021).

In Spain, CLIL is a fundamental aspect of vocational teacher training, with a
strong emphasis on bilingual education. Training programmes for future vocational
education teachers include CLIL methodology, language skills development and strategies
for incorporating foreign languages into vocational training. There is also a focus on
creating CLIL-compatible teaching materials and assessment methods (EARLALL, 2019a).

Thus, CLIL’s main advantage is enhancing language proficiency by combining
foreign language instruction with vocational content. This improves teaching in foreign
languages, workplace interaction and career opportunities. CLIL also boosts teaching skills
by integrating innovative pedagogical strategies, leading to more engaging lessons and
holistic education. Additionally, CLIL prepares students for global work environments by
developing bilingual or multilingual skills and promoting cultural awareness. At the same
time, problems include complex implementation, the need for specialized training,
difficulties in assessment and potential uneven language exposure among students.

A detailed theoretical analysis of relevant sources and materials reveals that the
mentioned European countries have adopted the following practices to enhance the
effectiveness of CLIL in professional training of future vocational education teachers:

« Integrated Curriculum Design: It is essential to develop a curriculum that
seamlessly integrates language and vocational content. This approach ensures that these
elements are interrelated and aligned with clear learning objectives. For instance, lesson
plans should incorporate technical vocabulary within vocational tasks, allowing students to
acquire subject-specific knowledge and language skills concurrently.

« Effective Use of Resources: Employing a diverse range of high-quality resources,
such as bilingual materials, digital tools and authentic vocational content, supports both
language and content learning. Using industry-specific texts, multimedia resources and
interactive tools can enhance language acquisition within vocational contexts.

« Differentiated Instruction: Implementing differentiated instruction techniques is
necessary to accommodate various levels of language proficiency and learning styles
among students. Activities and assessments should be tailored to meet individual needs,
employing diverse teaching methods such as visual aids, group work and scaffolded tasks.

« Regular Assessment and Feedback: Regular assessments are needed to evaluate
language and vocational learning outcomes. Providing timely and constructive feedback
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helps students improve their skills. Formative assessments, including quizzes and project-
based tasks, are useful for monitoring progress and refining teaching strategies.

« Reflective Practice: Promoting reflective practice among future teachers is
beneficial. Encouraging them to assess their teaching methods and student outcomes
regularly allows ongoing improvement. Reflection sessions where teachers discuss their
experiences and challenges in implementing CLIL can offer valuable insights for enhancing
their practice (EARLALL, 2021).

Accordingly, by adopting these practices, future vocational education teachers can
effectively employ CLIL to enhance both language and vocational learning, better
preparing their students for success in global and multicultural work environments.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Therefore, to effectively use CLIL in professional training of future vocational
education teachers in Ukraine, it is crucial to adopt several key strategies.

Firstly, it is essential to design a curriculum that integrates language and
vocational content. This entails embedding language instruction within vocational subjects,
with specific objectives that align technical vocabulary with industry-relevant skills.
Curriculum development should focus on creating lesson plans that enable students to
practice terminology through practical vocational tasks, facilitating concurrent development
of both language proficiency and technical knowledge. Additionally, the use of diverse and
high-quality resources is imperative. This involves incorporating bilingual materials, digital
tools and authentic vocational content. Integrating industry-specific texts, multimedia
resources and interactive tools can significantly enhance language acquisition in vocational
contexts. For example, employing videos, case studies and digital simulations can provide
students with practical exposure to vocational subjects in a foreign language.

Differentiated instruction techniques should also be implemented to accommodate
varying levels of language proficiency and learning styles among students. Tailoring
activities and assessments to individual needs through using visual aids, group work, and
scaffolded tasks is necessary. This may include developing tiered assignments with
different levels of complexity to allow students to engage with content at their own pace.
Regular assessments are critical to evaluate both language and vocational learning
outcomes. Timely and constructive feedback should be provided to assist students in
improving their skills. Formative assessments such as quizzes, projects and presentations
can be effective for monitoring progress and refining teaching strategies. Assessment tools
should be designed to measure language proficiency and vocational skills, providing
detailed feedback to support student development. Finally, promoting reflective practice
among future teachers is essential. Encouraging regular evaluation of teaching methods and
student outcomes can foster continuous improvement. Organizing reflection sessions for
educators to discuss their experiences and challenges in implementing CLIL can offer
valuable insights. Peer observation and feedback sessions can be particularly useful for
sharing insights and refining teaching approaches based on collective experiences.

By adopting these strategies, Ukraine can enhance the implementation of CLIL in
vocational education, thereby improving students’ language proficiency and vocational
skills and better preparing them for success in global and multicultural work environments.
Further research is aimed at analyzing the content of foreign language training for future
vocational education teachers in developed countries.
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