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CONTENT AND LANGUAGE INTEGRATED LEARNING (CLIL):
RESEARCH INTO ITS EFFICACY AND APPLICATION
IN EDUCATION ACROSS EUROPE AND BEYOND

ABSTRACT

Content and Language Integrated Learning (CLIL) is an educational approach
that simultaneously teaches a non-language subject and a foreign language, enhancing
both content knowledge and language skills. Originating in Europe, CLIL focuses on the
4Cs: content, communication, cognition, and culture, ensuring balanced subject matter and
language proficiency. CLIL is distinct from bilingual or immersion education by its
integrated approach. The Council of Europe supports CLIL to promote multilingualism and
improve curricula quality. This study aims to analyze the foreign experience with CLIL,
explore its didactic potential, and evaluate its implementation prospects in Ukraine.

CLIL is characterized by integrating subject content with language learning,
fostering language development through meaningful contexts, and enhancing cognitive
skills like critical thinking and problem-solving. It also promotes cultural awareness and
can be adapted to various educational contexts and proficiency levels. It has been defined
that effective CLIL implementation requires trained teachers and appropriate materials.

The methodology has spread across Europe, with various models tailored to
different educational contexts. The Adjunct Model integrates language learning with subject
teaching, the Embedded Model fully integrates language and content, and the Dual-Focus
Model balances content and language objectives. Successful examples include bilingual
schools in Hungary and long-standing practices in Bulgaria. The advantages of CLIL’s
implementation have been defined. They include increased motivation, contextual language
learning, preparation for a globalized world, and enhanced language proficiency. It also
promotes content knowledge alongside language skills, offers international opportunities,
and bridges language and content classes. However, challenges include the need for trained
teachers, balancing content and language instruction, resource limitations, and large class
sizes. Overcoming these challenges involves professional development, collaboration,
material development, gradual integration, and using technology. The conclusion has been
formulated that CLIL enhances language skills and subject knowledge, transforming
educational approaches and improving learning outcomes.

Keywords: Content and Language Integrated Learning (CLIL), language learning,
educational context, educational approaches.

NPEAMETHO-MOBHE IHTEI'POBAHE HABYAHHSI (CLIL):
AOCIKEHHS HOT'O E@EKTUBHOCTI TA 3ACTOCYBAHHS B OCBITI
B €BPOIII TA 3A 11 MEXKAMU

AHOTANISL
IIpeomemno-mosne inmezposane nasuanns (CLIL) — ye oceimmuiti nioxio, sxuil
nepeobauac 0OHOYACHe BUBYEHHS HEMOBHO20 NpeOMema ma IHO3eMHOT MOBU, NOKPAWYIOYU
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SAK 3HAHHA 3Micmy, max i MoeHi Haeuuku. Bunuknyswu 6 €eponi, CLIL ¢oxycyemvcsa na
YOMUPLOX KOHYenmax. 3Micm, KOMYHIKayis, Ni3HAHHA ma Kyismypd, 3a0e3neuyroyu
3banancosamne GueueHHs npeomemy ma 60100iHHA Moe6olo. Pada €ponu niompumye
enposadocennss CLIL y HaguanvbHuii npoyec 3 Memorw CHPUiHHA 0a2amomMosHOCmi ma
niOBUWEeHHsL AKOCMI HAGHANbHUX npocpam. e docniodxcenns mae na memi NPOAHANizyeamu
3apybisxcruil doceio 3acmocysanns CLIL, oocnioumu 1ioeo oudaxmuynuil nomenyian ma
OYIHUMU NEPCREKMUBYU BNPOBAOIICEHHA 8 YKpaiHi.

CLIL xapaxmepuzyemscs iHmezpayicio npeoMemHo20o 3mMicmy 3 6UBYEHHAM MO8,
CNPUAHHAM MOBHOMY PO3GUMK) Uepe3 3MICIOBHI KOHMEKCMU Ma PO36UMKOM KOSHIMUBHUX
HABUYOK, MAKUX AK KpUumuyHe Mucienns ma po3e sizanus npoonem. CLIL maxooc cnpuse
KYAbMypHiti 00i3Hanocmi ma modice Oymu a0anmo8anuil 00 PI3HUX OCEIMHIX KOHMEKCMIE i
PIBHI6 80I00IHHS [HO3eMHOIO MOBOI0. Becmanosneno, wo 015 epekmusHo2o 6npo8adlcenHs
CLIL y nasuanvHuil npoyec HeoOXiOHI K8ANIQIKO8AHI BUKIA0AYT MA 8IONOGIOHUL MAMEPIAIL.

Januii memoo wupoxo euxopucmosgyemocsi y €eponi, moodenv 00upaemvcs
8I0N0BIOHO 00 0CEIMHLO2O KOHMEKCHY. Y Cniuni npukiaou 8Kui0Yaoms 080MOGHI WKOIU 8
Yeopwuni ma 6azamopiuny npaxmuxy 6 Boneapii. Busnaueno nepesacu 6nposaodicenHs
CLIL y esponeticokuil HaguaibHull npoyec: nio8UWerHs MOmueayii, KOHMeKCMHe UBYEHHs
MO8U, ni020mOoBKy 00 2n0banizayii ma NOKpaujenHs pieHs 60JNOOIHHS THO3EMHOI MOBOI.
Kpin moeo, CLIL cnpuse nocnubnennio 3HaHb 3MICMY NOPSAO 3 MOGHUMU HABUYKAMU,
BIOKPUBAE MINCHAPOOHT MOICIUBOCME MA NOEOHYE MOGHI ma 3micmoeHi 3anamms. OOHaK,
ceped HeOONIKi6 CAI0 32a0amu. Hecmaud KealiMIKOBAHUX BUKAAOAUIE, OOMENCEHICMb
pecypcie ma eauxi posmipu kiacie. Ilooonanns yux uxkiuxie nepedbayac npogecitinuil
PO3BUMOK, CRinpaylo, po3pooKy mamepianie, NOCMYnogy iHmespayilo ma GUKOPUCAHHS
mexuonoziu. Cghopmosano sucrogok, wo CLIL cnpuse nokpawjeHnio MOGHUX HABUYOK MdA
NPeOMEMHUX 3HAHb, MPAHCHOPMYIOUU OCGIMHI NIOXO0U MA NOKPAWYIOYU De3yTbmamu
HABYAHHS.

Knwwuosi cnosa. npeomemno-mosne inmeeposane nasuannss (CLIL), eusuenmns
MOBU, OCBIMHIU KOHMEKCM, 0C8IMHI NIOX00U.

INTRODUCTION

In the second decade of the 21%t century, globalization, European integration,
economic, political, educational and cultural interaction determine the agenda of each state
and actualize the processes of reforming the relevant industries in modern society.
Currently, Ukraine is fighting for its future and strives to become an equal member of the
European Union. That is why knowledge of foreign languages, in particular fluency in the
languages of the EU member states, becomes a priority in the life of the youth of our
country. Acquisition of integrative communication skills in a foreign language for
professional and business communication with representatives of other cultures allows
everyone to effectively implement knowledge, compete on the international labor market,
get a desired job and a decent salary.

In the modern world, various methods and approaches in learning foreign
languages are gaining relevance. In this context, the subject-language methodology
deserves special attention CLIL integrated learning (Content and Language Integrated
Learning, CLIL), which is world-famous and effectively used in many countries. However,
unlike other countries, the implementation of the CLIL methodology has not been
developed and spread in educational institutions in Ukraine. We believe that that the
European integration processes and the reform of the education system in Ukraine are

[ e L




[lopiBHsiIbHA TpodeciiiHa neparorika 14(1)/2024 ﬁ“?
Comparative Professional Pedagogy 14(1)/2024 _‘ A

aimed at improving the level of foreign language proficiency of the progressive youth of
our country, which makes it necessary to update the issue of the implementation of the
CLIL methodology in the education system in Ukraine.

THE AIM OF THE STUDY

The purpose of the article is to analyse the foreign experience of introducing CLIL
technology into the practice of teaching foreign languages in Europe; to illustrate its
didactic possibilities; to evaluate the prospects of CLIL implementation in Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Various aspects of subject-language integrated learning (CLIL) became the
problems of scientific investigations of domestic researchers: the use of CLIL in the
formation and development of foreign language professional communication skills in
higher educational institutions: V. Tokarchuk., Yu. Shuba. (2022); I. Shymanovych (2023);
aspects of implementation of subject-language integrated training in secondary schools:
T. Leleka (2022); general principles of the methodology, its advantages and disadvantages:
0. Kordyuk (2018), I. Shevchenko., etc.

The core characteristics of CLIL are defined by J. Cenoz, F. Genesee, D. Gorter
(2014). They concern the balance between language and content instruction, the nature of
the target languages involved, instructional goals, defining characteristics of student
participants, and pedagogical approaches to integrating language and instruction.

A comprehensive overview of CLIL can be found in the article by Coyle,
Ph. Hood, and D. Marsh (2010), in which they presented their experience of CLIL in
secondary schools, primary schools, and English language schools across Europe.

The implementation of CLIL in Europe has gained significant attention in recent
years, particularly in higher education institutions. A comparative study across European
and non-European countries like Italy, Spain, the Czech Republic, and Turkey highlights
the diverse approaches and legislative support for CLIL implementation at different
educational levels, both public and private, indicating a growing interest in promoting
multilingualism and cultural understanding through CLIL (G. Korbek., C. Wolf (2022);
L. Lopriore (2020); K. Papaja (2023)). Additionally, studies in Switzerland have
demonstrated how primary school students, including high-attaining, average, and low-
attaining learners, utilize CLIL opportunities to develop their English-speaking competences in
various subjects, showcasing the effectiveness of CLIL in enhancing language skills across
different proficiency levels (Silvia, Frank, Schmid (2023)).

Overall, the number of researches suggested a growing interest in promoting CLIL
as a valuable tool for language learning and multicultural education, while also
acknowledging the need for more exploration into the specific factors influencing CLIL
implementation in different national contexts.

The research was carried out with the use of general scientific methods (study,
analysis, and synthesis of reference, overview of scientific educational print and online
sources), as well as systematization and generalization.

RESULTS

CLIL, which stands for Content and Language Integrated Learning, is an
educational approach that integrates the teaching of a non-language subject with a foreign
language, aiming to develop both content knowledge and language skills simultaneously
(Coyle, 2010). This methodology has gained popularity in Europe and beyond, with a focus
on the 4Cs: content, communication, cognition, and culture, to ensure a balanced
acquisition of subject matter and language proficiency (Tokarchuk & Shuba, 2022).
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According to Marsh (2002) CLIL is an umbrella term that refers to any dual-
focused educational context in which an additional language, thus not usually the first
foreign language of the learners involved, is used as a medium in the teaching and learning
of non-language content. This broad definition serves to differentiate CLIL from bilingual
or immersion education and a host of alternatives and variations such as content-based
language teaching, English for Special Purposes, and plurilingual education, in two distinct
ways: it is based on an integrated approach, where both language and content are
conceptualized on a continuum without an implied preference for either; it has its roots in
European contexts where socio-linguistic and political settings are very rich and diverse.

The Council of Europe has fostered CLIL as an innovative methodology for
promoting plurilingualism and raising the quality of school curricula (Mauricio & Herrera,
2024). Furthermore, in the European Commission's reports, the use of educational
technologies in CLIL approach has been recommended for improving the effectiveness of
language learning (Lopriore, 2020).

It has been established that CLIL is an educational approach in which subjects are
taught through a foreign language, aiming to simultaneously teach content and develop
language skills. This method allows students to learn both the subject matter and the
language in a more contextualized and engaging way (Mauricio & Herrera, 2024).

Dr. Heike Roll, Professor of the Institute of German as a Second Foreign
Language at the University of Duisburg-Essen, Germany, claims that today the most
unified definition is the CLIL didactic method, which enables students to develop foreign
language linguistic and communicative competence in the same the educational context in
which the formation of general knowledge and skills takes place. His research focuses on
the effectiveness of CLIL methodology with university students of advanced English
proficiency, emphasizing text production skills and teacher training challenges He assures
that the use of the CLIL method in the educational process has two goals, namely: learning
a professional subject by means of a foreign language and a foreign language through a
professional subject (Prairat, 2023). Thus, the idea of integration of subject and language
teaching is the basis of teaching technology, in which the foreign language teacher uses
interdisciplinary topics in foreign language classes or the teaching of several subjects takes
place in a foreign language. In this way, a foreign language is a means of communication
and knowledge, and teaching in a native and foreign language becomes a single process.

The above allows us to state that the primary goal of CLIL is to simultaneously
develop students’ proficiency in both the subject content (such as history, science,
mathematics) and the language of instruction (typically a foreign language). Scientists
(Korbek & Wolf, 2022; Cenoz et al., 2014) single out key aspects of CLIL:

1. Integration of Content and Language: CLIL integrates the learning of subject
content with language learning, allowing students to acquire both knowledge and language
skills simultaneously.

2.Language Development: Students learn and use the target language (e.g.,
English, French, Spanish) in meaningful contexts related to the subject matter. This approach
aims to improve their language proficiency in listening, speaking, reading, and writing.

3.Subject Learning: CLIL enables students to engage deeply with academic
subjects, enhancing their understanding of concepts, theories, and skills within various
disciplines.

4. Cognitive Benefits: By learning through a second language, students develop
cognitive skills such as critical thinking, problem-solving, and analytical reasoning.
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5. Cultural Awareness: CLIL often includes exposure to cultural aspects related to
the target language, promoting intercultural competence and global awareness among students.

6. Methodological Flexibility: CLIL can be adapted to different educational contexts,
subjects, and levels of language proficiency, making it a versatile approach to language
education.

7. Implementation: Effective CLIL implementation requires trained teachers
proficient in both the subject matter and the target language, as well as appropriate
instructional materials and support.

CLIL has developed significantly over the past few decades. It emerged in Europe
in the early 1990s to address the increasing need for multilingual proficiency and cross-
cultural understanding within the European Union. Rooted in earlier bilingual education
models, CLIL extended these concepts to simultaneously teach subject content and language
(Lopriore, 2020).

Today, the CLIL methodology is most widely used in Western European countries
(Belgium, France, Germany, etc.). In addition, the above method is used in Spain, Poland, Latvia,
Italy, Finland, the Czech Republic and other countries of the world (Korbek & Wolf, 2022).
The specifics of the implementation of the CLIL method in different countries depend on
the chosen CLIL models, educational approaches that combine language and subject-based
learning to enhance students’ competencies in various fields (Muniroh et al., 2023; Leleka,
2022). In methodological literature there are three commonly recognized models of CLIL.

Adjunct Model (language learning is integrated into the teaching of a subject
without compromising the primary focus on content delivery; language is taught alongside
the subject matter, typically by a subject specialist who also has proficiency in the target
language. This model emphasizes the importance of language as a tool for learning the content,
enhancing both subject knowledge and language skills simultaneously (Lancaster, 2016).

Embedded Model (fully integrates language and content learning, where the
language of instruction is the medium through which subject content is taught. Language
acquisition occurs naturally within the context of learning the subject, without separating
language lessons from content lessons. This model requires teachers who are proficient in
both the subject and the target language, as they facilitate students’ understanding and
engagement with both) (Leleka, 2022).

Dual-Focus Model (aims to balance equal attention to both content and language
objectives throughout the teaching process. Teachers explicitly plan and integrate language
learning activities alongside content instruction, ensuring that language skills are developed
in tandem with understanding subject matter (Anggraini et al., 2023). Assessment in the
Dual-Focus Model typically evaluates both content knowledge and language proficiency,
reflecting the integrated nature of CLIL (Muniroh et al., 2023).

Each of these models offers different approaches to integrating content and
language learning in educational settings, catering to various educational contexts, language
proficiency levels, and subject areas. The choice of model depends on factors such as
educational goals, available resources, and teacher expertise (Coyle, 2010).

In Hungary, there have been bilingual schools for a long time, in which academic
subjects are studied in a foreign language. In Bulgaria, the above-mentioned technique has
been used for about 50 years and is still of interest to specialists working in this field.
According to this method, such subjects as history, geography, philosophy are taught in
bilingual schools in Bulgaria, and English, German, French, Spanish and other languages
are used to implement the educational process (Lopriore, 2020; Mauricio & Herrera, 2024).
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European schools, where a number of subjects of the curriculum are taught in a
foreign language, have existed for several decades. The Council of Europe resolution of
1995 approved the active use of innovative teaching methods, especially when studying
subjects in a foreign language, using the possibilities of bilingual education. According to
this document, knowledge of three European languages is a priority. The report of the
European Commission on foreign language learning states that the most effective way to
successfully learn a foreign language is to use a foreign language with a specific purpose
(COM, 2005). Thus, a foreign language becomes a tool rather than an end in itself for the
purpose of learning.

The use of the CLIL methodology in different countries made it possible to determine
its advantages, as well as certain problems of its implementation in the educational process.
Among the analyzed positive aspects of the CLIL, it should be noted the increase in
motivation and determination to learn a foreign language to solve specific communicative
tasks, as learning content through a foreign language can be more engaging and motivating
for students. Besides, in such a way, language is learned in context, making it more
meaningful and easier to remember. CLIL helps prepare students for a globalized world by
enhancing their language skills and cultural understanding (Mauricio & Herrera, 2024).

Moreover, CLIL has been shown to enhance students’ English language
proficiency, leading to improved oral and writing communication skills (Schmid, 2023).
Additionally, CLIL aids in promoting content knowledge alongside language proficiency,
especially in technical subjects, contributing to a more holistic learning experience.
Teachers find CLIL materials and resources essential for efficient planning and effective
implementation, ensuring alignment with methodological principles and enhancing the
overall learning process. Moreover, CLIL provides opportunities for international
internships, academic mobility, and further studies at higher education levels, empowering
students with diverse academic and professional prospects (Shevchenko, 2018). Lastly,
CLIL serves as a bridge to English medium instruction, fostering autonomous collaboration
and knowledge transfer between content and language classes, ultimately enriching
students' educational journey (Shymanovych, 2023).

However, CLIL implementing presents various challenges. These include the need
for appropriate teacher training and language proficiency (Shymanovych, 2023), the
balance between content and language instruction, and the lack of a language threshold
before starting CLIL. Additionally, challenges arise from the perspectives and skills of
teachers, such as their understanding of CLIL characteristics and the difficulties faced by
both teachers and students during implementation (Anggraini et al., 2023).

Furthermore, challenges in CLIL implementation involve insufficient resources,
lack of training and support, traditional educational culture, large class sizes, and language
proficiency issues. Overcoming these obstacles requires strategies like professional
development, collaboration, developing relevant materials, advocating for policy changes,
gradual integration of CLIL techniques, and utilizing technology and digital resources
(Shymanovych, 2023).

Following successful trials of the CLIL method in certain countries, discussions
have arisen regarding its broader adoption. For instance, in France, after a successful
implementation, debates centered on expanding the methodology versus limiting it to
motivated student groups. Similar deliberations have occurred in Belgium (Flemish
community), Lithuania, Sweden, Iceland, and Norway. In these five countries, concerns
focus on whether intensive foreign language study through CLIL might detrimentally
impact students’ proficiency in their native language. Sweden, for example, is worried

[ e L




[lopiBHsiIbHA TpodeciiiHa neparorika 14(1)/2024 ﬁ“?
Comparative Professional Pedagogy 14(1)/2024 _‘ A

about potential declines in subject knowledge when taught in a foreign language. In the
Netherlands, interest lies in the feasibility of implementing CLIL in lower secondary
vocational education and primary schools.

A significant challenge is the shortage of qualified teachers. In Bulgaria,
authorities face pressure from educators demanding higher salaries and reduced workloads.
Other discussions revolve around determining which subjects should adopt CLIL and how
much instructional time should be allocated to it (Coyle, 2010).

Implementing the CLIL methodology in specialized schools in Ukraine did not
develop and spread in universities, unlike other countries (Shymanovych, 2023). However,
in our opinion, integration processes and Ukraine’s focus on improving the level of foreign
language proficiency make it necessary to return to the issue of the implementation of the
CLIL methodology in the country’s schools and universities.

In the context of the research, it is worth carefully analyzing the experience of
CLIL implementation by the Goethe Institute (Germany) in Ukraine. For example, in the
project “CLIL Sustainable Development Network™, the Goethe Institute in Ukraine offers
an educational platform for the exchange and improvement of the qualifications of teachers
for those public schools of Ukraine that already use this methodology in education, and for
those who are interested in CLIL methodology. The goal of this project is collegial
cooperation between teachers of specialized disciplines and teachers of a foreign (German)
language, improvement of pedagogical and didactic competence in the field of CLIL and
development of interdisciplinary educational projects, which would create conditions for
the development of students' research thinking (Shevchenko, 2018; Shymanovych, 2023).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, CLIL is an educational approach that integrates the teaching of non-
language subjects with foreign languages, aiming to develop both content knowledge and
language skills. This methodology has gained popularity in Europe and beyond, focusing on
the 4Cs: content, communication, cognition, and culture, to ensure a balanced acquisition of
subject matter and language proficiency.

CLIL has been successfully implemented in many European countries and is gaining
popularity in Central and Western Europe. Successful examples include bilingual schools in
Hungary and long-standing CLIL practices in Bulgaria. The methodology has also been
supported in various educational environments of France, Belgium, Lithuania and Sweden.

The effective implementation of CLIL in diverse educational settings is influenced
by several key factors. These include the need for tailored English language acquisition to
match specific subjects like sciences; the importance of integrating content and language to
enhance language skills and comprehension of complex concepts; the necessity of adapting
CLIL models to different themes to improve students’ abilities and interests; the role of CLIL in
promoting language proficiency and subject knowledge simultaneously, and the significance of
CLIL in transforming language teaching and subject learning while addressing challenges
like limited learning hours and the need for teacher training. By considering these factors,
educators can effectively implement CLIL in diverse educational settings to enhance
students; language skills, subject knowledge, and overall learning experience.

Future research will be focused on exploring the potential implementation of CLIL
in Ukrainian educational institutions.
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