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ORGANIZATIONAL AND PEDAGOGICAL FORMS
OF SOCIAL CARE FOR ORPHANS IN CHINA AND UKRAINE

ABSTRACT

The article analyzes the organizational and pedagogical forms of social care for
orphans in the People’s Republic of China: children’s villages-communes, Children’s
Towns — SOS, boarding schools, boarding schools of religious orientation. It is proved that
the commune-settlement named after V. Korolenko was taken as a model for the creation of
children’s settlements-communes. Children’s villages are located in the countryside, in
nature. In children’s villages there are children of different ages (from 3 years to 16—18),
who must take care of each other. Children’s villages are considered a personnel reserve
for China’s agricultural sector. SOS Children’s Villages is a charity project to support
orphans, children left without parental care and children at risk of losing their families. It
is a charitable organization that exists solely at the expense of sponsors. The organization
is united in a mini-community of 11-15 houses, in each of which live 6—8 children of
different age together with the SOS-mother. In China, there are boarding schools organized
by local communities opened at the initiative of the local community in rural economically
backward areas. Subjects taught in the boarding schools are Chinese, Local Language,
Mathematics, Basics of Agriculture or Handicrafts, Basics of Politics and Laws of the
People’s Republic of China. Children between the age of 5 and 12 live permanently on the
boarding school, and older children attend Sunday lessons and receive additional
education in their free time.

The purpose of the article is to theoretically analyze the organizational and
pedagogical forms of social care for orphans in the People’s Republic of China.

As a result of the analysis of scientific works dedicated to the problem of social
care for orphans in the People’s Republic of China, we can state that the main forms of
social care for orphans in China are: children’s villages, “Children’s Towns — SOS”,
boarding schools, orphanages and boarding schools with a religious orientation.

Keywords: orphans, children’s settlements-communes, SOS Children’s Villages,

system of social care, boarding schools.
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OPTAHI3AIIMHI TA NIEJATOI'TYHI ®OPMHU
COIIAJLHOT'O MIKJIYBAHHS ITPO JIITENH-CUPIT B KUTAI TA YKPATHI

AHOTALIA

Y cmammi npoananizosano opeawnizayitino-nedacociyni gopmu  coyianrbHo2o
niknyseanns npo Oimeti-cupim ¢ Kumaiicokii Hapoowuivi Pecnyoniyi: oumsui cenuwa-
Komynu, Humsaui micmeuka — SOS, wKonu iHMepHAmMHO20 MUny, WKOIU IHMEPHAMHO2O
muny penieilinoi cnpamoearnocmi. [loeedeno, wo 3a 3pa3zok cmMeopeHHs OUMAYUX Ceaully-
KOMYH Oyna 3ama KomyHa-nocenenus imeni B. Koponenxa. Jumsui ceruwa posmawiosani
8 CiNbCLKiU Micyesocmi, Ha Npupoodi. B oumauux ceauwyax 3Haxo0amuvcs Oimu pizHo2o GiKy
(6i0 3 poxie 0o 16—18), axi nosunui niknyeamucsi 00uH npo 00Ho2o. Humsaui cenuwya
86a2HCAIOMBCA KAOPOBUM pe3epeom 0JiA azpaprozo cekmopy Kumaro. «/fumaue micmeuko —
SOS» (awnen. SOS Children’s Villages) — ye 0Onazoditinuii npoekm 3 niompumxu oOimeti-
cupim, dimetl, AKi 3aUUUTUCA De3 NIKTY8aHHs OambKis, i dimell, AKUM 3A2POJACYE 8mpama
cim’i. Lle 6naeoditina opeanizayis, AKa iCHYE GUKTIOYHO HA Kowmu cnoxcopis. Opeanizayis
00’eonana 6 mini-komynu 11—15 6younkis, y KOX*CHIll 3 AKUX dcugyme 6—8 Oimeii pizHoeo
6iky pasom 3 SOS-mamor. B Kumai icuyroms wxoau iHmepHamno2o muny, opeauizosami
Micyesumu epomadamil, Ki 8IOKPUBAIOMbCS 3d IHIYIAMUBOI MICYE80l 2pOMAdU 8 CLIbCHKUX
eKOHOMIUHO giocmanux pationax. Ilpeomemu, sKi GUKIAOAIOMbCSL 8 THIMEPHAMI: KUMAUCLKA
Mo8a, Micyesa MO8d, MAmMeMAmuKd, OCHO8U 3emaepobcmea abo pemecid, OCHOSBU
noaimuuno2o 1ady ma 3axouie Kumaiicoxoi Hapoownoi Pecnyonixu. [limu 6ikom 6i0 5 0o 12
POKI8 NOCMIUHO NPOICUBAIOMb HA MepUmopii iHmepHamy, a cmapui Oimu 8i08i0yioms
HeOLNbHI YPOKU 1l OMPUMYTOMb 000AMKO8Y 0C8INYy Y GLIbHUL 810 pobomu yac.

Mema cmammi — meopemuyHo NpPOAHANIZY8AMU OP2AHI3AYIUHO-NE0A202IUHI
dopmu coyianvroco niknyeanus npo dimeti-cupim ¢ Kumaiicokiti Hapoowiu Pecnyoniyi.

Yuacniook ananizy npayv euenux, wo euguanu npodiemy coyianibHO20 NiKIY8aHHs.
npo Odimeu-cupim 6 Kumaiicokiti Hapoowii Pecnyoniyi, modxcemo KoHcmamysamu, wo
OCHOBHUMU (popmamu coyianbHo2o0 RIKIY8anHs npo Oimeii-cupim 6 Kumai e€: oumsui
cenuwa-komyuu, «dumaui micmeuxa — SOS», wKoau iHmepnamuozo muny, Oumsayi
OYOUHKU ma IHMePHAmU, W0 MArOMs PeriitiHy CnpiMOBAHICb.

Kniouosi cnosa: oimu-cupomu, oumsui ceruwa-komynu, Jumsaye micmeuxko —
SOS, cucmema coyianbHo20 NIKLYSAHHS, WKOIU IHMEPHAMHO20 MUNY.

INTRODUCTION

At the beginning of the third decade of the 21% century, it is important to analyze
the main forms of social care for orphans in the People’s Republic of China. Chinese
science and government do not recognize the country’s problem of social orphanhood,
although the number of children who due to various circumstances, such as parental divorce
or unemployment, are not raised in a biological family ranges from 15% (in large cities) to
65 % (in provinces) (Wang, 2008).

Under Chinese law, only children whose parents have died are officially recognized as
orphans. The People’s Republic of China reserves the right to build its own policy on
orphans based on its own historical traditions and economic situation (Lian, 2010).

N. Zhgun in his scientific works analyzes the specialization among graduates of
Chinese pedagogical institutions of higher education (primary school teachers, high school
teachers, social educators) (Zhgun, 2012). Chinese practice of training young teachers
involves their 2-year internship as a junior teacher. Their responsibilities include attending
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lessons in the subject, maintain supervisory documentation on the psychological and
pedagogical situation in the classroom, perform the duties of a teacher's assistant for
selection and practical development of lesson materials, and conduct educational work with
students. All of them can be fully attributed to the institutions working in the field of social
care for orphans in the People’s Republic of China.

THE AIM OF THE STUDY

The purpose of the article is to theoretically analyze the organizational and
pedagogical forms of social care for orphans in the People’s Republic of China.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problem of studying organizational and pedagogical forms of social care for
orphans in the People’s Republic of China is the subject of research by a Chinese scholar
professor Wang Itao (2008) on the organization of education for “children raised”
(analogous to the Ukrainian term “social orphans’). Important for our study is the scientific
research of Wang Xuetai (2006), who reveals in his works the main directions of Chinese
education and upbringing. Among Ukrainian researchers, the scientific works of the team
of M. Yevtukh, M. Nosko, S. Hryshchenko (2016) on the study of care for orphans and
their education and upbringing in orphanages in modern China should be singled out. Also,
important are the studies of N. Zhgun (2012) on the organization of the system of training
future teachers for educational work at school and scientific research of modern Ukrainian
scientist L. Kalashnik (2013, 2014) on the system of education and upbringing of orphans
in modern China Republic.

According to the Ukrainian scientist S. Gala, it is important to study the
experience of reforming Chinese higher education (Gala, 2011), which allows us to
characterize important aspects of teacher training to work with social orphans. Many
domestic scholars study the development trends of school education in the EU, USA and
China at the present stage (Lokshina et al., 2021).

Ukrainian scientists T. Zavgorodnya and 1. Strazhnikov in their works studied the
main problems of education and training in China in their scientific research (Zavgorodnya &
Strazhnikova, 2019). Among the documents regulating education and upbringing of
orphans in Ukraine in our study we rely on theses on the protection of children in need of
special attention of society (Child Protection, 2018). We also consider important the works
of L. Slyusar on the current state of the problem of social orphanhood in Ukraine and ways
to solve it (Slyusar, 2014).

The research was carried out with the use of general scientific methods (study,
analysis and synthesis of reference, overview of scientific educational print and on-line
sources), as well as systematization and generalization.

RESULTS

The term “people’s commune” appeared in the Chinese press in early July, 1958.
The commune was conceived as a universal form of social organization of society in China
in the middle of the twentieth century. It was planned to spread to both rural and urban
areas. During the same period, modern children’s villages appeared, mostly on the site of
former agrarian communes. In that area there was an infrastructure for coexistence and
work of groups of people.

V. Korolenko’s commune-settlement was taken as a model. On the initiative and
with the help of V. Korolenko in Poltava in October 1918 the charitable public organization
“League for the Salvation of Children” was founded. The tasks of this organization were to
take care of orphans and homeless people, save them from hunger, promote physical,
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mental, moral education, and develop issues of legal and social protection of children. “To
solve these problems, the Salvation League was to supply children with food and clothing,
organize shelters, colonies, hospitals, schools, sanatoriums, nurseries and kindergartens,
open reference labor offices” (Yevtukh et al., 2016).

The League declared the creation of agricultural and industrial children's
communes as a form of work with children. In the People’s Republic of China, the creation
of children’s settlements-communes is considered a promising form of maintenance for
orphans. The advantage of this model of care for orphans over the traditional boarding
school is that children’s villages are located in rural areas. Children live in nature, in a clean
ecological zone. It was also considered positive that children do not see all the temptations
offered by the city that lead to an increase in juvenile delinquency in the country. Children
are surrounded by their peers, and therefore, they do not develop a complex of inferiority in
relation to their own orphanhood. Important is the fact that in children’s villages there are
children of different age (from 3 years to 16-18), who are to take care of each other.
According to Chinese educators, this is what instills in children responsibility for the
younger ones, the ability to live and build relationships in the team. Researchers claim that
children’s villages are located in rural areas and children, working on the land from an early
age, get used to agriculture and remain working in the agricultural sector. Sometimes
children’s villages are under the patronage of law enforcement agencies (Ministry of
Emergency Situations, Ministry of Internal Affairs, and Army). It should be noted that as a
result, these structures receive a highly motivated personnel reserve.

Our scientific research has shown that the form of social care for children in the
form of children’s villages is not a purely Chinese invention. As a form of work with
children, staying in children’s villages is also common in correctional institutions in
Norway, Finland, Germany, but is used mostly in the penitentiary practice of these regions.
So-called “difficult” adolescents, who do not pose a threat to society, may be temporarily
housed in special educational centers, which are usually located in remote regions of the
country. There, these children are placed in the conditions of “self-survival”, when they
have to take care of their own lives, find a common language between themselves and the
locals, and so on. It is believed that being in such centers has a positive effect on the values
of adolescents, their self-esteem and behavior. Norwegian social services also use stays in
such Centers as a measure to influence the family as a whole. The idea of social partnership
is quite successfully implemented in the practice of social care for orphans in the People’s
Republic of China. All institutions described in our study are part of the state system of
social care for certain groups of the population as social partners.

Ukrainian scientist L. Kalashnyk states that “in addition to the craft specialty,
children’s villages usually develop creative abilities in their pupils. The most prominent
teachers, artists, musicians, high-ranking civil servants consider it a matter of honor to give
lectures and hold master classes in children’s villages. In total, 8,750 orphans are brought
up in children's settlements-communes (there are currently 15 of them in the People’s
Republic of China). Their lives are built on the principle of being in a labor camp: children
are divided into groups according to their age, share meals in canteens, live in dormitories.
Each detachment is assigned an agricultural plot, the harvest is collected to feed the
Communards, and the surplus is sold. Children from 4-5 to 14—15 years old are brought up
in communes. To ensure the proper level of education in the villages there are schools that
give graduates certificates of state education” (Kalashnik, 2014).

However, it should be noted that the level of education provided by schools in
communes is quite low and does not allow its graduates to continue their studies.
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Usually, there are also craft shops in the villages, which provide the commune
with everything they need and give the pupils basic knowledge and skills in working
specialties. In recent years, there has been a practice of using agricultural settlements-
communes for the needs of the penitentiary system in cases where the juvenile offender is
not a threat to society, as well as to influence difficult adolescents.

Important for our study is the fact that children’s villages are considered a human
resource reserve for China’s agricultural sector. Accustomed to working on the land from
an early age, the former Communards, with extensive practical experience, remain almost
100 % in the countryside. In the modern People’s Republic of China, children’s settlements
are created not only by the state, but also by local communities and non-governmental
organizations. Over the past 10 years, there have been children's villages designed by Home
of Hope, Shepherd’s Field Children’s Village, and Research-China.org. For the most part,
these children’s settlements, based on the principle of children’s lives, copy children’s
settlements created by the state, but there are some differences. We must state that “such
institutions are financed by donations from both Chinese and foreign citizens and
organizations”. Researchers of the problem also state that “not only orphans are admitted to
such a village, but all children who find themselves in difficult life circumstances”. The
Government of the People’s Republic of China does not object to this form of child care,
but notes that “such shelters and orphanages are a forced transitional form of state care for
orphans, which today has the right to exist in economically backward regions” (Yevtukh et al.,
2016; Kalashnik, 2014).

As a form of social care for orphans in the People’s Republic of China, within our
scientific research we will consider “SOS Children’s Villages” — a charity project to
support orphans, children left without parental care, and children at risk of losing their
families (Yevtukh et al., 2016).

The independent, non-governmental international development organization of the
same name works to meet the needs and protect the interests and rights of children. The
acronym SOS in the name of the organization is an abbreviation of the phrase “social
support”, which also corresponds to the international symbol of the SOS danger signal and
symbolizes the urgent need of the most vulnerable members of society — children — for help
and protection. The international form of the organization, “SOS Children’s Villages” —
“SOS-Kinderdorf International” — was founded in 1960, after national associations were
established in France, Germany and Italy in addition to the basic Austrian one. “SOS
Children’s Villages” is a charity that exists solely at the expense of sponsors, but accepts
not only monetary donations, but also material (children’s furniture, appliances etc.). “SOS
Children’s Villages” is a group of 11-15 houses united in a mini-community, in each of
which 6-8 children of different age live together with SOS-mother. As in a normal family,
the SOS-mother takes care of and raises children, teaches them everything she can and what
they need in independent adult life — from cooking and cleaning the house to budget
planning and shopping. Children from “OS Children’s Villages” go to regular kindergartens
and study in regular schools, which help them to adapt to society at an early stage. In
addition, each of the two houses has an “aunt” — a nanny, mother’s assistant. To become a
“mother” in a children’s camp, that is to take responsibility for several children living in
one of these institutions, candidates must undergo special introductory courses lasting 7
months. First, the woman is offered to work as an aunt. Women are paid and have days off
for their childcare work. Mom and aunt take turns on weekends and holidays. Another
important difference between “SOS Children’s Villages” and traditional children’s
orphanages or family-type orphanages is the attention to the child’s biological family. It is
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important that siblings are never separated, as is often the case with the distribution of
orphans of different age in orphanages. Children’s connections with the biological family
are also maintained: relatives can visit them and spend time with them in the SOS
Children’s Campus. The first “SOS Children’s Villages” opened in 1949 in Imst (Austria)
for children who lost their parents during World War II. The founder of the organization
and the first town is Hermann Gmeiner (1919-1986). The first prominent supporter of the
ideas of “SOS Children’s Villages” was Beatrice von Boch, a Briton of German descent,
the wife of the largest shareholder of the concern for the production of ceramics
“Villeroy&Vosn”. In 1959, she donated part of her personal fortune to the organization of
the first children’s town “SOS Kinderdorf” in Germany. She also used her husband’s
political connections to promote the idea of “SOS Kinderdorf” among both British and
German industrialists and local government. Today, there are more than 500 “SOS
Children’s Villages” in 133 countries around the world, as well as 1,500 different programs
and projects to help children in difficult life situations (including humanitarian disasters),
strengthen the family and prevent social orphanhood. Under the auspices of the Project
there are SOS Youth Homes, programs to strengthen family relationships, help families
from different risk groups, train foster parents and help orphanage graduates, protect the
rights of orphans and SOS KDI educational programs, launch 192 schools in in all
developing countries, medical centers and programs for homeless children, child soldiers
and victims of disasters. The first Chinese orphanages under the “SOS Children’s Villages”
project were established in Tianjin and Yantai (Shandong Province) in 1985. In the last
20 years, thanks to the joint efforts of the Chinese government and the international
organization “SOS Children’s Villages”, the organization of such orphanages and compact
living of such families has grown into the construction of children’s camps, which currently
number 9 and raise more than 1,500 orphans.

According to statistics, among the orphans living in the “SOS Children’s
Villages”, about 300 have reached adulthood, and the rest are still in school. The children’s
camps of the Children’s Campus SOS differ in their organization from the children’s
settlements-communes traditional for the People’s Republic of China because they are
actually family-type orphanages (families with one parent in which all children in the
family must be of the same sex). There are now boarding schools organized by local
communities in almost all around China. As a rule, such orphanages and boarding schools
are opened at the initiative of the local community (self-government bodies) in rural
underdeveloped and economically backward areas, among settlements of national
minorities, as well as where communication with large and medium-sized cities is difficult.
The rural community may decide to establish a boarding school for children from remote
areas, single-parent families and those families who are in a difficult economic situation.
Such boarding schools are fully funded by the community or donated. Children are
recommended by the local community to enter the boarding school. As a rule, an enthusiast
who has a basic higher pedagogical education runs the boarding school. The teaching staff
is formed of graduates of pedagogical educational institutions (not lower than the level of a
pedagogical college). They are natives of this area who entered educational institutions out
of competition, belong to a local community and graduated from education department of
the appropriate level. Vacancies are willingly filled by graduates of higher education
institutions, who, after 3—5 years of work in such a school, will have great employment
benefits in more prestigious areas of China. Once a decision has been made to establish a
boarding school, the community must obtain permission to open a boarding school at the
appropriate level and apply for school staff. The list of subjects taught in such boarding
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schools is usually not large — Chinese, Local Language, Mathematics, Basics of Agriculture
or Handicrafts, Basics of Politics and Laws of the People’s Republic of China. If a parent or
community wants a full course of school subjects for a particular child, the child is sent to
the nearest public school. As a rule, children aged 5 to 12 live permanently on the territory
of the boarding school, and older children attend Sunday lessons and receive additional
education in their free time.

There are also orphanages and boarding schools in the People’s Republic of China.
Today, there are officially only two children’s educational institutions in China that have a
strong religious orientation — the Tibetan Children’s Town and the Shelter for Orphans of
the Temple of the Heart of God. In 1959, Dalai Lama, the spiritual leader of Tibet, fled into
exile in the Indian city of Dharamsalu, accompanied by 100,000 of his followers, many of
whom left children in their homeland to follow their spiritual leader. Dalai Lama
established a shelter for such children, the Tibetan Children’s Village, and made his sister,
Jetsun Pemu, known as the “Mother of Tibet”, responsible for the settlement. In this “resort
of Tibetan culture and tradition” and its branches (some of which are located abroad), more
than 7,000 children live and study the Tibetan language and beliefs, as well as professions
and crafts. The Church of the Sacred Heart belongs to the Anglican Church and was built in
1869 in the village of Damin, Handan District, Hebei Province. The same year, a shelter
was opened at the Temple for orphans and children of peasants who wanted to send their
children to school. The only condition for entering the school was acceptance of the
Catholic or Anglican faith. The institution in the village of Damin continued to operate
even during the Cultural Revolution (it served as a “business card” that proved the loyalty
and religious tolerance of the New Chinese government). Today, Damin religious boarding
school educates 25 orphans who complete their schooling, take exams and remain in
theology for further work as pastors, where they work with Chinese Diasporas.
Representatives of the Anglican Church in the People’s Republic of China elect new
students to the school (Kalashnik, 2013).

However, many schools and boarding schools organized by local communities
also pay close attention to the religious and traditional beliefs that exist in the area. The
government is loyal to such manifestations, considering them part of the campaign to
ensure constitutional norms of religious freedom and the preservation of life and beliefs of
national minorities of the People’s Republic of China.

For our study, the thesis defended by the Chinese researcher Wang Xuetai, is very
important. He states that “education reforms in the late 80s — early 90s of the 20" century
make the pedagogical science of China meet the need to create a unique system of
education, which would take into account three important factors: borrowing international
experience, maximizing the use of traditional Chinese pedagogy and taking into account the
official ideology of the country. The main focus in the country is not on training but on
education, as the priority is still to master the vast majority of the population in working
professions” (Xuetai, 2006).

CONCLUSIONS

In the result of the analysis of scientific works dedicated to the issue of social care
for orphans in the People’s Republic of China, we can state that the main forms of social
care for orphans in China are children’s villages, “SOS Children’s Villages”, boarding
schools, orphanages and boarding schools with a religious orientation.

We consider the study of the system of upbringing orphans with the use of

traditional pedagogy to be the prospects of further scientific research.
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HISTORICAL AND PEDAGOGICAL PECULIARITIES
OF ADULT EDUCATION DEVELOPMENT
IN THE USA IN EARLY 20™ CENTURY

ABSTRACT

The aim of the article is to analyse historical and pedagogical peculiarities of
adult education development in the USA in the early 20" century in the context of
reforming educational system of Ukraine. For fulfilment of the mentioned aim the following
methods have been applied: a system of general theoretical methods (analysis, synthesis,
comparison, abstraction etc.), and concrete scientific methods, namely term analysis and
historical genetic analysis. Functioning of moonlight schools has been depicted.
Determinants of the development of adult education in this period, in particular, such
historical events as World Wars, the period of prosperity, the Great Depression and socio-
economic factors have been singled out. The influence of industrialization and the
introduction of new agricultural technologies on adult education has been presented.
Legislative basics of adult education have been singled out, namely: Smith-Hughes Act
(1917), which was aimed at vocational training at schools and colleges; George-Reed Act
(1929), which emphasized the training of specialists in the field of home economics and
agriculture; George-Deen Act of Vocational Education (1935), which provided additional
funding for programs in agriculture, home economics, and industry; George-Barden Act
(1946), which was flexible in the distribution of funding for education, provided money for
teacher training; Bill of Rights (1944), called the Soldiers’ Bill of Rights because it dealt
with loans for education and housing for demobilized soldiers;, Employment Act (1946).
Results of the conducted research work give opportunity to state that American experience
in the field of adult education can help to create harmony between national traditions and
world achievements on the basis of humanism and democracy, to give high quality
educational service to adults, synchronize national system of adult education with world
tendencies, provide conditions for adult education development and its influence on
economic development of state.

Keywords: adult education, USA, American Association of Adult Education, world
war, moonlight schools.

ICTOPUYHI TA NEJAT'OTTYHI OCOBJINBOCTI
PO3BUTKY OCBITHU JOPOCJIUX Y CHIA HA ITOYATKY XX CTOJITTS

AHOTALIs
Memoto cmammi € ananiz icmopuyHux i nedazociyHux 0cooOaUBOCMeEN PO3GUMKY
ocsimu dopocaux y CILA y nepwiii nonosuni XX cmonimms y KOHmMeKcmi pe@opmyeanms
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VKPAIHCbKOI 0c8imHbOi cucmemu. /[[na peanizayii 6U3HAYeHOi Memu SUKOPUCMAHO MAKI
Memoou: cucmema 3a2aibHOMeOpemuyHuUx Memoois, a came amanis, CUHmes, abcmpazyeanis,
NOPIGHAHHS, MA KOHKPEMHO HAYKOBL Memoou, d came mMepMiHONOSIYHUL AHATI3 MA ICIMOPUKO-
ceHemuynull auaniz. Onucano QYHKYIOHY8aHHA wWKin MicauHo20 ceimaa. Budineno
OemepMiHaHmMu po36UMKy 0C8imu 0OPOCIUX Y O3HAUeHULl nepioo, a came iCmopuyHi nooii:
C8IMO8I BiliHU, enoxa NPoYEIMmanHs, 8eluKa 0enpecis ma coyianrbHO-eKOHOMIUHI hakmopu.
Tlpooemoncmposarno enius indycmpianizayii ma HOGIMHIX CLIbCbKO2OCHOOAPCLKUX MEXHONORIL
Ha cucmemy oceimu dopocaux. Buodineno saxonooasui 3acadu ocsimu O0opociux: 3axou
Cmima—Xaeca (1917), axui 6ye Hayintenuti Ha NPOQECiiHO-MEXHIYHY NIO20MOBKY Y
wxoaax ma xoneddcax, 3axon [wcoposca—Pioa (1929), y saxomy axyenmyeanacs yeaza Ha
nioeomosyi ghaxieyie 3 eKOHOMIKU Ma CLlbCbK020 2ocnooapcmaa, 3axown [copoxca—/lina
npo npogheciiiny oceimy (1935), y skomy nepedbauanocs 000amroee @DIHAHCYBAHHSL
npozpam 3 CiibCbko2o 2ocnooapcmea ma ekonomixu, 3axon [ocopoosca—badena (1946), y
AKOMY AKYEeHmY8anacs yeazda HA 2SHYYKOCMI @DIHAHCY8aHHA OC8Iimu OO0pOCAUX ma
3abesneuysanocs QiHaucysanHa niozomoexku yuumenis, Bine npo npasa, 32i0HO 3 sAKUM
Haoasanaca (hinancosa Oonomoza CONOAMAM HA  OMPUMAHHA  OCGIMHIX NOCHYe.
Buoxpemneno menoenyii pozeumxy oceimu dopocaux y CLIA na nouamky XX cmonimms
(6usnanms ma 3ameepodcenHs mepminy «ocima 0OpOCIUXy; NYONKayis IPYHMOGHUX NPaAYb
3 NUMAHb 0C8IMU O0POCIUX; YCEIOOMIEHH 2POMAOCLKICMIO POl ma 3HAYeHHs 0Cimu
00pociux;  OOMIHY6AHHA HepOPMANbHOI 0C8imU  OOPOCAUX, NOYAMOK  CIMEOPEHHA
3aKOH00agHOoi 6a3u 01 0Ceimu 0OpOCIUX, Npiopumem 3a2aibHOKYIbIMYPHUX, COYIANbHUX
yineii ocgimu; yceioomienns HeoOXioHocmi 60pomvoOU 3 HENUCbMEHHICMIO;, PO3UUPEHHS
Mepedici HABUANbHUX 3aK1adie mowo). Pesyrvmamu nposedenoco 00CHiONHCeHHs O0alonb
niocmasu cmeepodNcysamu, Wo amepukaHcoKull 00ceio y cgepi ocimu 00pOCIUxX Modice
cuyeyeamu 0Jicepesiom 2apMOHI3ayil Midc HAYIOHATbHUMU MPAOUYisMU mMd CeImosumu
HaO0OaHHAMU HA 3ACA0AX 2yMAHIZMy ma OeMOKpamii, CHUXPOHI3Y8AmMU HAYIOHATbHY
cucmemy ocgimu 00pOCIUX 3i C8IMOBUMU MeHOeHYIaMU, 3aDe3neyumu ymogu OJis PO3GUMKY
oceimu 0opocaux ma ii 61116 Ha pieeHb eKOHOMIYHO20 PO3BUMKY ) OePIHCABU.

Knrouosi cnosa: oceima Oopocnux, CILIA, Amepuxancoka acoyiayis ocsimu
dopocnux, Ceimosa GitiHaA, WKOIU MICAUHO2O CEIMIA.

INTRODUCTION

Globalization and integration have necessitated introduction of lifelong learning
concept, according to which adult education is an important factor in social development
and training of highly qualified professionals. The application of American experience in
the field of adult education is important for Ukrainian pedagogical science, as our country
seeks to improve education system in accordance with international standards and is
considered a democratic European country. Adult education is not only a tool for self-
improvement and self-development, but also a means of forming civil society, as it
contributes to the formation of active citizens.

THE AIM OF THE STUDY

The aim of the article is to analyse historical and pedagogical peculiarities of adult
education development in the USA in the early 20" century in the context of reforming
educational system of Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Ukrainian comparativists such as N. Bidyuk, I. Litovchenko, L. Lukyanova,
0. Ogienko, N. Terekhina and foreign researchers such as W. Cook and M. Knowles
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studied peculiarities of the American education system functioning. Historical peculiarities
of adult education were studied by A. Rose and T. Lidell.

To achieve the goal, we used a number of general theoretical methods, namely
analysis, synthesis, abstraction, comparison and generalization, which allow to clarify the
state of problem development, to form the starting points and conclusions; specifically
scientific methods, namely, terminological analysis, which allows to clarify the definition,
reveals the essence of basic concepts, historical and genetic analysis, which allow to trace
the genesis of adult education, the method of scientific extrapolation, which allows to
develop recommendations for creative usage of American and Canadian experience in
Ukrainian education.

RESULTS

Development of adult education in the USA in early 20" century was due, on the
one hand, to the rapid intensification of industry and agriculture, and on the other hand due
to the large influx of immigrants. For example, in 1900 there were more than 400 industrial
trusts in the USA, the country became a leader in technical equipment, as well as a leader in
the production of meat, grain and cotton. The country's population reached 96 million, of
which 49 million were immigrants, which is 55 million more than in 1870.

Immigration and urbanization have brought new challenges, stimulating the need
for adult education as a resource for resettlement and acculturation. At the same time,
industrialization and the introduction of new agricultural technologies required a large
number of educated skilled workers that also highlighted the need to develop adult
education in the early 20" century.

Along with libraries, museums, fairs and exhibitions, the university movement of
knowledge dissemination played a special role in raising the educational level of adult
population. Its mission was to enable the general public to listen to lectures at the
university. Some universities conducted short-term courses, opened farmers' institutes, and
summer schools for teachers.

At the end of World War I, the Congress passed the Smith-Lever Act (1914), that
provided funding for agricultural colleges, as well as for the establishment of university
knowledge networks to provide knowledge about innovation in agriculture, home
economics, politics, leadership, etc. (Liddell, 2014). This contributed to the dissemination
and support of the dissemination of knowledge by federal, state and local universities. In
the 1930s, not only universities6 but also colleges offered evening courses for their
communities and held discussion groups.

The fight against illiteracy is a red line through the development of adult education
in the United States, but it has not been systematic. According to T. Cook (1977), the
official beginning of the fight against illiteracy can be considered the launch of the
illiteracy program, which was opened in 1911 by Cora Wilson Stewart in Kentucky. It was
aimed at opening the Moonlight schools. Schools operated only at moonlight nights so that
people could easily find their way to school. Volunteer teachers from day schools for
children worked at schools. C. Stewart was convinced that adults should not use the same
materials as children to learn to read, so she developed a newspaper for adult students with
short sentences and lots of repetitions. In teaching writing, she focused on teaching adults
to write their own names, believing that it was an effective way to develop what we would
now call self-esteem. The success of the moonlight schools contributed to their spread, and
in 1914, the governor set up an illiteracy commission, the first in the United States of
America (Cook, 1977).
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K. Stewart continued to work. After her emotional and thorough presentation at
the National Association of Education conference, she was invited to chair the Illiteracy
committee, which was interested in the americanization of immigrants and the literacy of
illiterate indigenous people. From 1916 to 1926, C. Stewart organized numerous illiteracy
activities, led a crusade in Kentucky to eradicate illiteracy, wrote the First Soldier's Book
for World War I recruits, and headed the Illiteracy Eradication Section of the General
Federation of Women's Clubs, initiated the National Crusade of Illiteracy in 1926 (Nelms, 1997).

The events that affected all spheres of American society were the First (1914-1918)
and Second (1939-1945) World Wars and the Great Depression (1929-1933). Adult
education was not left out, as it had the potential to respond to challenges in times of crisis.

The First World War hardly affected the United States of America. Its human
losses were much smaller than in other countries. And, according to historians, the war
contributed to increased investment in industry, reducing the unemployment rate. In 1920,
the country became the leader in many positions in the world (Zinn, 2015).

In 1920s, the demand for adult training and personal development grew. This has
led to the widespread usage of school facilities, attracting local budgets for adult education.
Emily Griffith School of opportunity was opened in Denver, Colorado, offering training for
all who wanted to study; Frank Manley's school, which was opened during non-business
hours and offered both educational and entertainment programs. The school has become an
example of the implementation of the community education model. Adult education centers
were opened with educational programs for the vulnerable strata of life: unemployed, immigrants,
indigenous peoples, African-American and Latin American minorities, and others, and
associations were formed, including the Association of Correspondence Courses (1915).

The rapid development of industry has become a prerequisite for the emergence of
corporate adult learning. Although apprenticeships and mentoring remained the basis of
professional training, large corporations (Westinghouse Electric, Ford, and General Motors)
began to develop in-house courses to develop the professional skills of their employees to
meet the requirements and needs of the corporation. Certified courses and programs
appeared at the same time. Particular attention was paid to military training.

A significant impetus for the development of adult education was the development
of the first standardized intelligence tests for literate, illiterate and non-English-speaking
soldiers, sponsored by the American army. Their findings are an objective confirmation that
a large number of both Native Americans and immigrants need literacy, language, and
Americanization assistance. In response, the government passed Immigrants Act (1917),
which prohibited people over the age of 16 who could not read enter the country (Cook,
1977); created “development battalions™ for literacy training, in which 5,000 illiterate and
non-English-speaking servicemen were trained in 1919 (Stubblefield & Keane, 1994);
launched programs for immigrant education, which were offered both in evening and public
schools; created the Department of Education for Immigrants (1920) that in 1924 was
renamed the Department of Adult Education, as it began to deal with adult education in
general (Knowles, 1977).

The development of adult education took place quite intensively during the “era of
prosperity”, which lasted 10 years (until 1929) and was characterized by economic growth,
improving human welfare and reducing unemployment, migration and urbanization,
democratic civic society.

According to our study, adult education movement (Knowles, 1983) covered
business and industry, colleges and universities, consulting services, government agencies,
social services, centers, unions, libraries, media, museums, private and public schools,
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religious institutions and public organizations, associations, etc. This shows that adult
education played a significant role in the life of American society and was seen as a tool for
adapting and renewing public life. Adult education was especially supported by
educational, civic organizations and various associations. The Carnegie Endowment for
International Peace, established in 1911, played a key role in the development of adult
education in the United States of America. In 1918, experts from one section of the
foundation, the section for the culturing of immigrants in American society, conducted a
study devoted to the possibilities of adult education in the americanization and assimilation
of immigrants. After receiving positive research results, the foundation in the 1920s began
funding adult education projects and participated in the formation of educational policy in
this field of education, and in 1924 initiated the American Association of Adult Education,
headed by Morse Cartwright.

American Association of Adult Education has paid special attention to the
development of libraries as an educational institution, a provider of adult education. It
initiated and provided financial support for the Targeted Reading project, one of the forms
of which was the creation of discussion groups which reflected the needs of both the
individual and the community; actively cooperated with teachers for adults, conducted
research, implemented projects in the field of adult education, launched a journal of adult
education, contributed to the official recognition of the term “adult education”. With its
support, the first Department of Adult Education was opened at Columbia University in
1930, which began training teachers for adults.

The American Association of Adult Education actively supported the establishment
of public high schools, which were based on the ideas of the Danish philosopher and historian
N. Grundtvig about education as “spreading light”, as “awakening to life”, as “enlightenment
for life” based on life experience, study of history, epic, language; freedom as the basis of
human life, its interaction with others, based on respect, mutual understanding; the living
word as a means of knowing oneself, one’s national uniqueness, national spirit, spirituality;
belief in the natural talent of people, man as a source of enlightenment. N. Grundtvig believed
that the high public school should be a school for life, a light for the people (Kulish, 1984;
Ogienko, 2008).

Such schools appeared in the United States of America in 1920s and 1930s. The
most famous were the John C. Campbell folk school (1925), the Poconos People's college in
Pennsylvania (1924), the Waddington People's college in West Virginia (1927) and the
Highlander school in Tennessee; Boston center for adult education (1933), which mission was
to support democracy; J. Studebecker's Forum (1935), which focused its activities on forming
an active position of community members. For example, the J. Campbell folk school offered
classes in art, music, dance, cooking, traditional crafts, and more. The main mission of the
school was to gain adult experience of non-formal learning and community life through joyful
and lively communication. The Campbell public school will soon celebrate its 100th
anniversary. Today, the school holds more than 800 classes that can be attended every day or
only on Sundays. It is an adult school that provides accommodation and food. Singing folk
songs is a must. Six thousand students of all ages come each year to find the same “bright,
creative force”, live communication, experience (O’Keefe, 1986).

Analysis of public schools shows that a significant percentage of its students are
marginalized and, therefore, through language and civic literacy, they are involved in
community life, feel their opportunities to participate in building democratic society.

Of particular interest is Highlander folk school. Its founder Miles Horton went to
Denmark to learn the experience of public schools. This gave him opportunity to
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understand their peculiarities, determine the purpose and objectives of future Highlander
school. The main purpose of its work was to motivate adults to learn, develop skills and
desire to learn, the desire for self-development, self-improvement and awareness of
opportunities to solve their own problems and communities. The school offered several
programs: “Cooperation”, which was aimed at developing skills of interaction,
cooperation, and provided permanent residence of students for six months; “Resolution of
social conflicts”, which was practice-oriented; “Life in the community”, which was aimed
at discussing and solveing community problems, political and economic issues, leisure.
Today, Highlander continues to work to promote social justice.

During Great Depression, the government initiated creation of new organizations,
passed laws, launched projects and programs aimed at improving educational and
professional level of the unemployed and their employment, including: Federal Emergency
Relief Act, which emphasized adult education; New Deal program, which was aimed at
employing adult teachers; the project “Work”, which was aimed at the the problems of
literacy and citizenship, as well as education at the college level; National Department of
Youth Affairs, which provided an opportunity to acquire professional skills and abilities of
unemployed youth; Civil Corps, which promoted on-the-job training and employment;
Student Bureau, which provided an opportunity to master the working professions; opening
of information and counseling agencies that provided information on available courses and
programs for adults; creation of the Association of Evening Colleges.

In the early 20" century, the Congress passed a number of laws, which, in our
opinion, were the basis for creation of legislative support for adult education. They include:
Smith-Hughes Act (1917), which was aimed at vocational training at schools and colleges;
George-Reed Act (1929), which emphasized the training of specialists in the field of home
economics and agriculture; George—Deen Act of Vocational Education (1935), which
provided additional funding for programs in agriculture, home economics, and industry;
George—Barden Act (1946), which was flexible in the distribution of funding for education,
provided money for teacher training; Bill of Rights (1944), called the Soldiers' Bill of
Rights because it dealt with loans for education and housing for demobilized soldiers;
Employment Act (1946).

During World War 11, as in World War I, it was found out that hundreds of
thousands of American adults were uneducated and functionally illiterate, that is, their
literacy skills were lower than those of a fifth-grader (Cook, 1977). Poorly educated,
functionally illiterate adults, according to General D. Eisenhower, commander of the Allied
forces during the war, pose a threat not only to national security and economic development
in general, but also were a waste of human talent. Therefore, after retiring from the army
and taking over the presidency at Columbia University, he launched the Human Resources
Conservation Project, which was aimed at developing and preserveing the nation's human
resources. To support adult education in the 1940s, the “adaptation to life” movement
became widespread, offering educational programs and courses for adults without
secondary education. At the same time, Tests of general educational development (GED)
were worked out to enable servicemen who interrupted their training and went to the front
to obtain a certificate of secondary education (Rose, 1990).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the early twentieth century was a very difficult period in the life of
American society. Determinants of the development of adult education in this period were
definite historical events, such as: World Wars (1914-1918; 1939-1945), the period of
prosperity (1922—-1929) — stabilization and prosperity, the Great Depression (1929-1933);
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socio-economic factors: along with the rapid growth of economy, the development of
private business, the emergence of new industries and its renewal, the economic and social
crisis of the Great Depression, Roosevelt's program “New Deal”; urbanization,
immigration; socio-cultural factors: population migration, acculturation and Americanization,
involvement of citizens in solving community problems, civic education, etc.

Trends in the development of adult education in the United States of America in
the early 20" century are the following: recognition and approval of the term “adult
education”; release of thorough works on adult education; public awareness of the role and
importance of adult education; the dominance of non-formal adult education; the beginning
of the creation of a legislative framework for adult education; the beginning of teacher
training for adults at the university; the emergence of in-house training; dissemination of
movements “People's School”, “Women's Movement”; priority of general cultural, social
goals of adult education with emphasis on community education, education for democracy,
education for Americanization and acculturation; low level of adult literacy; awareness of
the need to combat illiteracy; expanding the network of educational institutions.

The results of the conducted research show that American experience in adult
education will harmonize national traditions and world heritage on the basis of humanism
and democracy, provide high quality educational services for adults, synchronize domestic
adult education system with global trends, provide effective education.

We consider conducting comparative and pedagogical research on the problem of
recognizing the results of non-formal adult education in foreign countries as prospects for
further research.
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EDUCATION FOR PEACE: LATIN AMERICAN CONTEXT

ABSTRACT

This article presents the results of a pedagogical research, which objective was to
find out through a documentary-bibliographic study how education for peace in Latin American
research space is currently conceptualized. The authors found that there exist two main
lines in the approach to peace education: realist-pragmatic-positivist and idealist-critical.
The representatives of the first line (Vera-Poseck, Carbelo-Baquero, Vecina-Jiménez, 2006,
Landazabal-Cuervo, Cardona, Ruiz-Manzanares, 2009, Cajigal-Molina, 2017, Caldera-Montes,
Aceves, Reynoso-Gonzalez, 2016, among others) choose to promote the peace culture through
different academic and cultural events (courses, workshops, forums, conferences, colloquiums,
seminars, festivals, exhibitions, cultural weeks, talks, etc.), which purpose is basically to
explain to the population the negative effects of conflict, violence and the benefits of “living
in peace and harmony”. They conceptualize peace education from the positivist position,
pragmatic pedagogy, educational technology, resilience pedagogy, among others.

Educational researchers who are supporters of the second line (Freire, 2012, Jares,
2001, Pérez-Viramontes, 2018, Quiroga-Trigo, 2012, Savater, 1997, among others) operate from
the categories of dialectical philosophy and neo-Marxism, the historical-cultural approach,
the critical theory, the radical or critical pedagogy and theories of cultural reproduction,
the resistance pedagogy, the pedagogy of the oppressed, the border pedagogy, the complex
thinking and pedagogy in complexities, the intercultural pedagogy and cultural relativism.
They seek for man to build his own systems of ideas, knowledge, theories, to be a subject
from his real perspective, a concrete and contextualized ecosocial minimum (microsystem)
related to the whole through intercultural communication and logical pluralism. They
consider that the conflict is natural, it is not negative in itself and it has an enormous
possibility for development, that violence is not an evil phenomenon but an element of the
human condition that needs to be reasonably attenuated by the use of no less natural
impulses of cooperation, harmony and peaceful order, that insubordination is a sign of
vitality and intelligence, which should be channeled towards social creativity and not
towards violence.

Keywords: education for peace and peace education, Latin American pedagogical
space, realist-pragmatic-positivist and idealist-critical approaches to peace education.
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OCBITA 3APAIA MUPY: JTATUHOAMEPUKAHCHKHUI KOHTEKCT

AHOTANIA

Y cmammi npeocmaeneni pesynomamu HayK080-neoda2o02iuH020 O00CAIOHCEHHS,
Memoio AK020 OYI0 GUASUMU MeOPemuUK0-Memo0OoI02iuHi 3acaou, Ha AKUX IPYHIMYEMbC
ocgima Ona Mupy 6 JAAMUHOAMEPUKAHCLKOMY OOCHIOHUYbKoMy npocmopi. Llnsxom
OOKYMeHMANbHO-0i01i02papiuno20  00CHiONCeHHA | aHAni3y ICNAHOMOBHUX HAYKOBUX
Oxcepen asmopu 3’sacysamu, wo y npoyeci po3oy0osu oceimu Oas Mupy HayKo8yi
Jlamuncokoi Amepuxu cnupaiomvcs Ha maki ni0OxXo0u AK peanicmuyHO-npazMamuyHutl ma
ioeanicmuyno-kpumuynul. Ilpedcmasnuxu peanicmuuno-npazmamuyno2o baienns oceimu
ons mupy (Bepa-Ilocex, Kapbeno-Bakepo, Becina-Ximenec, 2006, Jlanoazabanv-Kyepso,
Kapoona, Pyic-Manyanapec, 2009; Kaxieanv-Monina, 2017; Kanvdepa-Monmec, Acesec,
Petinoco-I'oncanec, 2016 ma in.) posersdaroms oceimy 3 no3uyili neodacoziku
npazmamusmy, NOUMUGIZMY, OCEIMHIX MEXHON02Il Ma 66AJCAIOMb, WO KYAbMYPA MUpy
VCBIOOMIIOEMbCA Yepe3 AKMUBHY YYACMb Y DISHOMAHIMHUX OCGIMHIX U KYJIbMYPHUX
3axodax (cneyianeHux Kypcax, Mancmep-Kiacax, @opymax, memamuynux KoH@epeHyisx,
KOJIOKGIYMaAX, ceMiHapax, hecmusansix, GUCMABKAX, MUNCHAX KYIbmypu, 6ecioax mowo),
Mema AKUX NOAAAE 8 MOMY, WOoO NOACHUMU YYACHUKAM He2AMUEHI HACaiOKU KOHIIKMI8,
HACUNbLCMBA MA Nepeaazy «HCUMMm 6 Mupi ma 31a200iy.

Ipuxunvruku i0eanicmuiHO-KpUMU4Ho020 HanpsamKy 6 oceimi onsa mupy (Ppeiipe,
2012, Xapec, 2001, Ilepec-Bipamoumec, 2018, Kipoea-Tpico, 2012, Casamep, 1997 ma in.)
onepyiome Kameeopiamu Oianekmuunoi @Qinocodii ma HeoOMaApKCusMy, CNupawmvcs Ha
icmopuKko-Ky1bmypHull nioxio, Kpumuuny meopiio, paoukaivbhy Yu KPUmMuyHy neoazoziky,
meopii 6I0MeopenHs KyIbmypu, neoazo2iky onopy, neoazoziky npueHoOIeHuUx, KOMNIEKCHe
MUCTEHHs,, MINCKYIbMYPHY Nneoazociky 1 KyaibmypHuil pensmusizm. Bowu eeasicaromo
BAJICTUBUM 8 OCEIMHLOMY Npoyeci, wob MoOuHa Haguuracs 6ydyeamu GIACHi cUucmemu
ioetl, 3HaHb, meopiil, wob 6yna cyd’ekmom (a He 00’€kmoMm) 0c8imu 3i C80€EI PealbHOI
nepCnekmu6olo, KOHKpeMHUM U  KOHMEKCMYANi308aHUM —eKOCOYIANbHUM — MIHIMYMOM
(mixpocucmemoro), no6’a3anum i3 yinum yepes MINCKYIbMYPHY KOMYHIKAYII0 ma jo2iuHull
nuopanizm. Y ideanicmuuHo-KpumuyHiti ocgimi 071 MUpy KOH@IIKMU 66aXiCAIOMbCS
NPUPOOHUM AGUWYEM, sKe came no cobi He € He2amuBHUM, a HAGNAKU 0a€ MOOUHI 6eNUKi
Mooicnugocmi 0as pozeumky. LJodo nacunbemea, mo 60HO € KOMNOHEHMOM JNIOOCbKOL
NCUXIKU, MOJAC 3A60AHHAM OCEIMU Ol MUpy € CHPAMOGYEAMU He2aAMUGHI IMHYIbCU HA
BUKOHAHHSA NOZUMUGHUX Ol 3a O0ONOMO20I0 He MeHUl NPUPOOHUX HAGUHOK CHIBNpayi,
eapmonii ma nopsaoky. LLlo cmocyembca HeNnoKipHOCMI 0eAKuX YuHie, Mo 80HA € O3HAKONO
JHCUMIMEBOT CUNU MA THMENEKMY, MOMY T C1i0 OPIEHMY8AMU HA COYIANbHY MBOPUICMYb, A He
Ha HACUTLCTNEBO.

Knwowuoei cnosa: oceima ons mupy, JIamMUHOAMEPUKAHCOKUL Ne0a202iyHUll
npocmip, peaniCmuYHO-NPAZMaAMUYHULL MA [0ealiCMUYHO-KPUMUYHULL nI0X00U 00 0C8imu
OJ1sL MUDY, BUXOBAHHS YePe3 MIJNCKYIbIYPHY KOMYHIKAYII0 Ma T02IYHUL NAOPATIZM.

INTRODUCTION

Today, education for peace is not another option but a need that the school must
assume, just as it has to be promoted from different contexts. This topic has been addressed
since the works of Jan Amos Comenius and the New School. Also, in the late 20th century —
second decade of the 21st century, this issue continues to arouse the interest of researchers
at international and national levels and presents a significant theoretical development as
well as practical action.
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THE AIM OF THE STUDY

In this work, we set out to analyze through a documentary-bibliographic method
(or sophisticated literature review), how education for peace in Latin American research
space is currently conceptualized. It is important to note that the results of the documentary-
bibliographic study (or sophisticated literature review) that are presented in this article, are
part of a research project called “The construction of a culture for peace from education” registered
under the key UAZ-2019-37944 at the Autonomous University of Zacatecas, Mexico.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The documentary-bibliographic method (or sophisticated literature review) is an
obligatory part of any scientific research that is explained by the fact that the integrity of
science consists in the point that it always starts not only from the knowledge of reality, but
also from the existing scientific knowledge; it is the product of earlier scientific activity and
the method of later scientific activity (Volkov, 1980).

This method allows elaborating new understandings and interpretations that
theorists and researchers have built; it gives rise to a recreation of existing developments in
an area, topic or problem of knowledge; favors the identification of trends and gaps in
knowledge; encourages the approach of perspectives and lines of work in the field under
study (Londofio-Palacio, Maldonado-Granados, Calderén-Villafafiez, 2016, p. 27). According to
Ladrén-de-Guevara, “[...] each investigation takes into account previously constructed
knowledge. Therefore, each investigation is part of the already existing theoretical structure”
(Ladron-de-Guevara, 1978).

Moreover, in words of D. Boote and P. Beile in their article “Scholars Before
Researchers: On the Centrality of the Dissertation Literature Review in Research
Preparation” (2005), “[...] sophisticated literature review is the foundation and inspiration
for substantial, useful research. The complex nature of education research demands such
thorough, sophisticated reviews”.

Hence, it is pertinent to carry out the analysis of existing research, confront the
results and opinions, classify the works by stages, approaches and theories used to deal with
the same topic, generalize and extract the data that support the investigation. The
limitations of this method are related to the time and space of the research and hence, a
strict organization and work discipline of the research group. There were also some
difficulties in acquiring the necessary bibliographic material.

The choice of bibliography for the analysis traced the following steps. In the first
place, the heuristic phase: the greatest possible and pertinent information on the subject of
education for peace in the Latin American region was collected. The search criteria were
expressed in keywords, the proper combination of which allowed the identification of the
sources. This information was recorded in files, which allowed to study and interpret the
selected bibliography; select the fundamental points and systematize the information
(classify the types of text, the authors, the frames of reference, the concepts, establish
convergences and divergences).

The next phase was exploratory and consisted of analytical and comprehensive
reading of the texts. The information was sought in high-impact journals such as Espacio
publico, Cuadernos de pedagogia, Revista Historia de la Educacion Latinoamericana,
Revista de Paz y Conflictos, Thémata: Revista de filosofia, Universitas. Revista de
Filosofia, Derecho y Politica, Revista del Colegio de Estudios de Posgrado de la Ciudad de
Meéxico, La Revista Iberoamericana de Educacion, among others. In addition, we analyzed
the books of prominent researchers such as P. Freire, F. Savater, Z. Bauman, S. Herrero-
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Rico, A. Ocejo, V. Hernandez, G. Pérez-Viramontes, E. Blanco-Bosco, G. Dietz, among others,
and government documents, those of NGOs, educational materials and manuals, presentations at
conferences and seminars. The third phase was descriptive, which presupposed extracting
the units of analysis from the documentary material, the pertinent data, and submitting them
to a review, review, and description process. Finally, the formulation or generation of basic
ideas and indicators was carried out from the information found.

The original thesis or argument of this work is that the authors consider that in the
educational field of Latin American two main positions about peace education exist: realist-
pragmatic-positivist and idealist-critical.

The article is made up of the introduction, three sections (“Conceptualization of
peace in contemporary studies”, “Education for peace in Latin America” and “Latin
American researchers about the notion of peace education”), conclusions and the list of
bibliography. The first section (or preparatory/foundation section) served to analyze
different theoretical positions regarding the concept of “peace” and to understand the
complexity of this phenomenon.

The second section explores the actions of the Latin American governments (and
in more detail the Mexican government as an illustration of the efforts undertaken that
concern the entire region) and the NGOs relating to the implementation of the peace culture
in Latin America. The results obtained from this analysis allow to visualize important
actions in favor of peace. However, these actions did not reduce the violence in the region,
the high rates of insecurity, armed conflicts, homicides, etc. which prevail in these
countries. Given such situation, Latin American researchers try to find alternatives to the
“traditional” solutions to the problems of violence. Many of them conceptualize education
for peace from the idealist-critical point of view. Therefore, in the 21% century Latin
American scientific pedagogical space, two positions are maintained regarding education
for peace: official (realist-pragmatic-positivist) and alternative (idealist-critical).

RESULTS

The revision of peace education literature allows us to maintain that the
phenomenon of peace has been analyzed by thinkers since antiquity. Thus, Aristotle speaks
about moderate peaceful and jus ad bellum; the Roman pax was around the stability of the
Roman Empire and its maximum territorial expansion at the cost of other nations. Peace in
Christianity supposed “the love to others”, austere life and delivered to others. In the 17
century, the Father of Pedagogy Comenius considered that peace can be achieved through
the moral, political and Christian renewal of humanity, he called for a harmonious human
with himself, with others and with the surrounding world. In the 18" century, the great
French philosopher Rousseau acclaimed peaceful coexistence, respect of free citizens. In
the same century, the eminent German philosopher Kant discerns peace as a legal
prevention of violence and injustice. In the 19" century, Mexican President Benito Juarez
proclaims that peace is respect for foreign law. In the 20™ century, as of the First and
Second World Wars, peace was considered as opposed to the conflict, the war. In the
1960s, Johan Galtung develops his theory about structural violence. In the 1990s,
international organizations suggest that peace culture presupposes the compliance of human
rights, democracy, disarmament, human development. In the 21 century, there persists the
approach of the peace culture as opposed to the conflict, the war. At the same time it arises
a new conceptualization of the culture for peace. This perspective is based on complex
thought, intercultural communication and logical pluralism.
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In contemporary studies on peace, the following versions of this phenomenon are
visualized: direct peace, which is the non-violent resolution of conflicts; cultural peace,
which refers to the existence of minimum values that are shared; the structural peace that is
the one concerning the profile structure to achieve a minimum level of violence and the
maximum social justice; and intercultural peace conceived from the complex thinking and
the cultural relativism approach. Likewise, the concepts of positive peace, negative peace,
imperfect peace and impossible peace are built.

The positive peace is the most genuine, since it is not only opposed to the absence
of war or any kind of armed confrontation, but it contrasts segregation, violence or dictatorship
that frees the development worthy of individuals. Ideally, it is established in all orders and
existential realities. Negative peace, on the other hand, was coined in early 20" century and
refers to non-aggression between states. The peace is substantially negative when determined as
the absence of warlike conflict. Imperfect peace is one that brings together all the practices
and places where problems are regularized peacefully (Salazar-Mastache, 2009).

Impossible peace was built by the most Latin American states with a desire to
exclude the ethnic and cultural diversity of the country, and thus erect an analogous nation
where multiplicity was only part of tradition. Therefore, impossible peace has been
extremely segregational with indigenous people, because it has denied them their
fundamental rights as: the right to territory, self-government, to possess legal and
regulatory systems, to have their own education, language and culture, and above all, the
right to be part of a pluricultural society (Salazar-Mastache, 2009).

In the late 20 century, the concept of interculturality and intercultural peace was
created. This happened due to the problems of multiple global context, with Europe where
multi-ethnic populations coexist because of migration and America where survive
autochthonous, aloctonous (those who have come from another part) and mestizas groups.
This concept arises to interlace bridges of mutual consensus with a pretension to generate
respect, acceptance and empathy between different groups, which is of vital importance,
since the acts of racism and xenophobia continue to be present in the populations.

The interculturality is defined as the interrelation and impartial interaction between
numerous approaches and social, political, economic and cultural experiences.
Interculturality involves a profound renewal of the dominant structure to build a truly
equitable nation. Likewise, it seeks articulate ethnic, class, gender, regional option and
sexual preference contrasts, among others, without a hegemonic center that is constituted as
a point of universality. To prosper in the formation of an intercultural society it is
inescapable to begin by recovering minimum values of coexistence such as respect,
cordiality and tolerance. Similarly, the construction of interculturality involves enormous
challenges, such as the improvement of a type of citizen that exceeds the conception of
parity of the individuals before the law, because equality does not exist, since society is
established on a basis of inequality (Quiroga-Trigo, 2012).

Another challenge is the recognition of the differences between human beings in
its broadest sense, because it is not only about observing expressions of adjective nature.
For this to be carried out, first the human will have to have a full encounter with the Other
so that “[...] an experience of admiration or amazement that makes discovering the alterity
of nature and the intersubjective presence of other human beings. This discovery of land
belonging can be a symptom of fragility that is afraid” (Martinez-Guzman, 2015).

The way to react to fear that causes that collision is through the acts of coercion,
for example, the knowledge sealed by the white, Western, adult and masculine race
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becomes the only valid. In this sense, that Other that is perceived as a stranger, a foreigner,
thus, there emerges the differentiation and symbolic construction of the enemy. Therefore,
fear of alterity causes violence. Another way to respond to fear is that people assume their
humility, fragility and the relational and intersubjective nature of human relations, and
promote policies based on that relational nature.

In early 21% century, investigations for peace resume the “interculturality” concept
and make up intercultural peace, which is used to help understand multicultural and
intercultural discourse. Interculturality represents an opportunity to respond to the challenge
of establishing links between cultures with respect to them to coexist and enrich each other.
Thus, “[...] peace and interculturality are related, complements and feedback at the same
time, so we intend from different peace (negative, positive and neutral) lead the
interculturality to school” (Jiménez-Baulista, 2016).

From this tenor, intercultural peace is conceptualized as an active involvement to
reduce cultural and symbolic violence, based on a new redefinition of economic policy
imposed by capitalism, of education, so that it contributes to the school that teaches
individuals to think critically and particularly, constructing and reconstructing the way of
thinking: their epistemological, axiological, ontological, anthropological and sociopolitical
beliefs (Jiménez-Bautista, 2016).

Then intercultural peace constitutes, apparently, an effective project to abate the
contexts of violence and generate a solidary citizenship, because it focuses on social
reorganization that sponsors the disappearance of votes of power and articulates
pluricultural and multiethnic societies so that they can coexist in peace. For the case of
Latin America, it represents an opportunity to travel towards authentic coexistence and
understanding not only between cultures and ethnic groups, but also between classes, races,
collectives, etc.

In relation to the foregoing, it is worth mentioning that the challenge of the
construction of intercultural peace in Latin America is quite complicated, since, according
to the Canadian philosopher Will Kymlicka, currently in the region prevails
multiculturalism (or multisociety relationships), which accepts diversity only to the extent
that it does not affect the pre-eminence of particularism from the hegemonic sectors
presented as universalism. It does not propose a transformation of the power relations and
leaves the situation of poverty and exclusion of marginalized populations (indigenous, poor,
women, etc.) (Tapia, 2002).

It is necessary to specify that multiculturality, which is characterized by the existence
of several groups with different cultural codes that do not necessarily interact with each
other, or interact partially, not equitably, is one of the most elementary levels of modern
social organization. It follows the second level, the pluriculturality or recognition of the
heterogeneous nature of society, in which different actors have different cultural codes; it is
based on the principle of respecting differences, but criticizing the inequalities and violation
of human rights. Likewise, the interculturality is at the summit of human relations.

In the words of the Bolivian sociologist Maria-Soledad Quiroga-Trigo (2012),
interculturality is not a current reality, but a project to develop that implies a deep
transformation of power, the domination system, and the formation of a genuinely equitable
and fair society. It supposes development of a different type of citizenship: intercultural
citizenship that should ensure that the individual is not subsumed in the collective and that
the collective is not subordinated to the individual, but both are articulated and
complemented. It also provides for the recovery of minimum values of coexistence, such as
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tolerance, respect, trust between different groups and sectors of society and the acceptance
of dissent (Quiroga-Trigo, 2012).

Therefore, in the analyzed literature, the conceptualization of peace (key concept)
as something contrary to conflict and violence predominates. Nevertheless, several
researchers consider conflict and violence as a natural human condition and call for
“directing” this energy towards peace (not fighting it, not “preventing it”). It is where the
open debates between the representatives of one and another position begins. So, different
methodologies (realist-pragmatic-positivist and idealist-critical) led to different theses
about the concept “peace” in the existing literature.

The idea of this section is to show the scope of the Latin American governments in
the task of reducing violence and building a peace culture in the region based on the
example of Mexico in order to support the thesis that all the efforts undertaken so far, have,
unfortunately, not reduced the conflict.

The issue of education for peace in Latin American countries, is still in the process
of growth. Only some joint efforts with organizations from other regions can be mentioned.
Thus, in 2004, the Eurosocial movement invited 21 representatives of the Latin American
education institutions to Malaga, Spain, for training them in peace formation. Following
this action, the governments of some Latin American countries began to incorporate the
elements of the peace culture into their educational programs. For example, the Secretariat
of Public Education of Mexico, added the following aspects:

1) themes on human rights and non-violent resolution of problems, intended to
develop schoolchildren’s skills and moral action capabilities through the reflection and
critical analysis of their personalities and surroundings;

2) formation of capabilities that allow students to develop their personal potential,
so that it is satisfactory and responsible;

3) fortifying a democratic political culture in childhood, with its active
concentration on matters of social interest for the formation of equitable, intercultural and
solidarity forms of life (Abrego, 2010).

Also, in 2000, the program against violence called Educate for peace for me, for you
and all over the world, was created. From 2000 to 2006, this project was promoted up by
the Secretariat of Public Education of Mexico and the United Nations Fund for Children
(UNICEF) to the schools of the marginalized zone of Mexico-city (Abrego, 2010).

On the other hand, it is important to note that the institutionalization of peace
education in Latin American countries has promoted the emergence of civil societies in
support of peace. Thus, in Mexico as a response to the failure of local and federal
authorities to restrain violence and organized crime, national marches emerged in 2008 and
2011, from which, with the support of various civil organizations, the Peace with Justice
and Dignity movement was created. As a result, the participating organizations announced,
in Ciudad-Juarez, Chihuahua, a National Citizen Pact against Insecurity and organized the
Dialogues for Peace with the Federal Government. Likewise, in 2013 the General Law on
Victims came into force and the Executive Commission for Attention to Victims began its
operation, provided for in this Law (Red Nacional de Organizaciones Civiles de Derechos
Humanos, 2017).

In 2013, a group of professionals interested in contributing to the construction of
peace in Mexico, moved by the situation of violence in the country, created the Center for
Research and Social Action (CIAS) “Jesuits for Peace”. Among its activities stands out the
Forum for analysis and reflection “Educational approaches, a social perspective”, organized in
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2018 in coordination with the National Confederation of Private Schools (CNEP), the
Mexico University Center (CUM), the Federation of Private Schools of the Federal
District, the Latin American Institute of Educational Communication, the Mexican Institute
of Christian Social Doctrine, La Salle University and the Ibero-American University.

The theme of the Forum focused on the reflection of an education that is capable
of integrating the individual and social dimensions in an articulated way, in order to
become a training process that impacts the harmonious development of people and that
permeates the construction of a more just, equitable, inclusive and co-responsible society
with its community and the environment. The Forum participants stated that in the face of
violence in Mexico, [...] the school has become an important space for the construction of
peace, since it can summon a diversity of actors in order to create processes to strengthen
coexistence, and begin to spread the skills of problems” resolution for the family, neighbors,
work agencies, the government and also the churches, thus creating circuits of inclusive
relationships that allow good coexistence (Centro virtual de la pedagogia ignaciana, 2019).
Similarly, the speakers expressed the need to create innovative pedagogical strategies to
strengthen the construction and exercise of citizenship from the perspective of sensitive
education or education through art, in order to promote culture and the collective
construction of coexistence agreements.

In 2014, as a result of the disappearance of 43 students from the Rural Normal
School of Ayotzinapa, Guerrero, again thousands of people in Mexico mobilized to demand
the resolution of the case. This event prompted the publication in 2017 of the General Law
on Forced Disappearance of Persons, Disappearance by Individuals and the National
System for the Persons” Search.

Currently, the Federal Register of Civil Organizations (CSOs) of Mexico includes
2,500 active civil organizations that carry out actions promoting the strengthening of the
social and citizen security; about 5,500 CSOs refer to the culture of peace or the issue of
violence as part of their corporate purpose, and 160 CSOs carry these concepts (peace
against violence) in their names (Red Nacional de Organizaciones Civiles de Derechos
Humanos, 2017).

Thus, the activity of the aforementioned civil organizations was one of the triggers
that outlined the new national policy. Therefore, the National Development Plan 2019-2024
of the new Mexican Government (2018-2024), defines great objectives and goals related to
the coverage and quality of Mexican education: “Review the plans and programs in all
types and levels of the national education system, promoting sustainable, artistic, scientific,
technological, financial, environmental, sexual, indigenous, intercultural and community
education, which guarantee the right to equality gender, non-discrimination and elimination
of violence” (Poder Ejecutivo Federal, 2019).

Likewise, derived from the National Development Plan 2019-2024, the Sectorial
Education Program 2020-2024, education for peace is mentioned among priorities of
Mexican educational system, as well as six specific objectives that will guide the
Government’s efforts in order to achieve an equitable, inclusive, intercultural and
comprehensive education are reveled: education must be excellent, pertinent and relevant,
focused on learning, with teaching-learning process of different types, with social inclusion
and the promotion of healthy lifestyles. It is intended at “[...] promoting different support
programs to promote access and the permanence of students from low-income families, for
example, with basic, superior and upper medium scholarships, such as a strategy to not
leave anyone behind, not leave nobody outside [...] guaranteeing a compulsory education of
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quality with relevance, universally, inclusive, public, free and secular as a fundamental
human right” (SEP, 2020). It is also noted that education must respond to the needs of the
new national and global context, especially at the level of human development.

It is worth mentioning that the document is based on human rights (in particular,
quality education) embodied in different international instruments: Universal Declaration
of Human Rights (1948), International Covenant on Economic, Social and Cultural Rights
(1966), Convention on the Child’s Rights (1989), Convention on the Elimination of All
Forms of Discrimination against Women (1979), Convention on the Rights of Persons with
Disabilities (20006), Agenda 2030 for the Sustainable Development of the General Assembly
of the United Nations Organization (2015). It is also grounded on the rights that recognizes
the Political Constitution of the United Mexican States: the right to non-discrimination
(Article 1); the right to education and the right to enjoy the benefits of the development of
science and technological innovation (Article 3); the right to access culture and the right to
physical culture and the practice of sport (Article 4); the right to access information and
communication technologies (Article 6); the right to freedom of ethical convictions, of
conscience and religion (Article 24) (SEP, 2020).

Therefore, according to the example of Mexico, peace education is disseminated
by the Government. Likewise, it is necessary to recognize that academic activities related to
this objective organized by the Mexican Government are offered free of charge. However,
the multiple national and international NGOs that operate in Mexico and Latin America
promoting the culture of peace, organize their academic events (courses, seminars,
certifications, etc.) to “train peace educators”, charging excessive sums. Among these, the
following NGOs can be enlisted: Pax Humana & EPP Ibero-America, COMNAPAZ
Mexico, Foundation La Paz begins with children AC, Education for Peace, International
Institute Education for Peace, Carlos Slim Foundation among others. The question arises:
to learn to live in peace and treat conflicts in a non-violent way, do we have to reimburse
the significant amounts of our income? Apart from that, will not this organization be
manipulating us at their convenience? Will there be another way of instructing us so that we
stop being violent?

In addition, in these academic events, the construction of a “common good” is
addressed. For whom will this “common good” constructed? Is it possible to speak of a
“common good”, truth or justice in a world without justice for most and with the only truth of a
few (those who are in power), in a world where corruption, inequality, xenophobia prevail?

It is important to note that in spite of all these steps that Latin American
governments as well as NGOs undertake, no positive changes are visualized in educational
practice, nothing seriously has been specified regarding education for peace: projects and
programs simply continue in the inkwell. To contribute to the construction of a pacific
future, the Latin American educational researchers handle different proposals. Let’s discuss
some of these.

What concerns peace education, Associated Schools Project of the United Nations
and UNESCO as its modern antecedent, which incorporated education for human rights and
disarmament in the 40s of the 20™ century (after the World War II), should be mentioned.
Later, in the 60s of the 20™ century, peace education is enriched with the contributions of
Paulo Freire who links education with the nations’ development and overcoming social
inequalities, as well as with proposals and social-pedagogical practices of Mahatma Gandhi
based on teachings of truth and non-violent action and the development of personal autonomy

and disobedience to unfair structures (Zhizhko, 2019).
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In the 80s of the 20™ century, the peace education turns to practical approaches and
emphasizes coexistence within the nearby community (the classroom, school, neighborhood,
etc.). Thus, it’s perceived as an alternative to violent, excluding and intolerant human
behaviors in peaceful relations (Grasa, 2000). In the 90s of the 20" century, the peace
education is related to intercultural education. Thanks to new information and
communication technologies, contacts are made between different nations and people with
diverse experience and access to materials, centers and people working in peace education
in very different contexts and situations of conflict and violence. In 1995, the UNESCO
General Conference proclaimed the Declaration and the Integrated Action Plan on Education
for Peace, Human Rights and Democracy, which in its Article 8 states: “education must
develop the ability to recognize and accept the values that exist in the diversity of
individuals, genders, nations and cultures, and develop the ability to communicate, share
and cooperate with others. The citizens of a pluralistic society and a multicultural world
must be able to admit that their interpretation of situations and problems follows from their
own lives, from the history of their society and from their cultural traditions and that,
consequently, there isn't a single individual or group that has the only answer to the
problems, and there may be more than one solution for each problem. Therefore, people
should understand and respect each other and negotiate on an equal footing with a view to
finding common ground. Thus, education should strengthen personal identity and favor the
convergence of ideas and solutions that reinforce peace, friendship and fraternity between
individuals and nations” (UNESCO, 1995).

Therefore, the conceptualization of peace education has gone from the vision of an
instruction in human rights, disarmament, and global responsibility. It involves the
understanding of the need for teaching dialogue and attention to the student’s integral
development; contemplates the improvement of positive, analytical, transformative,
conciliatory, tolerant attitudes; the ability to forgive and reconcile, respect the Other, handle
aggression, anger, hate. It provides for the acquisition of knowledge for the critical analysis
of reality, creativity in the search for solutions, the development of skills to think critically
(to know how to process existing information, understand the conflict and prevent it, deal
with it, resolve it, know how to mediate, reconcile and generate peaceful solutions to
conflicts, know how to empathize with the different divided parts and build peaceful
coexistence environments). It calls to form values (freedom, equity, justice, solidarity,
cooperation, autonomy, critical reflection, creativity, decision making). It aims to transform
society, motivate and create new conceptions of the world.

In the late 20" century — second decade of the 21 century, the Latin American
researchers, who study the problems of peace education, traced its main features:

—based on a human rights issue (Nastae, 1986; Tuvilla, 1994, 1998, 2000, 2004;
Alba, 1998; Jares, 2002; Blanco, et al., 2007; among others);

—implies educating for global responsibility (Reardon, 1988, 1999; among others);

—achieved by teaching dialogue according to Montessori method (Duckworth,
2006; among others);

—achieved by means of complying with the pedagogical framework of Vigotsky’s
sociocognitivist model (Vidanes-Diez, 2007; among others)’

—based on philosophy of making peace (Herrero-Rico, 2012; among others);

—presupposes an ethical-political proposal of democratic emancipation carried out
on the basis of Freire’s popular pedagogy (non-violent popular resistance) (Ospina, 2010,
2015; Ribotta, 2011; Walsh, 2015; among others);
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—attained through conflict controlling teachings (Cascon, 2004; Smith, 2011;
Hernandez-Arteaga, Luna-Hernandez and Cadena-Chala, 2017; among others);

—is a way of teaching values (Hernandez-Arteaga, Luna-Hernandez and Cadena-
Chala, 2017; among others).

Since the early 21% century, in Latin American educational thinking, basically two
large trends regarding the perception of education for peace are observed. One of them can
be called “officialist”. It is the approach in which the key components of an effective peace
education are the following: it considers peace as opposed to conflict, violence; it aims to
“[...] change violent, exclusive and intolerant human behaviors in peaceful relationships,
participate actively and responsibly in the construction of a peace culture acting from one’s
own community with non-violent conflict treatment programs” (Grasa, 2000).

This “officialist” tendency about peace education arose in early 20" century, in the
context of the World War I, when the need to work for an international understanding that
would allow tensions and hostilities between states to be overcome was underlined. At the
end of the conflict, an educational movement was produced characterized by the idea of
avoiding war, as well as by its strong internationalist component. Likewise, it initiates the
mission of “instructing the masses in peace” (or so-called peace education).

Its primordial part is developing of resilience capacity. It is important to note that
resilience, the key category of this instructive paradigm, is the capacity of a system, a
community or a society exposed to a threat, to resist, absorb, adapt, transform and recover
from its effects in a timely and efficient manner, in particular, by preserving and restoring
their basic structures and functions through risk management (Vera-Poseck, Carbelo-
Baquero, Vecina-Jiménez, 2006; UNISDR, 2017).

The resilience pedagogy epistemologically ascends to system theory, pragmatic
pedagogy, active pedagogies, and educational technology and foresees planned and
organized teaching in the form of an algorithm and the active use of technological resources
(Cajigal-Molina, 2017; Caldera-Montes, Aceves, Reynoso-Gonzalez, 2016). It is the ideal
approach to serve the vigilante capitalism of the early 21% century, since it “cultivates” the
“ideal man” according to their needs: a “good citizen”, an “honest and virtuous father of a
family” and a follower of the consumerism culture (who does not usually question the
actions of governments or people in power).

Thus, the “officialist” tendency about peace education appeared in early 20%
century, with international policies on the culture of peace and institutional studies on peace
taking their rise in the 1940s. Consequently, we are talking about more than a hundred
years of intensive real work and joint efforts (both intellectual and financial investment) of
various countries for the sake of building a peace culture in the world, preventing wars and
violence. However, the wars continue, the suppressions are more cruel and massive, the
weapons are increasingly sophisticated and destructive, the family disintegrates, it is even at
risk of disappearing as a social institute, bullying in schools is already common, suicides of
young people and adolescents increase, the world, in general, becomes more cruel and ruthless.

In short, the current context is far from being defined as an environment of peace.
We must recognize that we continue to live in a world permeated by violence, cruelty,
crime, fanaticism, terror, intimidation. Henceforth, in late 20™ century — early 21* century,
debates arise among scholars who address the issue of the peace education, and the new
“alternative” tendency in the conceptualization of peace education appears. It is based on
the idealist-critical philosophical vision.

So, understanding the dynamic, non-linear, multidisciplinary, heterogeneous,
multiform and transversal nature of the task of peace culture building from the educational
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field (that definitely implies a diversity of challenges), many Latin American educational
researchers acquire a different position regarding this phenomenon. This position can be
called “alternative”.

The key components of an effective peace education according to this “alternative”
position are the following: scholars believe that in order to educate young generations to
live in peace, it will be necessary to reconstruct the conceptions of the State and the nation
that the Western tradition has erected, as well as review the relations between the State and
contemporary societies, analyze the intercultural processes of integration and differentiation
that occur in them. Education will only have significance, impact and value when it is
critically assumed as a pedagogical-political-social-epistemic-ethical act and as a de-
colonial pedagogy that seeks to intervene in the “re-founding of society”, as Paulo Freire
said (2004). It is about “rethinking its structures that racialize, inferiorize and dehumanize
and trace out paths for a different praxis” (Walsh, 2015).

In the opinion of Pérez-Viramontes (2018), to build an authentic and effective
education for peace, a cultural disarmament is necessary, which will be done through a
global criticism that makes it possible to renounce the embankments in which modern
Western culture has entrenched itself, which principles are based on acquired and unalterable
values such as freedom, progress, technology, science, the world economic market, etc.
Therefore, transcending evolutionary thinking that conceives the evolution of history as a
linear process requires deep analysis to deconstruct the myth of the totality of scientific
knowledge and thus introduce new levels of values in which the other is recognized with all
its cultural, philosophical and experiential universe (Pérez-Viramontes, 2018).

Hence, the mission of education for peace is to originate a true anti-belligerent
school idiosyncrasy to form leading, reflective and critically committed citizens in the
reconstruction of a world civilization. It is a social practice that arouses values, that tries to
raise positive emotions such as empathy, affection, care and respect and encourages the
deconstruction of words and concepts related to the subjects (Pérez-Viramontes, 2018).

Likewise, in the proposal by Hernandez-Arteaga, Luna-Hernandez, Cadena-Chala
(2017), education for peace is built on the basis of the possibility of exploring the conflict
by channeling it to meet educational objectives, since, following Savater (1997), violence is
not an evil phenomenon but an element of the human condition that needs to be reasonably
attenuated by the use of no less natural impulses of cooperation, harmony and peaceful
ordering (Savater, 1997).

Undoubtedly, a culture without violence will be condemned to suffer from apathy,
since every act of change will be promoted through violent mobilization. However, to what
level is it adequate if the scenario in Latin American countries is drawn as the epicenter of
street and domestic brutality? They are considered as countries where bullying inside
schools has escalated to shootings by minors. In this framework, it is essential to educate or
re-educate for peace and to learn acts of harmony, empathy, compassion, love and dialogue.

In the opinion of Hernandez-Arteaga, Luna-Hernandez, Cadena-Chala (2017), it is
necessary to use mediation and diplomacy in the face of a conflict, since traditionally in the
educational context the conflict has been stigmatized and denied. This is because it is seen
as synonymous with mismanagement and the student or teacher is perceived as a
troublesome person. In this way, the conflict is presented as an inconvenience that must be
prevented. In this situation, it is believed that healthy coexistence is the one that is free of
conflicts. However, according to Jares (2001), the conflict is natural, it is not negative in
itself, and it has enormous educational potential (Jares, 2001).

[z




[MopiBHssIbHA Ipodecifina negarorika 12(1)/2022
Comparative Professional Pedagogy 12(1)/2022

Consequently, we must break with archaic ideologies in which the school system
is held responsible for the deterioration of social coexistence, since the school is not guilty
of evils nor should it be seen as a panacea. Its real challenge is the configuration of spaces
for coexistence, which requires a global approach in which different elements of the
curriculum are affected. From these assumptions, the following challenges must be
addressed to build convivial educational centers: cultivation of intercultural relationships,
democratic discipline and democratic school management, introduction of affective
education and education for human rights, learning of resolution strategies and skills
(Hernandez-Arteaga, Luna-Hernandez, Cadena-Chala, 2017).

For this educational model to be possible in the Latin American countries, it is
important to initiate a deep metamorphosis of what is taught in school, that is, we must
rethink the values of the masculine over the feminine and of the victors over the defeated,
demystify the history of bronze and the history of the victors. For the first, the Manichean
vision of national heroes and villains will have to be demolished. For the second purpose, it
is necessary to stop telling the story through “winners and losers” orientations.

In this new model, in the groups of students, teachers and administrators, peaceful
relations, mutual understanding and the collective interest over their own must prevail,
affective education must occupy a preponderant place, since it is an object with educational
value as a development to achieve a respectful and peaceful coexistence. What concerns
discipline, it also constitutes an essential part in any educational process, however, it is not
a traditional discipline, but one based on self-discipline and mutual respect. Likewise, non-
violent conflict resolution is internalized by learning negotiation strategies.

On the other hand, for Blanco (2007) and Herrero-Rico (2012), education for
peace must ensure the full exercise of democratic rights and social affinity through
participation; the basic competencies for an educated and responsible citizenry; the
construction of a scientific culture for all and the cultivation of affective values and
attitudes. Equally, it is a process based on a holistic vision of the human being and the
world, on equality and non-discrimination, the purpose of which is not the transfer of
knowledge, but the collective foundation of the same, from the affirmation and respect for
diversity guided by the search for real and potential solutions to the problems that societies
must respond to (Herrero-Rico, 2012).

In the same way, Arboleda, Herrera and Prada (2017) define education for peace
as a compendium of attitudes, traditions, values and behaviors based on respect for life and
the practice of non-violence through education, dialogue and collaboration. For this reason,
education for peace is conceived not only as the absence of war or conflict, but as an
authentic, dynamic and participatory process in which dialogue and the resolution of
controversies originate, in a spirit of understanding and mutual participation (Arboleda,
Herrera, Prada, 2017).

Thus, the pedagogy that is based on the construction of a culture of peace
encourages changes in the way people and societies relate to each other through social
justice practices that circumscribe harmonious relationships of inclusion, tolerance, and
respect for the human rights, conciliation, interpersonal and intercultural encounters, among
others. Also, it integrates one’s own experience with reality, inspires the evolution and
overcoming of generational violence and fosters peaceful and creative routes to transform
conflicts, examine them, dialogue, debate, help, mediate, recognize individual and
collective interests and needs.

Educating for peace represents providing individuals and social groups with
sufficient autonomy to be able to discern and reason about reality and freely decide to
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defend their own rights and those of others; the approval of discrepancies and divergences
in a non-violent way, where the diversity and particularities of different groups that make
up the nations are also recognized and valued (Arboleda, Herrera, Prada, 2017).

Likewise, following Ospina (2010), education for peace must be an ethical-
political proposal of democratic emancipation carried out from the popular pedagogy. It
must be the result of a progressive reform movement determined by the pluralism of
institutions and pedagogical projects. Equally, in the words of Freire (2007), their duty is to
develop in society the ability to govern and propose a true alternative to capitalism and
despotic socialism. In this space, the teacher must assimilate that the insubordination of the
student is a sign of vitality and intelligence, which must be channeled to direct it towards
social creativity and not towards violence (Freire, 2007).

Following Freire (2012), the ultimate goal of education will be to free oneself
from oppressive reality and injustice, its objective will be the radical metamorphosis of
reality to modernize it, to make it more human. Education must allow a critical look at the
world, the unfinished world. To transform hostile situations of oppression, education must
take root in the popular culture. But it is not about encouraging the population to rebel, it is
about challenging popular groups so that while working specifically on each one they
discover, in critical terms, the violence and deep iniquity that characterizes their specific
environment (Freire, 2012).

For his part, Dietz (2012) points out that education for intercultural peace through
complex learning aims to educate society as a whole and not only minorities. Similarly, the
author makes a rescue of the notion of empowerment. At the same time, he recovers the
school space as a focus of action. Regarding the specifically pedagogical task, he points out
that this “[...] will consist not only in thematization of the existing heterogeneity in the
classroom, but even in taking advantage of it to generate intragroup mechanisms of
formulation, negotiation and conflict resolution among the students” (Dietz, 2012).

Concerning intercultural competences, these are mutually acquired through group
interaction and will be used to develop cooperative learning. However, this model, focused
on generating experiences of interculturality lived jointly by schoolchildren, calls for
profound reforms, because “preparing for an intercultural society also requires carrying out
profound transformations in the process of construction of knowledge and the norms that
define school culture: giving the student a more active role in this construction, teaching to
recognize the positive nature of the doubts and conflicts as engines of growth, helping to
face high levels of uncertainty and providing experiences that allow living heterogeneity as
a source of development and progress. And for education to achieve these reasons, it is
necessary to change the traditional method, excessively focused on the activity of the
teacher, and give students more power and more responsibility in their own learning”
(Dietz, 2012).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the study carried out allows us to maintain that in the Latin American
pedagogical space, the peace education phenomenon is analyzed from different
epistemological and theoretical positions: rationalism, empiricism, positivism and
neopositivism, pragmatism, idealism, and radicalism. However, the specific contribution of
this article is that basing on this research we can distinguish two main trends in the
approach to peace education: realist-pragmatic-positivist (or “officialist”) and idealist-
critical (or “alternative”, “progressive”). The representatives of the first trend visualize
peace education from the rational-practical point of view, implementing pragmatic
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solutions (sometimes superficial) in conditions of the given current socioeconomic
situation. They choose to promote the peace culture through different academic and cultural
events (courses, workshops, forums, conferences, colloquia, seminars, festivals, exhibitions,
cultural weeks, talks, etc.), the purpose of which is basically to explain to the population the
negative effects of conflict, violence and the benefits of “living in peace and harmony”.
They conceptualize peace education from the positivist position, pragmatic pedagogy,
educational technology, resilience pedagogy, mindfulness pedagogy, among others.

Educational researchers, who are supporters of the second trend, operate the
categories of dialectical philosophy and neo-Marxism, the historical-cultural approach, the
critical theory, the institutional analysis, the critical curricular approach, the radical or
critical pedagogy and theories of cultural reproduction, the resistance pedagogy, the
pedagogy of the oppressed, the border pedagogy, the complex thinking and pedagogy in
complexities, the intercultural pedagogy and cultural relativism.

The representatives of the idealist-critical position intended to build the new
educational ideal: a free, innovative, reflective and self-reflective human being (the one that
understands the Other through self-understanding), critical, plural, capable of self-training,
self-organization, living in a multicultural environment, knowing how to listen, understand,
be sensitive to the experience and condition of the Other, be perceptive with the environment.
They seek to build education based on complex thinking that tries to understand the world
and form the ability to establish different dimensions with reality; grounded on the ideas of
interculturality, which are embodied in a non-discriminatory integrative system; supported
by cultural relativism that admits as valid any practice for the sole fact of being the
production of a social group; the one that considers the conflict as an indispensable part of
the human being and knows how to channel it to create good, initiate dialogue and
negotiation; the one that involves the family and society in the educational process.

It is about the new school model where peaceful subjects will be educated, away
from the homogeneous idea of culture and ideological hegemony; where humans aware that
thought is complex, non-linear, horizontal, will be trained; with individuals who value the
dialectical units of the simple and the complex, chance, uncertainty, chaos, disorder,
indeterminacy and emergence, who build their own systems of ideas, knowledge, theories,
who are subjects from their real perspective, concrete and contextualized related to the
totality through intercultural communication and logical pluralism acting when necessary in
a non-traditional way and finding alternative steps to fulfill daily or professional tasks, who
are citizens capable of critically exercising their citizenship and building a life project.

This new education aims to lead human to “overcome the limits”, transgress the
borders to know the Other in their own sense, create “an area on the fringes of the border”,
generate the intercultural mechanisms for the formation of their socio-cultural experience; it
leads them to the equitable articulation of a different without a hegemonic center.

Our future research should focus on finding out the specific features of education
for peace, in particular, through a detailed comparative analysis of the characteristics of the
peace education and education for peace in the Latin American educational space.
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UKRAINIAN AND CANADIAN EXPERIENCE
OF IMPLEMENTATING HEALTH CARE INTO THE PROFESSIONAL
TRAINING OF FUTURE PRIMARY SCHOOL TEACHERS

ABSTRACT

The article analyzes the problem of the need to train highly qualified specialists in
pedagogical specialties in the field of health care, who are able to act at the level of the
requirements of international professional standards for the formation of a healthy lifestyle.

The article highlights that the regular process of health care for future primary
school teachers contributes to the assimilation of new knowledge and skills of both future
teachers and primary school students, helps to avoid psychological injuries and
professional challenges and to comply with the rules that exist in higher education
institutions of Ukraine and Canada.

It was determined that a professional future teacher who works in an elementary
school and is engaged in health care activities is a subject of professional activity with a
high level of professionalism, self-efficacy, has a professional and social status, is
constantly aimed at self-development, personal and professional achievements in the
formation of a healthy lifestyle of primary school students.

The purpose of the article is to theoretically analyze the Ukrainian and Canadian
experience of introducing health care into the system of professional training of future
primary school teachers.

In the result of the analysis of scientific literature dedicated to the problem, we
can state that in the process of professional training of future primary school teachers both
in Ukraine and in Canada, universities follow directions that have a positive effect on the
formation of a healthy lifestyle in general and health care in particular. There is a need to
create a platform for the active involvement of educators (students of higher pedagogical
institutions and teachers) in the formation of a healthy lifestyle during university studies. It
has been proven that there are specific components of healthy lifestyle formation of
Ukrainian youth studying at higher education institutions. This field of activity is given
attention to in Canadian universities that train primary school teachers.

Keywords: future primary school teachers, Ukraine, Canada, health care,
competences, students of higher pedagogical institutions.
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YKPATHCbKUI TA KAHAJICBKUI 1OCBIJl BIPOBAI)KEHHSI
3JIOPOB’SI3BEPEKEHHSI B CUCTEMY IMPO®ECIMHOI MIATOTOBKU
MAMBYTHIX BUATEJIB IOYATKOBOI IIKOJIH

AHOTANIA

Y ecmammi npoarnanizoearo npobremy neobXionocmi ni02omoeKu GUCOKOKBAIPIKOBAHUX
Qaxisyie nedazoeiunux cneyianbHocmell 8 2any3si 300pos ’a30epedicetts, 30amHux Oiamu Ha
PIBHI 6UMO2 MIJNCHAPOOHUX NPOQECIUHUX CMAHOApmié YOpMYSanHs 300p06020 CHOCOOy
orcummst. 3’1c06aHo, W0 pe2yisapHULL npoyec 300P08 30epedceHHs MauOymuix euumenie
noYamro8oi WKOMU CAPUAE 3ACE0EHHIO HOBUX 3HAMb | HABUUOK, AK MAUOYMHIX €uumenis,
max i 3000y8auie nNouamkogoi oceimu, OONOMA2A€ YHUKHYMU HCUXOAOSIYHUX MPasm I
npogecitinux BUKIUKIE ma OOMPUMYSAMUCH NPABUL, SIKL ICHYIOMb Y 3aK1A0ax U0l 0ceimu
Yxpainu i Kanaou.

Busnaueno, wo maiubymuili euumens, AKull NpaAyrOe 8 NOYAMKOSIU WKOL ma
3aUMAEMbCsL 300p08 ‘A30epediCy8anbHOI0 OIAIbHICIIO — ye cyd ‘ekm npoghecilinoi disitbHocmi 3
BUCOKUM piBHeM NpOGheciOHanizmy, camoepexmusHocmi, aKull Mae npoghecitinuil i coyianbHul
cmamyc, NOCMIUHO CHNPAMOBAHUL HA CAMOPO3GUMOK, HA 0cobucmicHi i npogeciuni
00CseHeHHs Y POPMYBAHHI 300P0B020 CROCOOY Hcummst 3000y8auie NOUAMKOB0I 0C8imu

Mema cmammi — meopemuuno npoaHanizy8amu YKpaiHCbKuti ma KaHaoCbKull
00C8I0  8NPOBAOINCEHHST 300P08 30epedicentss 8 cucmemy npogeciiunol nio2omosku
MatioymHix guumenie nOYamKo80i WKOIU.

B pesynomami amanizy Haykosux npayb 3 npoonemu O0O0CHIOMCEHHS MONCHA
KOHCmMamysamu, wjo 8 npoyeci npogheciiinol nid2omosxku MatiOymHix s4umeinié no4amro6oi
wikonu sk 8 Ykpaini, max i 6 Kanaoi, ynisepcumemu 0Ompumyomscst Hanpsamis, o no3umueHo
BNIUBAIOMY HA POPMYBAHHA 300P0B020 CROCODY HCUMMISL 83A2ATll MA 300P08 ‘A30epedCceHH s
30Kpema. Icnye neobxioHicms cmeopents niam@opmu 0isi AKMUBHO20 3ATYYEeHHs OCEIMAH
(3000ysauie euwoi neoazoeiunoi oceimu ma 6UKIAOAYI8) 00 GOPMYBAHHSA 300P0OBO2O
cnocoby scumms 8 nepiod HAguaHHs 8 yHisepcumemi. JJogedeHo, wo icHyioms cneyugiuni
CKAA008I (hopMYBAHHS 300P0B020 CROCOOY HCUMMsL YKPATHCLKOI MONI0OI, W0 HABYAEMBCA Y
3aKnaoax suujoi ocgimu. Bouu @Kknouaomes akmuere 8UKOPUCTNAHHI PecypCi6 HAGUALIbHUX
3aK1a0i8, CNPUAHHA NPOBEOEHHIO KYIbMYPHO-OCEIMHIX, CEAMKOBUX MEMAMUUHUX 3AX00i8,
CIPAMOBAHUX HA 30epedCcenHss 300P08 s, i3 3ANYYeHHAM BUKNA0AYi8 i CMyOeHmie GUIUX
neoazo2iunux 3axnadie 0nsi hopmysants 300p08020 Cnocody dHcumms ma npoQiiaKmuxu
wKionueux 36udoK. Llbomy Hanpamy OisnrbHocmi npudileno yeazy 6 YHieepcumemax
Kanaou, wjo comytoms uumenie nNOYamxo80i wKou.

Kniouoei cnosa: matibymui euumeni nouamkogoi wkonu, Yxpaina, Kanaoa,
300p08 'a30epedicenHst, KoMnemeHmHocmi, 3000ysaui euuyoi nedazo2iunoi oceimu.

INTRODUCTION

Ukraine’s inclusion into the Bologna process should support the state’s desire to
develop and acquire new qualitative features while preserving the best national educational
assets and traditions. In our opinion, the development of professional training in general
and the professional training of future teachers for health care activities in particular will
contribute to the improvement of the quality of training of specialists in the field of
education, their social protection in the conditions of the market economy and integration
into the educational community of the united Europe. The need to train highly qualified
specialists in pedagogical specialties, capable of acting at the level of the requirements of
international professional standards, is determined by the context of Ukraine’s entry into
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the world educational space and the Bologna process in particular, which is characterized
by complexity and multidimensionality and involves the modernization of the educational
process system.

THE AIM OF THE STUDY

The purpose of the article is to theoretically analyze the Ukrainian and Canadian
experience of introducing health care into the system of professional training of future
primary school teachers.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problem of researching the Canadian experience of introducing health care
into the system of professional training of future primary school teachers was studied
fragmentarily in the works of foreign researchers. The subject of research by M. Siporin
(1975) and K. Wiegand (1979) is competence in the process of professional activity of
future teachers of primary education. Studies of B. Bubb and P. Early (2007) highlighted
learning and career growth processes, both formal and informal, in Canadian universities.
A. Maluccio and M. Libassi (1984) characterized professional competencies that future
primary school teachers should possess.

Important for our research are scientific elaborations of Yu. Rashkevich (2015)
who reveals in his works that professional competences are formed in various academic
disciplines of higher education institutions.

Among Ukrainian researchers, the scientific works of M. Nosko, S. Hryshchenko,
and Yu. Nosko (2013) should be singled out in the context of studying the process of
forming a healthy lifestyle of Ukrainian youth. Also, important are the studies of the
domestic authors S. Arkhipova, N. Hayduk, and S. Stavkova (2019) regarding continuous
professional training of social workers for supervisory activities in Canada.

The research was carried out with the use of general scientific methods (study,
analysis and synthesis of reference, overview of scientific educational print and on-line
sources), as well as systematization and generalization.

RESULTS

Health conservation as a pedagogical technology is primarily based on the value-
ethical principles of pedagogy and applies to specialists in the field of education who work
in primary schools. It was determined that the regular process of health care for future
primary school teachers contributes to the assimilation of new knowledge and skills of both
future teachers and those seeking education, helps to avoid psychological injuries and
professional challenges and to comply with the rules that exist in higher educational
institutions of Ukraine and Canada.

In the context of our research, it is necessary to consider concepts that are used in
domestic pedagogical science and are directly related to health care and the formation of a
healthy lifestyle, namely “competence” and “competencies”. According to the Law of
Ukraine “On Higher Education” (dated 01 July 2015, #1556-V11), “competence” is defined
as a dynamic combination of knowledge, abilities and practical skills, ways of thinking,
professional worldview and civic qualities, moral and ethical values that define the ability
of a person to successfully carry out professional and further educational activities and is
the result of studying at a certain level of higher education (Law of Ukraine on Higher
Education, 2014).

Continuous professional training of future primary school teachers (both bachelors
and masters) in Ukraine and Canada is a self-directed process that requires future
professionals to take responsibility for their own professional development and
improvement. Therefore, in all economically developed countries, it has become a common
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concern of citizens. As of 2008, roughly a quarter of Canadian adults aged 25 to
64 participated in some form of non-formal, work-related education and training. This
places Canada among countries with a well-developed system of education and vocational
training in accordance with the latest standards.

In the Methodological Recommendations for the development of higher education
standards, approved and put into effect by the Order of the Ministry of Education and
Science of Ukraine dated 01 June 2016 No. 600, the term “competence” coincides with the
above-mentioned (Methodical Recommendations for the development of higher education
standards, 2016).

Competencies, according to Yu. Rashkevich’s definition, are a dynamic combination
of knowledge, understanding, skills, and abilities. The development of competences is the
goal of educational programs. Competencies are formed in different educational disciplines
and are evaluated at different stages (Rashkevich, 2015).

General and special competences are distinguished. General competences are
understood as universal competences that do not depend on the subject area, but are
important for successful further professional and social activities acquired in various fields
and for personal development. Special (professional, subject) competencies depend on the
subject area and are important for successful professional activity in a certain specialty
(Rashkevich, 2015).

“Competences are a combination of characteristics related to knowledge and their
application, abilities, skills, values and personal qualities and contribute to the performance
of professional duties at a high level” (Luniacek, 2013). Competence, in turn, means the
correspondence of the level of knowledge and skills to the content of the performed job
duties, as well as the ability to achieve the goal. Competence is provided by formal
education, self-education in the process of practical activities, learning experience,
advanced training at courses and seminars (Model of a specialist in social work, 2017).

Therefore, the issues related to the classification of key competencies are still not
resolved. Competences widely recognized are communicative, cognitive, social, general
cultural, linguistic, and informational. However, some scientists combine communicative
and speech competence into one, the same applies to language and linguistic competence.
Informational competence acts as a part of cognitive or speech competence; and general
cultural and social competence can be represented as sociocultural. What concerns health
care competence, it was insufficiently studied in scientific works of both Ukrainian and
Canadian researchers (Nosko et al., 2013).

According to M. Siporin (1975) and K. Wiegand (1979), competence is the use of
knowledge and skills by specialists in the field of education in the process of professional
activity in such a way that it causes positive changes in the lives of both students of higher
education in pedagogical specialties and students of primary schools. We believe that these
changes are taking place due to the competence of teachers working in primary schools in
Ukraine and Canada. Therefore, competence covers: (1) knowledge, abilities and skills; (2)
motivational factors; (3) environmental quality. It is the result of compliance with the
norms of effective and ethical practice in the pedagogical field (Maluccio & Libassi, 1984).

M. Golovan gives a definition of competence as “..a given requirement for a
person’s training in order to acquire knowledge and practical experience in a certain field”.
According to the scientist, competence is “manifested in effective activity and includes a
personal attitude to the subject and product of activity. It is integrative personality
formation that combines knowledge, abilities, skills, experience and personal attributes
that determine the desire, ability and readiness to solve problems and tasks that arise in
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real life situations, while realizing the importance of the subject and the result of
activity” (Holovan, 2008).

Nowadays, educational process in higher education is no longer limited to
educational institutions — it has expanded to organizations that have become educational.
The professional training of future teachers both in the new Ukrainian school and in
Canadian universities is embodied in formal and informal processes of learning and career
growth. According to the definition of B. Bubb and P. Earley, it is “...a continuous process
that includes formal and informal educational experiences that enable staff to reflect on
their activities, expand the range of knowledge and skills, and improve service delivery»
(Bubb & Earley, 2007).

On the grounds of the scientific research of the authors’ team of T. Zhuravel and
S. Kiyanitsa (2017), and research by S. Arkhipova, N. Hayduk, and S. Stavkovich (2019),
we can state that health care both in educational institutions and in territorial communities
of Ukraine have definite tasks. They include:

— ensuring a deeper understanding of health care among people who have different
views;

— finding ways for positive changes regarding the formation of a healthy lifestyle
of youth in Ukraine;

— formation of groups of activists in various areas of health preservation
(including physical education and sports);

— creation of a platform where everyone can express themselves and hear each
other regarding health care in one educational institution or one territorial community;

— development of the responsibility of education seekers or community members
in the process of forming a healthy lifestyle (Zhuravel & Kiyanytsia, 2017; Arkhipova
etal., 2019).

Students of higher education in Ukrainian universities must learn to solve tasks in
the field of health care. This is especially important for students of pedagogical specialties.
We should note that motivation is a necessary component of the health care process.

Within the framework of our research, we have to determine theoretical foundations
on which health care is based in the process of professional training of future teachers of
the New Ukrainian School and educators of Canada who teach in primary school. These
foundations presuppose:

—analysis of future specialists’ training from the standpoint of the ecosystem
approach, i.e. in the social environment (oneself, family, friends, colleagues, educational
institution, church, and community);

—determination of the content of a healthy lifestyle and components that require
professional intervention in order to harmonize relationships (for example, child — parents,
child — peers, child — teachers);

—cooperation in the process of health care (teacher — student) based on the tolerant
attitude with consideration of cultural, racial, national, religious, sexual characteristics and
differences;

—focusing on the strong features of both future teachers and those seeking
education in order to equip, support, encourage, activate and direct them in finding
constructive ways to solve health problems (Hayduk et al, 2007).

The main requirement for the professional training of higher education applicants
at the bachelor’s level and future teachers of both the New Ukrainian School and future
primary school teachers in Canada is their preparation for admission to master’s degree studies.
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Today, obtaining higher education by university graduates of teaching specialties
in Canada is based on the philosophy of lifelong learning. As already mentioned in our
research, it is important to understand that the development of continuous professional
training is largely determined by the conditions of the labor market, therefore, continuous
professional training is developing rapidly (Statistics Canada, 1991).

It is appropriate to note that, despite theoretical scientific research on the problems
of professional training of future teachers of the New Ukrainian School and primary school
teachers in Canada for health-preserving activities and the formation of a healthy lifestyle
as a field of professional activity in pedagogy, it has been only partially covered. The
results of the analysis proved that the studied problems in Canada’s experience were not the
subject of special studies in Ukraine (Archipova et al., 2019).

We have identified the important general components of healthy lifestyle
formation and health care of students of higher education in pedagogical specialties. They
include involvement of students of educational specialties in active life at the university and
in the territorial community; the specifics of forming a healthy lifestyle for young people;
prevention of negative phenomena and risky behavior; promotion of positive family values.

Our research has proven that there are specific components of healthy lifestyle
formation of Ukrainian youth studying at institutions of higher education. These
components are:

— resources of the educational institutions and the territorial communities aimed at
creation and functioning of groups and clubs for young people (for example, a club of
football players or a group against tobacco smoking);

— assistance in the organization of cultural, educational, festive thematic events
aimed at health protection, with the involvement of teachers and students of higher
education and members of the territorial community;

— “conducting trainings, thematic meetings for students of higher education in
pedagogical specialties on issues of healthy lifestyle, prevention of negative phenomena
and socially dangerous diseases (family meetings with the participation of children and
parents can be held)” (Zhuravel & Kiyanytsia, 2017).

Research has proven that in the process of professional training of future teachers
it is important to follow directions that positively affect the formation of a healthy lifestyle
in general and health care in particular. These directions include:

— the production and distribution of social advertising;

— support of informational and educational groups and mass events to form a
positive attitude towards a healthy lifestyle and understanding of its needs;

— the creation of a platform for the active involvement of educators (students of
higher educational institutions and teachers) in the formation of a healthy lifestyle in
educational institutions and territorial communities;

— the organization of sports competitions and mass events aimed at attracting
students of pedagogical specialties to the joint solutions of the problems related to healthy
lifestyle to provide better outcomes for all participants of the educational process;
involvement of higher education applicants of the master’s degree in assistance to
applicants of higher education at the bachelor’s level (Zhuravel & Kiyanytsia, 2017).

In the scientific discourse on competences in the field of health care, in particular
in the domestic one, the concept of “a professional” is also considered. Thus, a professional
(a teacher or future teacher working in a primary school and engaged in health care
activities) is a subject of professional activity with a high level of professionalism, self-
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efficacy, professional and social status. This person is constantly focused on self-
development, personal and professional achievements that have positive social meaning in
the formation of a healthy lifestyle of education seckers (defined by the authors of the
research, according to Arkhipova & Smerechak, 2013).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

In the result of the analysis of scientific works dedicated to the studied problem,
we can state that in the process of professional training of future primary school teachers
both in Ukraine and in Canada, universities follow directions that have a positive effect on
the formation of a healthy lifestyle in general and health care in particular. There is a need
to create a platform for the active involvement of educators (students of higher pedagogical
education and teachers) in the formation of a healthy lifestyle during university studies. It
has been proven that there are specific components of the formation of a healthy lifestyle of
Ukrainian youth studying in institutions of higher education. They include resources of the
educational institutions; promotion of cultural, educational, festive thematic events aimed at
of health preservation in organizations, with the involvement of teachers and students of
higher pedagogical institutions in the formation of a healthy lifestyle and prevention of
negative habits. This field of activity is given attention to in Canadian universities that
provide training of primary school teachers.

We consider the study of educational programs of universities in modern Canada
regarding the implementation of health care for future primary school teachers as prospects
for further scientific research.
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PECULIARITIES OF POLICE CORPS OFFICERS’
PROFESSIONAL TRAINING AT
THE POLICE CORPS ACADEMY OF THE SLOVAK REPUBLIC

ABSTRACT

The article is devoted to the disclosure of the peculiarities of the professional
training of Police Corps officers of the Slovak Republic, and the professional education at
the Academy of the Police Corps of the Ministry of Internal Affairs of Slovakia in
particular. The content of the professional training of future Police Corps officers of the
Slovak Republic in the departmental educational institution has been analyzed. It has been
established that at the Academy, cadets of higher education undergo training at three levels
of education (Bachelor, Master and Doctorate) in accordance with generally accepted European
standards of professional training of border guards and the adopted Unified Basic Level
Curriculum for the training of border guard specialists (Common Core Curriculum)
developed by the FRONTEX agency (European Border and Coast Guard Agency).

It has been defined that Police Corps officers obtain higher education at three
levels of education. Thus, the Bachelor's degree lasts for 3 years full-time and 4 years part-
time. Police officers also obtain the Master’s degree in both forms of education. The term
of study is 2 years (full-time) and 3 years - part-time, respectively. In addition, Masters’
students take an oral exam to obtain a Doctor of Philosophy. Doctoral students study 3
years (full-time) and 4 years (part-time), respectively. The education received by the
graduates of the above-mentioned departmental educational institution is equivalent to that
which prepares the personnel of other police agencies of the EU countries. This ensures the
mobility of graduates not only within Slovakia, but also within the European Union.

A detailed analysis of the accredited training curricula “Law Enforcement
Insurance of the Security of People and Facilities” and “Law Enforcement Services in
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Public Administration” has been carried out. It has been determined that the training at the
Police Corps Academy in Bratislava is conducted in accordance with them.

The structure of the above-mentioned professional training has been characterized,
namely forms of education (full-time and part-time), training terms and educational workload
(list of academic disciplines, their distribution by semesters and types of classes, etc.).

Keywords: professional training, educational curricula, training of Police Corps
officers, Academy of the Police Corps in the city of Bratislava; the Slovak Republic.

OCOBJIMBOCTI MPO®ECIAHOI MIATOTOBKU
CHNIBPOBITHUKIB MOJILIEINCBKOIO KOPIIYCY
B AKAJIEMII NOJIILEEICBKOI'O KOPITYCY CJIOBALILKOI PECIIYBJIKU

AHOTANISA

Cmammsi npucesueHa poskpummio ocobausocmei npo@eciinoi nid2omoexu
cnigpodimuuxie Ioniyeiicokozo xopnycy Crnosaywvkoi Pecnyonixu, 30xkpema ocobnusocmeti
npogeciiinoi ocsimu 6 Axademii I[loniyeiicbkoeo xopnycy Minicmepemea GHYmMpIUHIX
cnpasé  Cnosavuunu. Ilpoananizosano 3micm npogeciinoi  nio2omosku Maubymuix
cnigpodimuuxie Iloniyeiicokozo xopnycy Cnosayuunu y i0OMUOM) HABYATLHOMY 3AKAAOL.
Bcmanoeneno, wo 6 Axademii 3006y8aui guwoi ocgimu npoxo0sams ni020mMosKy Ha Mpbox
pisnax ocgimu (6axKaia8pcbKoOMy, Ma2icmepcbKoMy ma OOKMOPCbKOMY) GiON0GIOHO 00
3a2ANHONPUTHAIMUX E6PONELICOKUX CMAHOAPMIE NPOQecitinol ni020moeKu NPUKOPOOHHUKIE Ma
npuiinamoi Vrighixoearnoi npoepamu 6a308020 pieHs 011 niocomosku ¢axieyie 3 0XopoHu
xkopoony (Common Core Curriculum), pospobaenoio acenyicio FRONTEX (€gponeiicokoro
Aecenyicro 3 npuxopoonnoi ma 6epe2osoi oxopouu). Ilpedcmasneno oemanvHull ananiz
akpeoumosanux ocsimuix npoepam «llpasooxoponne 3abesneuenus Oesneku ocib6 ma
00’exmiey ma «lIpagooxopouni caydcou 6 O0epHcagHOMY YNPAGNIHHI», 34 AKUMU
30itcnioemvces niocomoska 6 Axademii Iloniyeticokozo kopnycy 6 bpamucnasi.

Bcemanosneno, wo cnispodimnuku Iloniyeticokozo xopnycy 3000y8aromsv uwyy
oceimy 3a mpvoma pienamu oceimu. Tax, na 6axanaspami Haguawus mpusae 3 poKu Ha
Oenniti popmi ma 4 poxu — na 3aounii. Ioniyeiicvki 3000y8aioms Keanigixayiro mazicmpa
maxooic 3a oboma ¢popmamu naeuanns. Tepmin nasuannus — 2 poxku (Ha Oeunii gopmi
HasuauHs) ma 3 poKu — HA 3a04HIl 8i0N0GIOHO. Kpim mozo, mazicmpu cKiaoaroms YCHUl
eK3amen Ha ompumants ookmopa ¢inocogii. YV ookmopanmypi naguanns mpueac 3 poxu
(na oenniti popmi) ma 4 poxu (na 3a0uniii hopmi) 8iON0GiIOHO.

Oxapakmepuzo08ano cmpyKkmypy 3a3HaueHoi npogheciinoi nio2comoeku, a came:
opmu nasuanns (OenHa ma 3a04Ha), MEPMIHU NIO2OMOBKU MA HABYATbHE HABAHMAICEHHSL
(nepenix naguanvhux Oucyunin, po3noodin ix 3a cemecmpamu ma GUOAMU 3AHAMb MOWO).

3’sacosano, wo oceima, Ky ompumyoms GUNYCKHUKU 8UULE3A3HAUEHO20 8I00MY020
HABYAIbHO20 3aKNA0Y, € PIBHOYIHHOW Mill, AKA 20MY€E KAOPU IHUWUX NOIYEUCbKUX BI00OMCME
kpain €C. Le 3ab6e3neuye mobinbHicmb BUNYCKHUKIG He auuie 8 medxcax Cnosauyunu, a iy
medicax €sponeticokozo Coro3y.

Knwowuoei cnosa: npogeciiina niocomoska, oceimui npoepamu, nid2omoska
cnigpodimuuxie Iloniyeticokoco kopnycy, Axademis Iloriyeiicbkoeo xopnycy y micmi
bpamucnasa, Cnosayvka Pecnybnixa.
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INTRODUCTION

One of the main priorities of our country is integration into the European
community which also concerns the State Border Guard Service of Ukraine (hereinafter —
SBGSU). Priority for SBGSU is improvement of the system of selection and professional
training of personnel, including the introduction of European education standards, as well
as borrowing positive experience from border guard educational institutions of the European
Union’s member states. It is especially important for the training of professionals in the
border field who would combine practical training and fundamental theoretical knowledge
with the constantly growing current requirements in their professional activities. The
experience of the Slovak Republic, as a neighboring European country, is of great interest
to our border guard agency, since this country not only has similar border realities, but also
introduced European standards of professional activity and best practices for police training.

Therefore, there is a necessity to study the peculiarities of the country's
professional training, namely its content, which includes modern trends in the training of
European border guards in accordance with the Common Core Curriculum (hereinafter —
CCC), developed by the agency FRONTEX (European Border and Coast Guard Agency).

THE AIM OF THE STUDY

The goal of the article is to reveal the peculiarities of the professional training of
the Police Corps officers in the Slovak Republic at the Academy of the Police Corps
(hereinafter — PC) in the city of Bratislava.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problem of professional education abroad constantly drew attention of local
and foreign researchers of comparative pedagogy: P. Altbach (Altbach, 1991), O. Anweiler
(Anweiler, 1999), J. Kelly (Kelly, 1992), O. Lokshyna (Lokshyna, 2010; Lokshyna, 2007),
A. Sbruieva (Sbruieva, 2004). The study of the theory and practice of professional training
of specialists in EU countries is carried out by local scientists N. Bidiuk (Bidiuk et al.,
2018), T. Desiatov (Desiatov, 2005), N. Nychkalo (Nychkalo, 2011), L. Pukhovska
(Pukhovska et al., 2014), N. Avsheniuk (Avsheniuk, & Bidiuk, 2021) and others.

A number of scientists addressed the problem of professional training of border
guard specialists, in particular 1. Bloshchynskyi (Bloshchynskyi, 2016; Bloshchynskyi,
2017), O. Khamaziuk (Khamaziuk, 2020; Khamaziuk, 2021), O. Didenko (Snitsa et al.,
2021; Shumovetska et al., 2021), K. Izbash (Izbash, 2013) and others. However, the
peculiarities of the professional training of Slovakia’s Police Corps officers require a more
detailed and thorough research and specification.

To achieve the purpose of the research, a range of theoretical methods have been
used — analysis, synthesis, generalization, systematization of data from scientific literature
and educational and methodological documentation to study the experience of professional
training of border guard officers in Slovakia.

RESULTS

PC Academy in the city of Bratislava provides higher education at all three levels
under accredited educational curricula “Law Enforcement Insurance of the Security of
People and Facilities” and “Law Enforcement Services in Public Administration”. The
concept of the first makes it possible to provide higher education in the educational
curriculum on security and legal protection of people and facilities for all three levels of
higher education.

This educational curriculum is intended for cadets preparing to serve in the PC and
other law enforcement services. The concept of the second educational curriculum provides
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the preparation of officers for Bachelor’s, Master’s and Doctoral levels of higher education
and is intended for cadets preparing for service in public administration.

To be admitted to study either of Bachelor’s curricula, the entrant submits a
separate electronic and paper questionnaire with the necessary attachments for studying one
of these curricula.

The number of admitted applicants and specific requirements for admission to
training are approved by the Ministry of Internal Affairs of the SR in accordance with the
needs of the PC and other law enforcement services, which are based on the proposal of the
rector of the Academy. Enrollment of an applicant for training is also grounded on the
recommendation of his chief in accordance with personnel competence, taking into account
the needs of PC and other law enforcement services (Podmienky prijimacieho konania
2021/2022, 2021).

Every citizen of the Slovak Republic who meets the conditions can apply for
training. Admission conditions apply both to foreign applicants from EU member states and
to applicants from the SR.

Nowadays, the Academy provides education at all levels of study according to
accredited curricula (Akreditované $tudijné programy, 2021).

Full-time undergraduate study under the curriculum “Law Enforcement Insurance
of the security of people and Facilities” with the specialty “Sciences in the Field of Security”
lasts for 3 years (Profil absolventa studijného programu 9205R00 — BOOM - Bec., 2021).

The total number of hours for the first academic year is 1674 hours. The volume
of classroom training in the first semester is a total of 300 hours (30 credits) and the time
for independent study and independent creative activity is 534 hours. Cadets study the
following disciplines: Constitutional Law of the SR, Theory of the State and Law, Theory
of Law Enforcement Activities, Psychology, Sociology, Informatics, History of the State
and Law and Law Enforcement Services, Professional Ethics, Practical Informatics,
Methods of Professional and Physical Training.

In the second semester, the volume of classroom training is 300 hours (30 credits)
and the time for independent study and independent creative activity is 540 hours. The
following disciplines are taught: Administrative Law, Civil Law, Protection of Public
Order, Activities of the Traffic Police, Management, Economics, Law Enforcement
Services of the SR, Protection of Human Rights, Professional and Physical Training,
Foreign Language (English, German, Russian) — Learning the professional terminology, as
well as Practice (by specialty) (2 credits).

The total number of hours for the second academic year is 1746 hours. The
volume of classroom training in the third semester is 312 hours (30 credits) and the time for
independent study and independent creative activity is 564 hours. The following disciplines
are expected to be studied: Criminal Law, Administrative Law, Civil Law, Foreign
Language (English, German, Russian) — Professional Communication, Protection of Certain
People and Facilities, Border Regime and Regime Foreigners’ Stay, Labor Law, Law
Enforcement Technologies, Social Communication, Professional and Physical Training, as
well as Practical Police Shooting (3 credits).

The amount of classroom training is 312 hours (30 credits) and the time for
independent study and independent creative activity is 558 hours in the fourth semester.
Cadets master the following disciplines: Criminal Procedural Law, Forensic Science,
Criminology, Operative Search and Intelligence Activities, Protection of Public Order,
Foreign Language (English, German, Russian) — Professional Communication, Police
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Canine and Hippology, Forensic Technique, Penology, Professional and Physical Training,
Modern Methods of Information Processing, as well as Practice (by specialty) (2 credits).

The total number of hours for the third academic year is 1572 hours. The volume
of classroom training in the fifth semester is 276 hours (30 credits) and the time for
independent study and independent creative activity is 510 hours. Cadets are expected to
study the following disciplines: Forensics, Investigation, Protection of Certain People and
Facilities, Seminar on Bachelor's Work, Activities of the Traffic Police, Border Regime and
Regime Foreigners’ Stay, Execution of Criminal Punishment, Penitentiary Psychology and
Pedagogy, Slovak Migration Law, Forensic Tactics, Professional and Physical Training,
Theory of Creation of Legal Norms, Economic Crime, Foreign Language (English,
German, Russian) — Written Communication, National Intelligence.

The amount of classroom study is 168 hours (30 credits) and the time for
independent study and independent creative activity is 618 hours in the sixth semester.
Cadets study the following disciplines: Investigation, Special Activities of PC Services,
Law of the European Union, Informatics, Protection of Public Order, Activities of the
Traffic Police, Protection of Certain People and Facilities, Border Regime and the Regime
of Foreigners’ Stay, Operational Search and Intelligence Activities, Penitentiary
Psychology and Pedagogy, Investigation Practice, Forensic Psychological Propaedeutics,
National Intelligence, as well as subjects that are taken for state exams: Development of a
Bachelor's thesis and its defense, Administrative Law, Criminology, and one compulsory
elective discipline (Theory and Practice of Public Order Protection, Theory and Practice of
Traffic Police Activity, Theory and Practice of Protection of Certain People and Facilities,
Theory and Practice the Border Regime and the Regime Foreigners’ Stay, Theory and
Practice of Operational Search and Intelligence Activities, Theory and Practice of
Execution of Criminal and Executive Punishment).

Part-time education involves mastering of the same academic disciplines as full-
time education, but the training lasts for 4 years and has the following distribution of the
academic load: the first academic year is 1196 hours, the second is 1188, the third is 112,
and the fourth is 848 hours (Khamaziuk, 2020).

Full-time Bachelor’s study under the curriculum “Law Enforcement Services in
Public Administration” with the specialty “Sciences in the Field of Security” also lasts for 3
years (Profil absolventa Studijného programu 9205R00 — BSVS — Bc., 2021). The total
number of hours for the first academic year is 1638 hours. The volume of classroom
training in the first semester is a total of 300 hours (30 credits) and the time for independent
study and independent creative activity is 534 hours. Cadets study the following
disciplines: Constitutional Law of the SR, Theory of the State and Law, History of the State
and Law, Psychology, Sociology, Informatics, Psychological and Social Work, Professional
Ethics, Practical Informatics, Physical Training. The amount of classroom training in the
second semester is a total of 288 hours (30 credits), and time for independent study and
independent creative activity is 516 hours. The list of disciplines in this semester is as
follows: Development of Public Administration, Administrative Law, Civil Law, Criminal
Law, Management, Economics, Law Enforcement Services of the SR, Protection of Human
Rights, Physical Training, Foreign Language (English, German, Russian) — Learning the
professional terminology, as well as Practice (by specialty) (2 credits).

The total amount of hours for the second academic year is 1632 hours. The
volume of classroom training in the third semester is 288 hours (30 credits) and the time for
independent study and independent creative activity is 510 hours. The following disciplines
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are studied: Administrative Law, Civil Law, Labor Law, Foreign Language (English, German,
Russian) — Professional Communication, Protection of Public Order, Criminal Law, Criminal
Procedural Law, Customary Law, Crime Prevention, Social Communication, Physical
Training, Introduction to Criminology.

The amount of classroom training is 300 hours (30 credits) and the time for
independent study and independent creative activity is 534 hours in the fourth semester.
Cadets master the following disciplines: Administrative Law, Crisis Management,
Environmental Law, Labor Law, Law of the European Union, Foreign Language (English,
German, Russian) — Professional Communication, Information Systems of Crisis Management,
Protection from Hazardous Substances, Penology, Physical Training, Modern Methods of
Information Processing, Crisis Communication and Psychological Support of SNP
Activities, as well as Practice (by specialty) (2 credits).

The total amount of hours for the third academic year is 1548 hours. The amount
of classroom training in the fifth semester is 276 hours (30 credits) and the time for
independent study and independent creative activity is 486 hours. The following disciplines
are taught: State Law, Crisis Management, Civil Law of the EU Countries, Civil Law of the
SR, Protection of the Population of the SR, Fire Protection and Rescue Services, Seminar
on Bachelor's thesis, Fire Protection and Rescue Work, Organization of Civil Security,
Theory of Creation of Legal Norms, Foreign Language (English, German, Russian) —
Written Communication, National Intelligence.

The amount of classroom study is 168 hours (30 credits) and the time for
independent study and independent creative activity is 618 hours in the sixth semester.
Cadets study the following disciplines: Public Administration of the SR, Civil Protection,
Fire Protection and Rescue Services, Informatics, Organization of Civil Protection,
National Intelligence. Besides, there are training courses that are included into state exams.
They are Development of a Bachelor’s thesis and its defense, Crisis Management,
Administrative Law and one mandatory elective (Theory and Practice of Public
Administration, Theory and Practice of Traffic Police, Theory and Practice of Civil
Protection, Theory and Practice of Fire Protection).

In part-time study, cadets study the same academic disciplines as in full-time
study, but the duration of study is 4 years, with the following distribution of the study load:
the first academic year is 1176 hours, the second is 1084, the third is 1092, and the fourth is
924 hours.

Full-time Master’s study lasts for 2 years. Education is provided in the same
specialties (Profil absolventa Studijného programu 9205T00 — BOOM — Mgr., 2021; Profil
absolventa studijného programu 9205T00 — BSVS — Mgr., 2021).

Thus, according to the curriculum “Law Enforcement Insurance of the Security of
People and Facilities”, the total amount of hours for the first academic year is 1668 hours.
The volume of classroom training in the first semester is 300 hours (30 credits) and the time
for independent study and independent creative activity is 534 hours. Master’s students
study the following disciplines: Criminal Law, Theory of Investigation, International Law,
Financial Law, International Security, Philosophy and Ethics, Basics of Police Topography
and Pyrotechnics, Security and Protection of Secret Information, Information Security,
Foreign Language (English, German, Russian) — Basics of Communication, Professional
and Physical Training.

The amount of classroom training is 300 hours (30 credits) and the time for
independent study and independent creative activity is 534 hours in_the second semester.
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The list of disciplines in this semester is as follows: Criminal Procedural Law, Civil Law,
Economic Law, Crisis Management, Theory of Law Enforcement Sciences, Tax Law,
European Criminal Law, Criminal Law Protection of Society against Corruption, Foreign
Language (English, German, Russian) — Basics of Communication, Professional and
Physical Training, as well as Practice (by specialty) (2 credits).

The total amount of hours for the second academic year is 1608 hours. The
volume of classroom training in the third semester is 300 hours (30 credits), and the time
for independent study and independent creative activity is 540 hours. Master’s students
study the following disciplines: Civil Service Law, Public Administration, Criminology,
Security Management, Forensic Psychology, Foreign Language (English, German, Russian) —
Special Training, Master's Thesis Seminar, Theory of Public Order Protection, Theory of
Traffic Safety, Theory of Protection of Certain People and Facilities, Theory of the Border
Regime and the Regime of Foreigners’ Stay, Theory of Operative and Investigative
Activity, Theory and Methods of Investigation, Theory of Penitentiary Treatment and
Protection of TSOS Facilities, International Organizations, Theory of Criminology.

The amount of classroom training is 156 hours (30 credits) and the time for
independent study and independent creative activity is 612 hours in the fourth semester.
The following disciplines are taught: Schengen Legislation, Forensic Medicine and
Forensic Psychiatry, Management Methods and Techniques, Theory of Public Order
Protection, Theory of Traffic Safety, Theory of Protection of certain People and Facilities,
Theory of Border Regime and Regime Foreigners’ Stay, Theory of Investigative Activity,
Theory and Methods of Investigation, Theory of Penitentiary Treatment and Protection of
TSOS Facilities, Practice of Investigation (2 credits). Besides, subjects that are included
into state exams are taught: Development of a Master’s Thesis and its Defense,
Management, Criminal Law and one compulsory elective discipline (Investigative Theory
or Financial and Tax Law).

In part-time study, Master’s students study the same academic disciplines as in
full-time study, but they study them for 3 years and have the following distribution of the
study load: the first academic year is 968 hours, the second is 1036, and the third is 872
(Khamaziuk, 2021).

Under the “Law Enforcement Services in Public Administration” curriculum, the
total amount of hours in the first academic year is 1626 hours. The volume of classroom
training in the first semester is 300 hours (30 credits) and the time for independent study
and independent creative activity is 528 hours. Master’s students study the following
disciplines: Public Sector Economics and Finance, Crisis Legislation, International Law,
Financial Law, International Security, Philosophy and Ethics, Security and Protection of
Classified Information, Information Security, Foreign Language (English, German,
Russian) — Basics of communication, Physical Training, as well as Project Management
and Financing (2 credits).

The amount of classroom study is 300 hours (30 credits) and the time for
independent study and independent creative activity is 528 hours in the second semester.
Applicants study the following disciplines: Special Proceedings, Tax Law, Civil Law,
Economic Law, Social Communication, Political Science, Fire Engineering, Criminal Law
Protection of Society against Corruption, Foreign Language (English, German, Russian) —
Basics of Communication, Physical Training, and also Practice (by specialty) (2 credits).

The total amount of hours for the second academic year is 1644 hours. The
volume of classroom training in the third semester is 300 hours (29 credits) and the time for
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independent study and independent creative activity is 540 hours. Students study the
following disciplines: Security Risk Theory, Anti-crisis Management in Public Administration,
Information Management, Asylum Legislation and Migration Policy, Criminology, Foreign
Language (English, German, Russian), Special Training, Master's Thesis Seminar (3
credits), Theory of Public Administration, Theory of Public Order Protection, Theory of
Fire Safety, Public Procurement, International Organizations.

The volume of classroom training is 168 hours (31 credits) and the time for
independent study and independent creative activity is 636 hours in the fourth semester.
Applicants study the following disciplines: Management Methods and Techniques, Anti-
crisis Management in Public Administration, Theory of Security Risks, Theory of Public
Administration, Theory of Fire Protection, and Public Procurement. The following academic
subjects are included into state exams. Master’s Thesis and its Defense, Theory of Security
Risks, Management and one elective subject (Investigation Theory, Civil Law, or Tax Law).

In part-time study students study the same academic disciplines to get the Master’s
degree as in full-time study, but they study for 3 years and have the following distribution
of the study load: the first academic year is 1012 hours, the second is 1052, and the third is 808.

In addition, the PC Academy also trains Master’s students under the curriculum
“Law Enforcement Insurance for the Security of People and Facilities — enhanced course”,
which lasts for 4 years (Profil absolventa $tudijného programu 9205T00 — BOOM — Mgr. —
konverzny, 2021). Only part-time form of study is provided. In general, the structure of the
curriculum is similar to the curriculum of the same name, but more specialized subjects are
added. The distribution of the study load is as follows:

— the first academic year is 1172 hours (244 hours of classroom training and 928
hours of independent study and independent creative activity);

— the second academic year is 1296 hours (256 hours of classroom training and
1040 hours of independent study and independent creative activity);

— the third academic year is 1390 hours (280 hours of classroom training and
1110 hours of independent study and independent creative activity);

— the fourth academic year is 1178 hours (236 hours of classroom training and
942 hours of independent study and independent creative activity).

The PC Academy in the city of Bratislava provides higher education at the
doctoral level in the specialty “Sciences in the Field of Security” (code 9205V00) under the
curricula “Law Enforcement Insurance of the Security of People and Facilities” and “Law
Enforcement Services in Public Administration”. Studying under the curricula lasts for 3
years (180 credits) full-time and 4 years part-time. The doctoral student is required to
choose at least three elective subjects according to the curriculum in each semester. As a
rule, it is done on the recommendation of the scientific supervisor in accordance with the
topic of the thesis. Upon completion of the study and thesis defense, the doctoral student
receives the scientific degree “Doctor of Philosophy” (PhD) (Profil absolventa Studijného
programu 9205V00 — BOOM - PhD, 2021; Profil absolventa S$tudijného programu
9205V00 — BSVS — PhD, 2021).

The total amount of hours of full-time study under the curriculum “Law
Enforcement Insurance of the Security of People and Facilities” for the first academic year
is 1,632 hours. The amount of classroom training in the first semester is 240 hours
(30 credits) and the time for independent study and independent creative activity is
576 hours. Applicants study the following disciplines: Methodology of Science, Law
Enforcement Insurance of the Security of People and Objects, Concepts of Security
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Systems of EU Countries, Statistical Methods, Methodology of Sociological Research,
Methodology of Security Research, Theory of Cognitive Processes in Police Sciences.

The amount of classroom training is 240 hours (30 credits) and the time for
independent study and independent creative activity is 576 hours in the second semester.
Doctoral students study the following disciplines: Strategic Management, Concepts of the
Development of Security Technologies for the Protection of People and Facilities,
Modeling of Protection Systems, Scientific Propaedeutics, Criminological Research
Methodology, Forensic Research Methodology.

The total amount of hours for the second academic year is 1500 hours. The
amount of pedagogical practice is 96 hours (60 credits) and the time for independent study
and independent creative activity is 1404 hours. Applicants study the following disciplines:
Pedagogical Practice, Publishing Activity, Thesis Examination, Management of the
Student's Scientific Work, Management of the Final Theses of the Bachelor's Thesis, Active
Participation in the Solution of the Scientific Research Project, Membership and Activity in
Organizational and other Committees of Scientific Events.

The total amount of hours for the third academic year is 1800 hours. The amount
of pedagogical practice is 96 hours (60 credits) and the time for independent study and
independent creative activity is 1404 hours. Doctoral students study the following
disciplines: Pedagogical Practice, Publishing Activity, Thesis Preparation and its Defense,
Student Scientific Research Supervision, Bachelor Final Thesis Supervision, Active
Participation in the Solution of a Research Project, Membership and Activity in
Organizational and other Committees of Scientific Events.

In part-time study under this curriculum, doctoral students study the same
academic disciplines as in full-time study, but they study for 4 years and have the following
distribution of the study load: the first academic year is 1008 hours, the second is 1204, the
third is 1116 and the fourth is 1416.

The total amount of hours for the part-time study under the curriculum “Law
Enforcement Services in Public Administration” for the first academic year is 1008 hours.
The volume of classroom training in the first semester is 96 hours (24 credits) and the time
for independent study and independent creative activity is 408 hours. Doctoral students
study the following disciplines: Methodology of Science, Concepts of Security Systems of
EU Countries, Statistical Methods, Methodology of Sociological Research, Methodology of
Security Research, and Concept of Development of Public Administration Systems.

The amount of classroom training is 96 hours (24 credits) and the time for
independent study and independent creative activity is 408 hours in the second semester.
Applicants study the following disciplines: Strategic Management, Modeling of Security
Systems, Scientific Propaedeutics, Critical Infrastructure of the EU and the SR, Concepts of
Developing an Integrated Rescue System.

The total amount of hours for the second academic year is 1204 hours. The
volume of classroom training is 48 hours (42 credits) and the time for independent study
and independent creative activity is 1156 hours. Doctoral students study the following
disciplines: Legal Regulation of Anti-crisis Management in Public Administration, Security
Risk Management, Publishing Activity, Management of Final Theses of a Bachelor's
Thesis, Active Participation in the Solution of a Research Project, Membership and Activity
in Organizational and other Committees of Scientific Events.

The total amount of hours for the third academic year is 1116 hours. The amount
of time for independent study and independent creative activity is 1116 hours. Applicants
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study the following disciplines: Thesis Examination, Publication Activity, Management of
the Student's Scientific Research, Management of the Final Theses of the Bachelor's Thesis,
Active Participation in the Solution of the Research Project, Membership and Activity in
Organizational and other Committees of Scientific Events.

The total amount of hours for the fourth academic year is 1416 hours. The amount
of time for independent study and independent creative activity is 1416 hours. Applicants
study the following disciplines: Thesis Development and its Defense, Publishing Activity,
Management of the Student's Scientific Research, Management of the Final Theses of the
Bachelor's Thesis, Active Participation in the Solution of the Research Project, Membership
and Activity in Organizational and other Committees of Scientific Events.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the article systematizes and presents a general description of the content of
professional training of Police Corps officers in Slovakia at the PC Academy in the city of
Bratislava. Its peculiarities have been presented in relation to the specifics of obtaining
education under two curricula — “Law Enforcement Insurance of the Security of People and
Facilities” and “Law Enforcement Services in Public Administration”. There have been
defined the forms of education (full-time and part-time) and terms of training in accordance
with the levels of higher education and the volume of education workload (list of academic
subjects, their distribution by semesters and classes, etc.). It has been established that PC
officers obtain higher education at three levels of education. Therefore, the Bachelor’s
degree lasts for 3 years full-time and 4 years part-time. Police officers also obtain the
Master’s degree in both forms of education. The term of study is 2 years (full-time) and 3
years part-time, respectively. In addition, Masters’ students take an oral exam to obtain a
Doctor of Philosophy. Doctoral students study 3 years (full-time) and 4 years (part-time).

The education received by the graduates of the above-mentioned departmental
educational institution is equivalent to that which prepares the personnel of other police
agencies of the EU countries. This ensures the mobility of graduates not only within
Slovakia, but also within the European Union.

The direction of further research of the training of future employees of the Border
Police of Slovakia is the study of forms, methods, means and techniques of training, as well
as the model of professional training of Slovak police officers.
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TRENDS IN THE DEVELOPMENT
OF HIGHER EDUCATION IN AUSTRALIA

ABSTRACT

The study of foreign experience is necessary for innovative modernization of
domestic higher education. Education in Australia guarantees successful studying,
mastering of the latest technologies, promising development, and successful employment of
graduates in the future. That is why interest in the development trends of higher education
in this country is justified. The purpose of the article is to outline the main trends in the
development of higher education in Australia. In the preparation of the article a number of
theoretical methods were used. Among them are general scientific (analysis, synthesis,
comparison, generalization, specification, which contributed to the identification of the
main ideas for determining the key trends in the development of higher education in
Australia) and specific scientific (cause and effect analysis, which helped to study the
influence of international and state educational policies on the development of higher
education in the country). The following main trends in the development of higher
education in Australia have been identified: higher education sector is developing with
state funding and on the basis of forward-looking government laws, improving conditions
for the provision of educational services; the Australian system of higher education
successfully cooperates with the European Higher Education Area, whose integration is
based on thorough observance of national traditions and trends, there is close cooperation
among enterprises and universities, support and development of scientific research; The
National Workforce Strategy (2022-2027) defines a coordinated approach to solve the
problem of personnel control (student employment and further professional development);
lifelong learning is a link to educational success. Highlighting the main trends in the
development of higher education in Australia will help to further determine the specifics of
the professional training of specialists in English Philology at the country’s universities.

Keywords: Australian higher education, educational integration, National
Workforce Strategy, continuing education, scientific research, cooperation between

enterprises and universities.
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TEHJIEHIIII PO3BUTKY BUIIOI OCBITU B ABCTPAJIII

AHOTANIA

Busuenna sapybiocrnoco 0ocgidy € neobXiOHum 01 iHHOBAYIUHOT MOOepHi3ayii
simuusHanol euwoi oceimu. Ocsima Aecmpanii eapanmye ycniuine HaA4YAHHA, 080I00IHHSA
HOGIMHIMU MEXHONO02IAMU, NePCReKMUBHULI PO3BUMOK, 80ajle NPAYeIauimyaHHs 6UNYCKHUKIG
Y MatiOymHooMYy, Wo 3yMOGIIOE iHmepec 00 MeHOeHYIU PO3GUMKY UWOT 0C8imu Yici KpaiHu.
Mema cmammi — oKpecneHHs: OCHOBHUX MeHOeHYill po36UMKY 8uwoi oceimu Aecmpanii. /[ns
ni02omoeKu CMammi GUKOPUCMAHO MEOPEemuyHi Memoou, a came 3a2aibHOHAYKosL (aHai3,
CcuHme3, NOPIGHAHHA, Y3A2ATbHEHHS, KOHKDeMU3ayis, AKi CNPUAIU 6UOKPEMIEHHIO OCHOBHUX
i0etl O BU3HAYEHHS KTIOHUOBUX MEeHOeHYill pO36UMKY Ui oceimu Agcmpanii) ma KOHKpemHo-
Haykosi (NPUYUHHO-HACTIOKOBUI aHANi3, WO O00NOMie OOCTIOUMU BNAUG MIJNCHAPOOHOT ma
0eporcagnoi 0ceimHbOI NOAIMUKY HA pPO36UMOK 6euwjoi oceimu 6 Kpaiui). Busnaueno
Xapaxmepui pucu oceimuvoi nonimuku Aecmpanii: oceima 3aiimae npiopumemne micye 8
CMPYKMypi  cOYianbHO-eKOHOMIYHO20 PO38UMKY, NOCMIUHA npoghecilina nio2omosKka
8UCOKOK8ANIhIKOGAHUX cheyianicmis, HAOIUHA HOPMAMUBHA 06a3a AK NOKA3HUK BUCOKO20
PpieHs agcmpaniticokoi’ cucmemu oceimu. Buseneno maxi ocnoeni menoenyii po3sumxy euuoi
oceimu Ascmpanii: cekmop 6uwjoi 0c8imu po3eUBAEMbCA 30 0EPHCABHO20 (PIHAHCYBAHHS
ma Ha OCHO8I 3aKOHI8 YPs0Y, o Npayioroms Ha NEPCNEeKmuUsy, 800CKOHANIEHHS YMO8 3 HAOAHHS
OCBIMHIX NOCTIYe; ABCMPATILICHKA CUCeMAa Uoi 0CGImMU YCNIWHO chignpaytoc 3 €8poneicbkum
npocmopom uwoi ocimu, uusa inmezpayis 0A3VEMbCA HA TPYHMOBHOMY OOMPUMAHHI
HAYIOHATLHUX MPaouyill i meHOeHyill, HaAGHA MICHA CRIBNPaYs NIONPUEMCING MA YHIBEPCUMEMIB,
niompumKka i po3eumox HAyKo8ux 00cniodcensb, HayionanbHolo xadposoio cmpamezicio
(2022-2027 pp.) 6usnaueno cKOOpOUHOBaHUll NiOXi0 O/ GUPIULEHHS NPOOAEMU KOHMPOTIO
Kaodpie (npayeeiawmysanHs cmyOeHmie ma ix nooanvuie npogeciline CMAHOBIEHH),
3aNOPYKOI0 0CBIMHBLOSO YCNIXY € HABYAHHA BNPOO0BIIC JHCUMMSA. BuokpemienHs 0CHO8HUX
meHOeHYill po38UmKY uwoi oceimu Aecmpanii 0onomoodice 6 NOOANLUIOMY BUSHAYUMU
0cobaugocmi nioeomosku (axisyis 3 aneniticvkoi ginonozii 8 yHieepcumemax Kpainu.

Kniwuosi cnosa: suwa oceima Aecmpanii, oceimusa inmeepayis, Hayionanvha
Kaoposa cmpamezis, Henepepsra 0Ceima, HayKo8i 00CAIOJCEHHS, CNIBNPays NiONPUEMCME
ma yHigepcumemia.

INTRODUCTION

In contemporary world, the system of domestic higher education is developing
rapidly, being exposed to the influence of external globalization. The progressive
experience of the developed countries of the world is the driving force behind the
development of the innovative educational process, the key to improving the methodology,
content, and organization of education in higher education institutions of Ukraine. Today,
higher education is an indicator of human existence. In order to master all stages of its
dynamics, it is advisable to thoroughly study the trends in the development of the education
sector in successful countries of the world. The results of the comparative analysis can be
extrapolated to the Ukrainian system of higher education in order to reform it and improve
the quality of professional training. The study of positive foreign experience enables the
globalization and integration impact of educational changes on domestic pedagogical
practice as well. The cultural-intellectual potential of acquired knowledge and skills
obtained as a result of analysis and search for new ideas and concepts also becomes
important. In view of the above and taking into account modern challenges of the scientific
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world, its essence and orientation onto integration, the dynamic nature of changes, it is
appropriate to study (with further integration into the national educational system) the
experience of higher education of one of the most progressive countries in the world —
Australia. Education in this country guarantees successful studies, mastering of the latest
technologies, promising development and successful employment in the future.

THE AIM OF THE STUDY

The aim of the article is to outline the main trends in the development of higher
education in Australia. The goal was achieved by completeing the following tasks: to
identify the features of the country’s state policy in the field of education; to clarify the
legislative framework for the functioning of the higher education system; to determine
strategic trends in its development, integration with the world educational space, internal
arrangement for improving the provision of educational services.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

A number of theoretical methods were used, in particular general scientific
methods of analysis, synthesis, comparison, generalization, specification (which provided
the possibility of formulating initial provisions, highlighting the main ideas for determining
key trends in the development of higher education in Australia), as well as a specific
scientific method of cause-and-effect analysis, which contributed to the study of the
influence of international and state educational policy on the development of higher
education in the country.

The analysis of scientific sources made it possible to consider various stages of the
development and formation of education in Australia, to single out the fields of scientific
interest of researchers, identify aspects of professional training to which the attention of
comparativist scientists is drawn. Not only domestic, but also foreign scientists have shown
considerable interest in these issues. They are M. Absalom, M. Barker O. Bondarchuk,
M. Debych, A. Deiliand, K. Elliot, L.Hlushok, F. Khuanh, Yu. Kobiuk, L. Kostina,
H. Kraucher, S. Kyrychenko, V. Lokk, L. Movchan, H. Slozanska, K. Suhimoto, K. Vadura,
H. Yaremko, E. Yenken. In our opinion, H. Slozanska’s research on the peculiarities of the
development of social education in Australia in the period of globalization is relevant to our
research (Slozanska, 2011). The researcher studied the peculiarities of Doctoral Degree
training programs for social workers in the Higher Education Institution of Australia, which
made it possible to reveal predominantly theoretical orientation of their content. It has been
defined that there are 2 types of doctoral degrees in Schools of Social Work in Australia:
Research Doctorate and Professional Doctorate. Upon completion of doctoral studies,
candidates are awarded the qualification of Doctor of Philosophy in Social Work, Doctor of
Social Work or Doctor of Social Policy. Yu. Kobyuk (2020) studied the problems of
training future primary school teachers in the universities of Australia, singled out common
and distinctive features of higher education institutions in Ukraine and Australia and found
out that it is carried out according to the principles of consistency, logic, and compliance
with curricula and state programs. Features of professional training of preschool education
specialists in Australian universities were highlighted by L. Hlushok (2013). L. Movchan
(2012) considered the training of bachelor's degree students in agriculture at universities in
Australia. In his monograph, M. Debych (2019) analyzed theoretical foundations of the
internationalization of higher education in various regions of the world, including Australia.
K. Sugimoto (2006) represented strategies for quality assurance in Australian transnational
higher education in the Asia-Pacific region.
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The analysis of domestic and foreign literature on the problem of the development
of higher education in Australia, the study of the regulatory and legislative framework of
the higher education sector functioning in this country allowed us to determine the main
trends in the development of higher education in Australia.

RESULTS

Today, Australia is the third largest provider of educational services after such
countries as the USA and Great Britain. This is due to the fact that the Australian
government supports the development of this field in every possible way. The main goal of
Australian higher education institutions is to improve the level of qualifications, support
and develop qualified professionals through close cooperation of educational institutions
and the professional environment. This helps to evaluate prospects in the educational field,
improve the provision and availability of services, and promotes the employment of
graduates. Australian Prime Minister, Malcolm Turnbull (2015-2018) said: “Our job as
Members of Parliament is to legislate with a long-term future in mind, to look beyond the
next election and make sure that what we are doing today will make Australia a better
place, a safer place for generations to come” (Malcolm Turnbull, 2010). It is precisely in
these forward-looking activities that the Australian attitude to many things lies — reasonable
expediency of accumulating all efforts to obtain educational and political balance. And
today’s Australian government is also passing laws that work for people and improve the
conditions for the provision of educational services aimed at results. Moreover, this applies
not only to the system of higher education. Australians have found their place in global
education policy, following global rules and trends. However, they first set their own
research goals and defined educational interests and priorities. The reasons for such
prosperity in the education industry of Australia are:

— this is a highly developed country, where education occupies a priority place in
the structure of socio-economic gradation;

— professional training of highly qualified specialists is carried out with
consideration of increasing flows of international exchange of professionals;

— the principle of methodological individualism is taken into account (a person is a
free, rational, autonomous, self-interested individual);

—high level of Australian education is provided by a reliable regulatory
framework, transparent mechanisms and accountability (Kobyuk, 2020).

Australia is known for its particularly favorable geographical location and climatic
conditions, highly developed infrastructure, high standard of living and multinational population.
Despite the fact that Australia is geographically distant from other continents, higher education
system of this country has deep roots of successful cooperation both with the systems of
individual European countries and with the European Educational Area in general.

At the same time, taking into account certain regularities of successful educational
integration, we should note that integration is based on the thoroughness of national
educational traditions and trends. Australia has national features of the development of the
education sector, in particular higher education, as well as features of trends in the
development of education in general. We consider it necessary to describe them in detail.

First of all, it should be mentioned about higher education management in
Australia. The management apparatus is represented by the State Department of Education
and Agency for Quality and Standards of Higher Education. The Australian Department of
Education is responsible for the allocation of research and teaching budgets for each
university. The Tertiary Education Quality and Standards Agency (TEQSA) is responsible
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for the licensing of higher education institutions (HEIs) and their compliance with federal
government requirements (the Australian Qualifications Framework). These rules
determine the type and nature of the qualifications that the HEI is entitled to provide. Under
TEQSA's regulatory framework, the implementation of higher education policy and the
setting of criteria for higher education providers is carried out by the Associate Secretary
for Higher Education. The specified criteria relate to aspects of registration, accreditation of
courses and studies and are determined by a group of experts (Chmutova, 2017).

Another trend is that the Australian government provides public funding for the
higher education sector. The legislative framework for this education sector is based on the
Higher Education Support Act (HESA, 2003). The key tasks of the Law are: to approve the
register of higher education institutions that provide educational services; form state
funding; provide loans to students; and deal with administration and reporting.

Analyzing the issue of financing Australia’s higher education sector, we found out
that the state budget of the country for 2022-2023 allows to outline the perspective of
further development progress, strengthening the future of Australian citizens, in particular
in the field of education. In general, this progress presupposes the expansion of the number
of jobs, reduction of the unemployment rate (below 4 %); permanent investments in health
care, education, women’s safety and the provision of other vital services; providing
assistance to citizens regarding the cost of living and supporting small businesses; investing
in stronger defense and security. This document consolidates important directions of
development, support of various spheres of life of the “green continent”, which is the
financial basis for successful training of higher education applicants of various degrees,
expansion of the qualification network of future specialists according to the Budget (2022)
(Australia’s plan for a stronger future, 2022).

Analyzing the key trends in the development of higher education in Australia, we
should mention the development and expansion of its international sector. At the
international level, the State Department of Education provides policy guidance and
coordination of education at all levels of government. In addition, the Department builds
partnerships by engaging with leading partner countries to advance Australia’s international
education sector and position. Australia’s partner countries in the field of higher education
are the countries of North Asia (China, Japan and the Republic of Korea), South Asia
(Bangladesh, Bhutan, India, Maldives, Nepal, Pakistan and Sri Lanka), Southeast Asia
(Indonesia, Malaysia, Thailand and Vietnam), Latin America (Brazil, Mexico, Colombia,
Peru, Chile and Argentina), and Europe (including OECD and ILO) (Parliament of
Australia, 2022).

International Department of the State Department of Education deals with the
establishment and deepening of external educational contacts of institutions of higher
education in Australia. Its activities focus on finding key opportunities in the field of
education, training and research. The department supports the steady growth of the
international education sector, while contributing to Australia’s economic growth, maintaining
its status as a recognized world leader in international education. The priority areas of
International Division of State Department of Education are: reducing barriers faced by
Australian education providers; promoting stronger political ties; expanding opportunities
for innovative services;, promoting the exchange of knowledge and best practices;
determining Australia's position as the best partner for cooperation in international
education, training and research (Sugimoto, 2006).

65




[lopiBHsANBHA podeciiiHa neparorika 12(1)/2022
Comparative Professional Pedagogy 12(1)/2022

A significant trend in the development of higher education in Australia is its
functioning based on the updated National Workforce Strategy for 2022-2027. The strategy
defines a consistent, coordinated approach to solving problems related to personnel control.
This applies in particular to students’ employment and further professional development. In
compliance with the Strategy, the Government of Australia is creating a legal framework
for monitoring and informing personnel, controlling the relevance of future professions,
which is a prerequisite for successful employment of higher education graduates. Australia
faces both short-term and long-term labor utilization challenges. Increasing globalization,
technological progress, and digitalization of the workplace, along with changing social
norms, are driving changes in the forms and methods of government, business, and
individual collaboration (Australian Government, 2022).

Labor shortages in some sectors of Australia’s economy will be a key issue in the
nearest future, particularly given the lingering challenges of the impact of COVID-19 on
the labor market. Despite disruptions and setbacks, the labor market has recovered well. Job
openings hit a record high of 396,100 in November 2021, while the unemployment rate fell
to 4.0 % in February 2022. However, businesses in some sectors and regions of Australia
have reported increasing difficulties in finding suitable workers according to the National
Workforce Strategy (2022). In Australia, as in other highly developed countries, there is a
structural shift towards high-skilled jobs. Changes in technology have reduced the need for
routine work functions and increased the need for skills that are not easily replicated by a
machine, such as communication skills, creativity and reasoning. The National Workforce
Strategy offers the Government a plan to ensure that Australia’s workforce continues to be
dynamic, meeting the needs of both contemporary and future life. The immediate focus is to
create a whole-of-government approach to workforce issues that aligns the actions of
government leaders on strategy priorities; provides sectoral strategies correspondence to the
framework set out in the National Workforce Strategy; strengthens partnerships with
industry, employers and education providers; implements approved initiatives to solve
problems in the short term. In addition, today, when companies use the experience of
universities and the results of research by their scientists, there is an increase not only in the
profits of companies, but also in strengthening of the national economy (Ternbull, 2010).

Another trend that has been identified in the development of higher education in
Australia is close cooperation of enterprises and universities. New modeling from Cadence
Economics confirms that formal collaborations of Australian businesses and universities
directly benefit firms by an impressive $10.6 billion per year. This joint activity has
contributed to the creation of approximately 30,000 additional Australian jobs worldwide.
Figures from the Australian Bureau of Statistics confirm that around 16,000 Australian
companies have formal partnerships with universities according to the Universities Australia:
Clever collaborations (2016). This only strengthens the economic potential of the country
(Australian Government. Federal Register of Legislation, 2003; Budget (2022-2023), 2022).

An equally significant trend affecting the development of higher education in
Australia is the support and development of scientific research. The Government has
developed the Higher Education Research Promotion scheme (HERP). The HERP scheme
supports activities aimed at understanding the importance and promotion of research in
social sciences or humanities in Australia. The HERP scheme was created under the Higher
Education Support Act in 2003. HERP provides funding annually to seven nonprofit
organizations that promote research. They are five scientific academies (the Australian
Academy of Sciences; the Australian Academy of Technology and Engineering; the
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Australian Academy of Humanities; the Australian Academy of Social Sciences; the
Australian Academy of Health and Medical Sciences) as well as the Australian Council of
Science Academies, and the Australia-New Zealand Association for the Advancement of
Science. Australia’s universities are at the world’s forefront of research in a huge number of
professional fields. Almost 90 % of research is rated at or above world standard (Australian
Government. Department of Education, Skills and Employment, 2022).

An important trend in the development of higher education in Australia and a
pledge to educational success is the introduction of so-called continuous education or
lifelong learning. The principle of continuous education is now considered fundamental for
achieving social, cultural, technological and structural changes, as well as for future
economic development. The national system of education and training, which is based on
the principles of lifelong learning, creates a range of educational opportunities. Among
them are lifelong learning of each person; systematic acquisition, updating, improvement of
knowledge and skills that have become necessary in the constantly changing conditions of
modern world; self-realization of each individual as the ultimate goal; increasing the ability
and motivation of people for independent educational activities. It should be noted that the
institutions of state education management in Australia have confirmed lifelong learning as
a fundamentally necessary attribute of the national education system. Training in Australia
is based on the above understanding of this process according to the Lifelong Learning and
Its Implications for Education and Training Policy (Universities Australia, 2016).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Therefore, Australia is a multicultural state that was built on the concepts of
intercultural dialogue, which in turn, under the conditions of modern educational trends,
provides a wide range of opportunities for further development. Characteristic features of
Australia’s educational policy are: education that takes a priority place in the structure of
socio-economic gradation; permanent professional training of highly qualified specialists; a
reliable regulatory framework as an indicator of the high level of the Australian education
system. The leading trends of higher education in Australia include: the provision of public
funding for the higher education sector by Australian government; representation of
Australia’s higher education management apparatus by the State Department of Education,
the Higher Education Quality and Standards Agency, which is responsible for licensing
HEIs and their compliance with federal government requirements; development and expansion
of Australia’s international sector; development of the National Workforce Strategy for
2022-2027, which includes close cooperation of enterprises and universities; support and
development of scientific research; implementation of so-called continuous education or
lifelong learning. The country’s higher education is in a state of constant transformation and
is aimed at adapting the goals, content and methods of education to the needs of society.

The prospects of our further scientific research are related to studying features of
professional training of specialists in English Philology in institutions of higher education
in Australia and outlining the main trends in the development of philological education in
the country.
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ABSTRACT

The article is dedicated to the study of BA, MA and PhD programs in Applied
Linguistics at the universities of the USA. Special attention has been paid to Georgetown
University where professional training of future specialists in Applied Linguistics has its
specific features and experience that can be studied and borrowed into educational systems
of developing countries. Special feature of Applied Linguistics study at the university is the
ability of students to complete an accelerated Master’s degree program, write a Senior
Honor Thesis and participate in inter-disciplinary research in cognitive science, which
allows students to combine the study of language with broader study of human mind.

The curriculum of Bachelor’s degree program has been analyzed and academic
disciplines constituting it have been defined. Requirements to students’ knowledge, abilities
and skills have been characterized. It is a notable fact that in American universities and in
Georgetown in particular it is a privilege for students to write an Honors Thesis. Only a
limited number of students in Applied Linguistics can be bestowed an honor to write it in
their senior year of Bachelor’s study. The procedure of writing the Thesis and its
presentation have been thoroughly described.

Accelerated Master’s degree program that allows students to complete Bachelor’s
degree training and start Master’s degree training simultaneously has been analyzed.

Traditional Master’s degree program in Language and Communication — a two-
year professional program that is based on Applied Sociolinguistics and provides training
to students necessary to become professionals capable of using linguistic skills in business,
government, non-profitable, technical and educational branches has been presented and its
curriculum analyzed. Compulsory and elective academic disciplines have been characterized.

It has been defined that after obtaining Master’s degree, students can submit
application for PhD degree program in one of the following branches: Applied Linguistics,
Computational Linguistics, Sociolinguistics, Theoretical Linguistics, and General Linguistics.

Keywords: Applied Linguistics, Bachelor’s degree program, Master’s degree
program, thesis, professional training, accelerated Master’s degree program, research, and
sociolinguistics.

OCOBJIMBOCTI NIATOTOBKU ®AXIBIIIB
3 TPUKJIATHOI JITHI'BICTUKH B YHIBEPCUTETAX CIIIA

AHOTAIIA
Cmammsi npuceésuena GUGYEHHIO NpOSpam NPUKIAOHOL NIH2GICMUKU OCEIMHIX
pisnie «baxanasp» ma «mazicmpy» 6 yuigepcumemax CILIA. Ocobauey ysacy npudineno
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JDicopooicmayrcokomy yHisepcumemy, Oe npogheciina nioeomoska mauOymuix gaxieyie
NPUKIAOHOT TIHE8ICMUKY MAE C80I 0COOIUBOCMI, AKI 8APMO UBYAMU, MA O0CEI0, AKUL Ci0
3ano3uuysamu 8 OCGimHI cucmemu Kpain, wo poszeugaromuvcs. Ocobaugicmio npocpam
NPUKTIAOHOT IHEBICIMUKU 8 YHIGEPCUMEMI € MONCIUBICINb CIMYOEHMIE 3a8epuitimu RPUCKOPEHY
MazicmepcvKy Ni020mMOEKy, HANUCAMU «NOYeCHY» OaKAIa8pcvbKy OURIOMHY pobomy ma
83AMU YUACIb Y MINCOUCYUNTTHAPHUX OOCHIONCEHHAX V 2aNy3i KOSHIMUBHOI HAYKU, WO
003607151€  CIMYOEHMAM NOEOHYBAMU  GUGUEHH MOBU 3 Oilbll WUPOKUM GUEHEHHSM
MOdHCAUBOCIEU THOOCHKO20 PO3YMY.

Ipoananizosano nasyanrbHUll NIaH OCEIMHLOI NPOSPAMU NIO20MOBKU OAKANABPIE 3
«lIpuxnaonoi ninegicmuxku» ma eusnaweHo ii komnonenmu (HABUANLHI OUCYUNIIHU).
Oxapakxmepu306ano 8uMo2u 00 3HAHb, YMIHb [ HABUYOK CIYOEHMIB.

Ocobaugicmio  6axkanaspcokoi npoepamu nio2omosKu 6 J[HcopOICmMayHCbKOMY
VHigepcumemi € npusiieti 0OPaHUx CMYOeHmi6 HANUCAmMuU «NOYECHY» OUNIOMHY POOOMY.
Jloknadno onucano npoyedypy HaNUCarHs makoi OUNIOMHOI pobomu ma it npezenmayii.

Ilpoananizosano HasyamHs 3a NPUCKOPEHOIO MAICMEPCbKOI NpOSpaAmMor, KA
00360719€ CMYOeHMAM 3A8epUIUMU HABUAHHA 3d CHMyneHeM OAKAlaspa ma po3noYamu
HAaBuauHs 3a cmynenem mazicmpa oououacHo. Taxooic onucano ocobrueocmi peanizayii
mpaouyitinoi macicmepcokoi npoepamu 3 «Moeu ma KomyHikayii» — 080piuHOi npocpamu
npoghecitinoi nioeomoexu, axa 6azyemvcs Ha NPUKIAOHI coyioninegicmuyi ma 3abesneyyc
ni020MOGKy CMyO0eHmis, 30amuux GUKOPUCMOBYBAMU TTHEBICMUYHI HABUYKU 6 Oi3Hec, YPAOoEill,
HeNnpuOYmKogill 2pomaocvkil OiIbHOCMI, MEeXHIuMill ma oceimuiu eanyssx. Y cmammi
0emanbHO ONUCAHO MA NPOAHANI308AHO HABYANbHULL NAAH Yi€i 0C8IMHbOI npozpamiu,
0xXapaxmepu308aro 0008 13K06i ma 8UOIPKOGI HABUANbHI OUCYUNTIHU.

3’acoeano, wo nicia OmpumMaHHa CMYneHs Mazicmpa CmyoeHmu MOXCYmb nooamu
3a56KY HA Npozpamy niocomoeku ookmopa ¢inocoii 6 oOHill i3 eamyseil. NPUKIaAOHA
JHeBICMUKA, KOMN TOmepHa NiHeBICMUKA, COYIONIH2GICMUKA, MeopemuyHa JNiHe8iCmuKa,
3a2anbHA NTH28ICMUKA.

Knruosi cnoea: npuknaoua ninesicmuxa, 6aKaiagpcyKa npoepama, Mazicmepcobka
npoepama, OUNIOMHA poboma, npogheciiina nio2omosKa, RPUCKOPEHA MA2icmepcbKa npospamd,
00CIONCEHHS, COYIONIHSBICMUKA.

INTRODUCTION

One of the most prestigious specialties for students who want to combine their
future profession with intercultural communication and information society is Applied
Linguistics. Students who acquire degree in this profession obtain special knowledge and
skills and are capable of performing professional activities in educational, translation,
information, organizational and management branches. Professionals can also adapt to
related areas of professional activity such as research, marketing, information technologies
and analytics.

In spite of the fact that the main aspect of applied linguistics is practical
application of linguistic data, yet every practical action should be based on clear
scientifically grounded theoretical foundations. Therefore, applied linguistics should
logically develop not only as educational specialty, but also as a scientific one (Wingfield &
Connell, 2022).

Considering the fact that in developing countries not so many educational
institutions provide professional training of Applied Linguistics specialists and those that
do must constantly keep in touch with the groundbreaking international experience, the
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issue of studying foreign experience and introducing it into educational systems of
developing countries is up-to-date and urgent. It is necessary to systematize the methodology of
teaching Applied Linguistics in higher educational institutions of the leading countries,
revise and improve the curricula of the faculties, define the science (narrow specialization)
that can be applied to linguistics, create new information and analytical centers whose
specialists would be engaged in the development of linguistic support for certain industries
(Andringa & Godfroid, 2020). All these steps will make it possible to provide more
effective transition of developing countries to the level of information society.

THE AIM OF THE STUDY

The purpose of the article is to analyze the groundbreaking experience of
American universities, namely Georgetown University, in order to optimize and improve
Applied Linguistics training programs at the universities of developing countries to make
them competitive at the labor market.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

General theoretical issues of applied linguistics have been studied by a number of
domestic and foreign scientists: A. Baranov, N. Bardina, V.Korniyenko, S. Andringa,
L. Connell, S. Eames, Ch. Ferguson, J. Fishman, A. Godfroid, J. Greenberg, M. Holliday,
D. Hymes, M. Petray, H. Widdowson, C. Wingfield, L. Milroy and others.

However, optimization of the professional training of Applied Linguistics
specialists requires a thorough analysis of practical implementation of successful training
programs at the leading universities (normative documents, curricula, syllabi etc.). For our
study, we concentrated our attention on the USA as one of the leading countries in
providing qualitative training of future applied linguists. In the process of research, we
conducted thorough analysis of BA and MA programs in Applied Linguistics at the
universities of Ohio, Brock, Portland and Georgetown (Applied Linguistics. Brock
University, 2022; M.A. in Applied Linguistics, 2022; Undergraduate programs. Portland
State University, 2022). They are similar in general with some differences in curricula and
organization. We decided to focus on Georgetown University that has some peculiarities
that are worth studying and adapting for developing countries. Special feature of Applied
Linguistics training at the university is the ability of students to complete an accelerated
Master’s degree program, write a Senior Honor Thesis and participate in inter-disciplinary
research in cognitive science, which allows students to combine the study of language with
broader study of human mind (Wingfield & Connell, 2022). Courses offered satisfy
students’ demand for general and professional development.

While conducting the research a range of general scientific methods such as study,
analysis and synthesis of reference, scientific educational resources, as well as
systematization and generalization, have been applied. The research is qualitative
(descriptive) and includes observation and narrative inquiry.

RESULTS

Linguistic Department of Georgetown University offers BA, MA and PhD programs
in Applied Linguistics. To enter the BA program students have to meet the requirements to
the degree which are presented in an annual College Bulletin. According to the information
presented in College Bulletin (2022), applicants must have general understanding of
linguistics as a science studying language and a range of academic subjects related to the
language: Phonetics, Grammar, and Language History. Professional training of future
applied linguists at the university also presupposes studying aspects common to all the
languages. Among them are the role of a language in society, in large groups, nations and
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interpersonal communication; the ways a language is learned by adults and children; how
the language is processed by the brain; the use of linguistic knowledge in language
teaching, computer science and other branches. Linguistics is an interdisciplinary study
related to cognitive science, computing, philosophy, psychology, sociology and anthropology
(Petray et al., 2021).

Students studying at the Bachelor’s degree program must complete the following
courses:

—Level 1: Introduction to Language

—Level 2: 4 general courses which provide the overview of linguistic theory and
methods: Language Sounds; Grammar Analysis; Language Study; Language and Society

—Level 3: 2 specialized courses aimed at developing profound understanding of
linguistics and possibilities of research in one or more linguistic branches.

Besides, students choose three elective linguistic disciplines, which are offered
each semester and can be chosen with the help of the faculty counselor.

In addition to these requirements, students of BA program in Applied Linguistics
must obtain 12 credits for Ancient or Contemporary Language study.

Bachelor’s degree program in Applied Linguistics sets a number of requirements
to what students must know:

—approaches to language analysis;

—types and variations of languages and erroneous stereotypes about them;

—complexity and basic systematization of languages;

—the role of language diversity (within the same and different languages) in
linguistic theory and practice;

—connection between the language and different social contexts;

—peculiarities of a native and foreign language study;

—the structure of the languages and their social meaning;

—computational and cognitive processing of a language.

Bachelor’s degree program in Applied Linguistics sets a number of requirements
to what students must be able to do:

— to analyze linguistic data;

—to analyze, critically evaluate and integrate traditional and contemporary
research in linguistics and apply it to modern theoretical and practical issues;

— to compile coherent and clear linguistic analytical data;

— to elaborate, conduct and report on original research projects on urgent and up-
to-date linguistic issues;

—to combine linguistic data with other scientific and educational branches
(Undergraduate Program. Georgetown University, 2022).

It is a notable fact but in American universities and in Georgetown in particular it
is a privilege to students to write an Honors Thesis. Only a limited number of Bachelor’s
degree students in Applied Linguistics can be bestowed an honor to write it in their senior
year of study. The choice of such students is made on the basis of the final academic score
for the spring semester of their junior year of study. Students interested in writing a thesis
have to apply for it preliminarily. If their application is approved, they are invited to the
Honors Thesis Seminar, after which they start the process of writing their research and
presenting it. They undergo a special course aimed at ensuring additional support in writing
the paper. Students are assigned a mentor responsible for checking the content of the
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research and assessing the final version of the work. Other teaching staff and peers also
help with the research, providing feedback concerning the work and the process of its
writing, assist with the organization of the research and its structuring, and help to correct
and avoid mistakes, assist with coherent presentation of the work, controlling the adherence
to the schedule. At each stage of the work writing, the progress and the problems are
discussed, resources (printed and online), peer reviews, discussions and considerations of
previous works at the seminars are provided. Seminars take place once in two weeks.
Bachelor degree students get 3 credits for this course. While undergoing the course students
who write the paper have access to research papers of the previous years of the similar
themes. Students are supposed to read them and come to the next seminar ready to discuss
some definite parts of these works weekly. Students are not assessed on the grounds of the
final content of the research paper — at the end of the semester the mentor decides whether
the work corresponds to the requirements to such research papers. At the end of the course,
the students get a grade on the grounds of their participation in the seminars, ability to give
and receive constructive feedback, to work within the schedule and present their work
properly (Undergraduate Program. Georgetown University, 2022).

The grade (100 %) for the Thesis is a cumulative of the following components:

1. Attending and participating in the discussion of the group (20 %). Students have
to come to the seminar ready with what they were supposed to read and discuss during the
seminar.

2. Preparation course (10 %).

Topics that are covered by the course are:

— research planning; — strategies for data analysis;
— becoming a researcher; — reporting on the results of the research;
— choosing the theme — creating informational tables,
for the research; graphs and diagrams;
— formulation of the theme; — making conclusions;
— study of scientific literature; — writing a summary;
— ethics of research; — giving and receiving
— arguments and evidence; constructive feedback;
— hypothesis formulation, — effective presentation.

its checking and proving;

3. Submitting the drafts timely (30 %).

4. Peer reviews (20 %) — timely and constructive comments on the works of other
students.

5. Final presentation (20 %) — 20-minute presentation with invited mentors, peers etc.

One more specific feature of studying at Applied Linguistics at Georgetown
University is the possibility to complete an accelerated Master’s degree program that allows
students to complete Bachelor’s degree training and start Master’s degree training
simultaneously. Students apply for this program of study in autumn of their last year of
Bachelor’s study and the decision about their acceptance is made in spring. It should be
mentioned that some courses in Linguistics, which students study during this time, are
counted for their Bachelor’s degree and some — for Master’s degree. Such courses are
called double-counted. Students meeting all the requirements to the degree obtain it
automatically without taking the final leaving exam.

Besides this accelerated Master’s degree program, there is also a traditional
Master’s degree program in Language and Communication — a two-year professional
program that is based on Applied Sociolinguistics. It provides students’ training necessary
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to become professionals capable of using linguistic skills in business, government, non-
profitable, technical and educational branches. The program is focused on application of
linguistic theory, research and methods in a wide range of career possibilities that are
accompanied by intensive professional development. Every student has an opportunity to
adjust the program to their academic and professional interests and goals. The program
allows students to work part-time and easily combine it with studying. The program covers
the following aspects of linguistics:

—artificial intelligence; — social communication;

—business and consulting; — voice and speech technologies;
—leadership and advocacy; — conservation policy;

—applied research; — user experience research and design;
—international governing; — marketing and branding.

Students can choose between two programs of study:

— 30-credit study (10 courses);

— 24-credit study (8 courses) and a Master’s Thesis (6 credits).

Compulsory courses for the Program include:

1. General linguistic disciplines: students who do not have substantial preliminary
training in linguistics have to focus on one of such disciplines during the first year of study.
Besides, it is better to make the choice not by oneself but in cooperation with a consultant.
This is not required of the students who have Bachelor’s degree in Linguistics but is
desirable as well. General linguistic disciplines include Phonetics, Syntax, Semantics,
Pragmatics, and Phonology (Master’s Degree Programs. Georgetown University, 2022).

2. Professionalization Seminar — a unique professional course aimed at
demonstrating how linguistics can be used in professional context. Overall, students at
Georgetown University are obliged to take part in professional development events during
the year and this professional development event is designed for graduates of MA program
in Linguistics to demonstrate how and where they can apply skills and training obtained at
the university, branches in which these skills are the most required and valued. The course
is aimed at increasing motivation of students and revealing the values and privileges of their
profession. The lessons are structured as a dynamic combination of lectures, discussions and
interactive tasks. Students develop their vision of how to use sociolinguistics professionally
through lectures and presentations of the invited lecturers who have experience of
combining theory and practice of sociolinguistics. Students choose the branch of their
professional interest on which they concentrate during the course, considering and
practically applying their training in the chosen branch of science. Students create their
professional portfolio (resume, application letter, online portfolio etc.) which in future can
be used while searching for a job (Eames, 2022). Students communicate among themselves
during professional events, attend Career Fairs, interview each other (simulating job
interviews) to practice their skills of combining professional training with their interests
and values in a chosen place of work (Andringa & Godfroid, 2020).

3. Three basic courses that form fundamental methodological, theoretical and
analytical competences in Sociolinguistics. The most popular here are the following
disciplines of the curriculum: Discourse Analysis, Intercultural Communication,
Sociolinguistic Methods, and Sociolinguistic Variations (Applied Linguistics. Georgetown
University, 2022).

Other courses of the Program are elective and cover different branches of
Linguistics: theoretical, applied, computational and sociolinguistic. Choosing them,
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students have an opportunity to deepen their knowledge in a definite branch of linguistics
(e.g. discourse analysis), obtain additional specialization (e.g. Computational Linguistics)
or get the general view of the profession. The most popular elective courses are:

— Forensic Linguistics; — Task-Based Language Teaching;

— Discourse of Social Media; — Second Language Acquisition and Bilingualism;
— Institutional Discourse; — Natural Language Processing;

— Language Data Analysis; — Communication, Culture and Study Abroad.

— Language Policy;

As in the case with general linguistic disciplines, it is advisable to select elective
courses together with the faculty consultant.

What concerns Master’s degree thesis, students have to apply for its writing and
the application must be approved. The application is to be submitted until the end of the
first year of studying. If it is approved, students give their suggestions as to the theme and
the plan of writing to the mentor. The work is read and revised by the faculty counselor.

After obtaining Master’s degree, students can submit application for PhD program
in one of the following branches: Applied Linguistics, Computational Linguistics,
Sociolinguistics, Theoretical Linguistics, and General Linguistics.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, in the result of thorough study of BA, MA and PhD programs in Applied
Linguistics in American Universities, namely in Georgetown University, we can make a
conclusion about availability of groundbreaking ideas concerning their implementation that
are unique and useful for universities of developing countries and can easily be transferred
into their educational systems. Among the most notable are the ability of students to
complete an accelerated Master’s degree training, write a Senior Honor Thesis and
participate in inter-disciplinary research in cognitive science. Special attention should be
paid to compulsory and elective academic disciplines in the curriculum and possibilities for
practical application of the obtained skills and abilities.

The prospect of further research is the realization of PhD program at the
university, its peculiar features, curriculum, syllabi and practical implementation of
students’ acquired knowledge and skills in the applied branch of science and workplace.
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IMPLEMENTATION OF IMMERSIVE TECHNOLOGIES
IN FOREIGN LANGUAGE LEARNING: ANALYSIS
OF FOREIGN AND DOMESTIC (UKRAINIAN) EXPERIENCE

ABSTRACT

The use of modern immersive technologies in the educational process is due to
changes in the development of information and communication technologies and the challenges
of the pandemic, which forced learning and working remotely. The article summarizes the
Ukrainian and foreign experience of using immersive technologies in education in general
and in the process of learning foreign languages in particular. A general description of the
concepts “virtual reality”, “immersion” and “immersive technologies” in the context of
their use in the educational process has been presented. The advantages of using immersive
technologies over traditional ones have been defined and proved. They are visibility,
concentration, involvement and effectiveness It has been determined the expediency of
using immersive technologies in the process of learning foreign languages as a method and
technology of long-term immersion of students in a foreign language space based on a
foreign language or bilingual education, which involves the use of video, audio, and text
information by students to form relevant professional competencies.

The research of scientists and their main results related to the selection and
application of immersive technologies in teaching foreign languages have been analyzed.
Virtual applications that can be used for learning a foreign language have been analyzed.
The conclusion has been formulated that immersive technologies provide the formation and
development of a new information method of presenting and learning educational material,
which positively affects the formation of basic and professional competencies of students
studying a foreign language. The opinion about the possibility of combining immersive
learning methods with other interactive methods has been substantiated.

Keywords: virtual reality, immersion, immersive technologies, foreign language
training, educational technology.

BIIPOBAJIKEHHS IMEPCUBHMX TEXHOJIOT' T
Y NPOIIEC HABYAHHA THO3EMHHUX MOB:
AHAJII3 3APYBI’KHOT'O TA BITYN3HAHOI'O JOCBIAY

AHOTANIA

BukopucmahHta cy4acHux imMepcusHux mexHono2il 8 0C8imHbOMY Npoyeci 3yMO61eHO
SMIHAMU Y PO3GUMKY THHOPMAYIUHO-KOMYHIKAYIUHUX MEXHOOSIAX MA BUKIUKAMU NAHOeMI],
WO 3MYCUIa HA8YAMUCA i npayoeamu OUCManyitiHo. Y cmammi y3a2anibHeHo YKpaiHCoKull
i 3apyoidcHUll 00CBI0 BUKOPUCMAHHS IMEPCUBHUX MEXHON02I Y HABUAHHI 3A2AaioM ma y
npoyeci 6ueueHHs IHO3eMHUX MO8 30Kpema. lIpedcmasneno 3azanvhy Xapakxmepucmuxy
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NOHAMb «BIPMYAILHA PEATLHOCMIY, KIMEPCIAY Ma «IMEPCUBHI MEXHON02IL» 8 KOHMEKCMI iX
BUKOPUCMAHHA 68 HABYANbHOMY npoyeci. YV pezynomami ananizy GimMuu3HAHO20 ma
3apy0isncHo20 00C8I0Y BUKOPUCAHHA IMEPCUBHUX MEXHONO2IN V HABYANIbHOMY Npoyeci,
BUSHAYEHO MA OOTPYHMYBAHO Nepesacu IXHb020 BUKOPUCMAHHA HAO MPpAOUYIUHUMU, d
came: HAOYHICMb, 30CePedICeHiCMb, 3ALYYEeHICIb, pe3yIbmamusHicms. 3’5c08aHo, o
Maxi MexHoN02ii NOKpawyoms HABYANbHULL Npoyec, poOnauu 1to2o Oilbll HAOYHUM I
MOOIIbHUM, RIOSUWYIOMb THMeEpeC | HABUAbHY MOMUBAYIIO CIYOeHMI6 00 [HO3EMHOI MOBU,
VOOCKOHANIOI0Mb HAGUATLHULL NPOYec 3d PAXYHOK GUKOPUCMAHMS THHOBAYIUHUX ¢hopm
pobomu, noKpawyloms yCHiwHICmMb CIyO0eHmia, 00NOMA2aroms 30cepeoumu ixHio yeazy Ha
KOHKDEMHUX ~ 3A8OAHHAX, PO36UBAIOMb  JIHSBOKYILIMYPOIOZIYHULL  ACNEKM  HABYAHMHSL.
Busnaueno Ooyinvricms uxkopucmauHs IiMepCUSHUX MexHONo2il 6 Npoyeci BUBYEHHS
iHO3EeMHUX MO8 AK CNOCOOY Ul MEeXHONO02I MPUBAanNo20 3aHypeHHs cmyoenmie 8 iHuOMOSHUU
npocmip Ha 3acadax IHWOMOBHO20 Yu OINIHSBANILHO20 HABYAHHA, WO Nepeddayarmo
BUKOPUCMAHHS cIyOenmamu 8ioeo, ayoio, mexkcmogoi ingopmayii 3 memor QopmyeaHHs
8I0N0GIOHUX NPOGheciliHuX KomMnemeHyiil.

Ipoananizosano Oocniddcennss HAYKO8Yi6 ma IXHI OCHOBHI pe3yibmami, o
cmocyromvcs niobopy ma 3acmocy8aHHs IMEPCUBHUX MEXHOLO02IN NPU HABYAHHI CIMYOeHmI8
iHozemHux mosam. [Ipoananizoeano 6ipmyanvui 000amKU, WO MONCYMb GUKOPUCHIOBYBATUCS
onst gusuenHst inozemHoi Mogu. COpMOBAHO BUCHOBOK, WO IMEPCUBHE MEXHONOZIU 3a6e3newyiontb
Gopmysanns ma po3eumox HO8020 IHPOPMAYIUHO20 CHOCOOY NOOAHMSL Md 3ACE0EHHS
HABUAILHO20 Mamepiany, w0 NO3UMUEHO GNIUBAE HA (opmysanis 6a306ux i npogecitinux
KoMnemeHyii cmyoeHmis, AKi eusuaroms iHo3eMHy Mo8y. Posenawymo moowciugicmo
NOEOHAHHSA IMEPCUSHUX MEMOOI8 HABYANHA 3 THUUMU THINEPAKMUBHUMU MEMOOaMU.

Knwowuogi cnosa: sipmyanvha peanbHocmi, iMepcis, iMepcusHi mexHonozii, HaguanHs
[HO3eMHIl MOBI, OCBIMHI MEXHON02IL.

INTRODUCTION

In modern digitalized society the search for new forms of education caused a rapid
implementation of virtual reality technologies in this sphere. These are powerful
technologies that allow us to replace real life with the perception of virtual life, artificially
stimulating our senses and deceiving our bodies into accepting a different version of reality
(Augmented and virtual reality survey report, 2020). L. Freina and M. Ott define this term
as “a perception of being physically present in a non-physical world by surrounding the
user of the virtual reality system created with images, sound, or other stimuli” so that a
participant feels they are actually “there” (Freina & Ott, 2015).

According to the researchers, virtual reality devices will be used in everyday life at
the level of mobile phones. With the help of such devices, users will be able to have fun, make
purchases, and learn. And this means that virtual reality will significantly expand the possibilities
of almost all spheres of our life (Augmented and virtual reality survey report, 2020).

Since the field of education has been the most affected by the COVID-19
pandemic, according to some analysts of the web technology market, this can become a
kind of stimulus for the use of virtual reality in education, because it can help students
experience lessons with their own eyes without the need for face-to-face learning in class.
With virtual reality technologies in the classroom, learning becomes more fun and exciting
(Biocca & Delaney, 1995).

Besides, virtual reality has been described as the learning aid of the 21st century
(Rogers, 2019). A study that students remember more information after attending virtual
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reality lessons (Makransky et al., 2019). Taking it into account, it is understandable why
researchers, tutors, and educators nowadays use this technology so often in the education process.

THE AIM OF THE STUDY

The paper aims to analyze the state of the application of immersive technologies in
the educational process in domestic and foreign researchers’ works and to find out the
existing methods of using the technologies mentioned above for foreign language learning.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Analysis of research on this problem shows that many scientists have paid
attention to the problem of applying immersive technologies in the educational process.
Thus, studies of the use of virtual reality technologies in the education process are reflected
in the works of such domestic researchers as: V. Klymnyuk (2018), V. Volynets (2021),
and others. Researchers L. Dashko and O. Dubytska (2019) put forward the idea of using
virtual reality technologies within the educational process and its superiority over
traditional teaching methods.

A large number of foreign studies have been devoted to the possibilities and
problems of using virtual reality tools in the educational process. For example, Z. Merchant
et al. (2014) focus on the effectiveness of virtual reality-based instruction on students’
learning outcomes while L. Jensen and F. Konradsen (2018) emphasize the application of
virtual reality technologies. The work of F. Biocca and B. Delaney (1995) is devoted to the
analysis of immersive virtual reality technology. The aspects of student learning using
virtual reality and how it applies to education and training have been disclosed in the works
of L. Freina, M. Ott (2015), K. Lee (2012) and G. Makransky (Makransky et al, 2019).
Besides, L. Jensen and F. Konradsen (2018) suggest an additional perspective concerning
the positive effects of immersion and presence on learning outcomes.

However, despite the significant contribution of these studies, they do not fully
reveal all the problems of using immersive technologies in language learning, but only
reflect certain issues of the application of elements of virtual technology in education at
different educational levels. The use of immersive virtual reality in foreign language
education is still reported to be one of the least published research topics. There are only a
small number of studies that have previously investigated this theme. T. Lin and Y. Lan
(2015) studied the research trends in language learning in a virtual reality environment.
R. Hein, C. Wienrich and M. Latoschik (2021) focused attention on the implementation of
immersive virtual reality in foreign language teaching and learning.

The research was carried out with the use of general scientific methods (study,
analysis, and synthesis of reference, overview of scientific educational print and online
sources), as well as systematization and generalization.

RESULTS

There are various definitions of the term “virtual reality” (VR) in scientific
research. VR can be defined as “the sum of the hardware and software systems that seek to
perfect an all-inclusive, sensory illusion of being present in another environment” (Biocca
& Delaney, 1995). Also, VR is defined as a “system that aims to bring simulated real-life
experiences, providing topography, movement, and physics that offer the illusion of being
there” (Lin & Lan, 2015).

Currently, there are several choices of virtual reality systems:

—ordinary (classical) virtual reality — a highly developed form of computer
simulation that allows the user to immerse himself in the artificial world and directly act in
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it with the help of special sensor devices that connect him with audiovisual effects and
allow interaction with the virtual world;

—augmented, or computer-mediated reality, which superimposes computer-
generated sensory information in the form of text, audio, or computer graphics onto
physical objects, thus creating a real-time, simulated by technical means of depicting the
real environment;

—mixed (hybrid) reality — reproduces the fusion of real and virtual worlds to create
new environments and visualizations, and demonstrates the parallel coexistence and
interaction of physical and digital objects in real time.

Basically, researchers (Klymnyuk, 2018; Volynets, 2021) note four components of
virtual reality: user that is a person (user), virtual digital world, behavioral interfaces, and
immersion in the virtual environment in real time. The main characteristics of virtual reality
are interactivity, immersion, and a sense of presence. The term interactivity can be
described as “the degree to which a user can modify the VR environment in real-time”
(Lan, 2020). The term immersion means the “extent to which the computer displays are
capable of delivering an inclusive, extensive, surrounding, and vivid illusion of reality”
(Slater & Wilbur, 1997). More precisely, this includes the degree to which the physical
reality is excluded, the range of sensory modalities, the width of the surrounding
environment as well as the resolution and accuracy of the display (Slater & Wilbur, 1997).
A sense of presence is a consequence of immersion and interaction.

This study focuses on immersive VR, which is often associated with the use of
head-mounted displays and contrasted with non-immersive (desktop) VR (Makransky,
Terkildsen, & Mayer, 2019). Scientists have proven that the use of immersive technologies
in the educational process of higher education contributes to the in-depth study of subjects
and the qualitative assimilation of knowledge, the development of spatial thinking, and the
strengthening of the motivation of students, effective involvement in the educational
process, etc. (Volynets, 2021; Lee, 2012). It has been established that immersive
technologies increase the level of digital competence through the interaction of learners
with various objects in three-dimensional space (Biocca & Delaney, 1995). The results of
the reviewed studies show that learners who used immersive technologies in the
educational process were more engaged, spent more time on the learning tasks, and
acquired better cognitive, psychomotor, and affective skills.

Today, the organization of events in various formats is possible with the help of
digital immersive tools. Conducting training, lectures and practical classes, quests,
conferences, joint viewings of thematic films, product presentations (educational, real) with
networking, gamification of educational modules, organization of business/role-playing
games, etc.

The above allows us to state that VR technologies can potentially become an
important tool in education and be actively used for educational purposes. Moreover, VR is
a promising arena for language learning because it can provide an immersive and authentic
environment to socially interact with native speakers (Lin & Lan, 2015), as it provides
learners with a special channel of interpersonal communication. Learners can explore the
contexts and interact with the objects, avatars, and other learners. What is more important is
that highly immersive virtual technologies help learners achieve a strong sense of presence,
which increases learners’ positive feelings during performing the task (Makransky et al.,
2019). Besides, students can learn a foreign language with an intercultural experience
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beyond geographical limitations without leaving the classroom or their countries.
Therefore, the specific features of VR have great potential for language learning.

Furthermore, the positive effects of immersive technologies on students’ foreign
language learning include improving the effectiveness of their language skills in professional
activities, increasing motivation and engaging students to work with each other, and with
native speakers of the foreign language being studied by students (Lan, 2020).

According to Paul Driver, some of the key benefits of using immersive
technologies in the language learning process include: learning within the demanded
context and making learning activities situated; physical activities of the body are as much
important as current mental processes; Paul Driver names this coherence as “Embodied
interaction”; VR ensures users’ active control over their moves and directions; VR and
digital games provide “Spatial Affordance” hence they are the most spatial form of media
available to use in language training (Hytner, 2017).

In the research of Rebecca R. Hine, C. Wenrich, and M. Latoszczyk the attention
is focused on the implementation of immersive virtual reality in foreign language teaching
and learning. Scientists have analyzed how full immersion can influence the development
of students’ intercultural communicative competence (Hein et al., 2021). Scientists
analyzed a lot of sources for the period from 2001 to 2020, which were related to the role of
immersive technologies in teaching students a foreign language. They determined that most
of these studies were about the comparative analysis of traditional teaching methods with
blended learning that includes the use of VR. The main characteristics of these technologies
that support foreign language learning are the promotion of vocabulary learning, the
development of speaking skills, intercultural competence, motivation of students to learn a
foreign language, and overcoming anxiety and discomfort when speaking a foreign
language. Scientists have identified the main advantage of VR over traditional teaching
methods in the fact that the student is given the opportunity to feel, rather than imagine, an
object, situation, or scenario that cannot be demonstrated or described using traditional
teaching methods (Hein et al., 2021).

The practice of implementation of immersive technologies in foreign language
learning will enable students to feel themselves an integral part of the professionally
oriented situation which is designed specifically to prepare the course participants for
communication within. Having their legends and terms of existence within VR task
students get used to psychological challenges as well as apply existing speaking skills in a
foreign language to perform their roles stipulated by the tasks (Dashko & Dubytska, 2019).

Educational activities in VR encourage students’ spontaneity and therefore entail
the maximum possible immersion of every single or multi-user within virtual environments.
It increases students’ interest in following tasks and their motivation to achieve better
results in a training course. VR applications solve the problem of immersion in the
language environment, psychologically prepares students to use existing professional skills
and knowledge and motivates their further study. VR based tasks also clearly demonstrate
situational models of possible daily life circumstances for foreign language communication.
Moreover, improving students’ communication skills is one of the most wanted benefits of
immersion into interaction with presumable partners because of the resemblance of
emotions and feelings got by native speakers when communicating with each other within
their natural language environment (Makransky et al., 2019).

There are various applications of VR including entertainment and educational
purposes. The most important is the possibility to create “authentic” contexts in which
learners can immerse themselves by using different technics (Lan, 2020).
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Using applications based on Google Expeditions and Discovery VR students can
be involved in activities that go beyond the classroom and develop language skills mediated
by technology. Google Earth VR is used to develop the writing skills of learners in English
(Chen et al, 2019). D. Parsons (Parsons et al, 2019) suggested using Cardboard VR and
Google Expeditions in combination with Google Tour Builder to create learning activities
through which students can navigate using QR codes or GPS locations. Google Expeditions
has developed over 100 VR trips for cultural visits, available to the public.

Another category of VR applications that could be used for foreign language
learning offers the opportunity for real-life-like interaction. Students can participate in role-
playing and interpersonal social interactions in the contexts they have created (Lan, 2020).
VRSpeech and VR Learn English are examples of applications of this group. A user is
engaged in real-life situations: buying things in the shops, making orders in restaurants,
presentations, job interviews, etc. The specific features of these applications are high-
quality speech recognition and context-specific interaction.

The application that combines VR reality with chatbot technology and speech
recognition for studying foreign languages is Mondly. Students can practice real-life
conversations in 30 languages, get instant feedback on their pronunciation in virtual reality
and build the confidence to speak new languages in real life. Mondly includes reading,
listening, writing, and speaking activities. The distinguishing feature of the application is
the possibility of taking part in the conversation with virtual characters on the given topic of
real-life situations (making friends, ordering dinner, taking a taxi ride, etc.).

Applications VirtualSpeech and AltspaceVR allow users to apply their learning
with practice in online exercises or VR scenarios. Applications allow users to attend,
participate in and organize numerous events like live shows, conferences, classes on
different disciplines, presentations, comedy shows, festivals, tech talks, and team meetings.
The main peculiarities of these applications are their realistic venues, such as virtual rooms
with the audience, the presence of noise, and distractions to fully immerse a user into the
event. The function of speech analysis allows participants of the event to get feedback on
their speeches, record all the speeches, and get the progress results. In addition to these,
AltspaceVR is a social platform where individuals can gather, talk, collaborate, and co-
present in small to large groups. The applications can be used in English courses for
undergraduate and postgraduate students.

Thus, immersive technologies provide a new paradigm of teaching materials,
which has a positive impact on the formation of basic and professional competencies of
students who learn a foreign language.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

In conclusion, it should be stated that VR is an inevitable tool in the education of
the nearest decades as it has many advantages of using it for foreign language training. It
enhances learning process by making it more visual and mobile, increases the interest and
learning motivation of students to the foreign language, improves educational process
through the use of innovative forms of work with students, improves student performance,
helps to focus the user’s attention on specific tasks, contributes to the support of the
linguistic and cultural aspect in the education of students.

Thus, VR provides the formation and development of a new information method
of presentation and assimilation of material, which is high-tech didactic tools. Immersive
technologies can be effective when used in blended learning that combines distance, online,

traditional, and self-directed learning of languages.
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Future research should also explore the potential educational value of VR
applications for both language learning and learning in different disciplines through large
scale, longitudinal studies.
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MAIN CHARACTERISTICS AND STEREOTYPES OF GENERATION Z:
ANALYSIS OF FOREIGN EXPERIENCE

ABSTRACT

The article considers and analyzes a new generation of students who have specific
abilities and skills to work with modern digital devices. The term «digital nativesy,
determined by the American researcher M. Prensky, has its synonyms — generation Z or
network generation. Each generation is distinguished by certain values inherent in its
representatives, has its own objectively determined, spontaneously formed social program,
which depicts the state of material and spiritual culture, type of social relations, specific
material and ideal relations through which the generation is formed. Generation Z also has
its values and features. The aim of the study is to analyze the views of foreign researchers
on the main characteristics and stereotypes of Generation Z as a new generation of
students of higher education. Therefore, it is not surprising that many scientists, both
practitioners and theorists (including psychologists, educators, and methodologists) pay
close attention to the development of digital technologies and their impact on worldviews,
relationships with other people, life in general. A number of characteristic features of
Generation Z has been highlighted and characterized: freedom, personalization,
information control, honesty, cooperation, entertainment and satisfaction, speed, desire for
innovation. Two approaches to assessing the capabilities of modern students — Generation
Z have been presented, and both positive and negative stereotypes of the generation
(distraction syndrome, Internet addiction, health problems, social immaturity, low
motivation, selfishness, narcissism, etc.) have been analyzed. Each subsequent generation
(generation Z, Alpha) will always be different from the previous generation, because there
are many different factors (external or internal) that affect the formation of the generation.
The task of modern education is to study and analyze the changes taking place in ICT, the
educational process, society and to predict the impact of these changes on the educational
process and on students.

Keywords: digital natives, Generation Z, main characteristics and stereotypes,
network generation, learning, multitasking.

OCHOBHI XAPAKTEPUCTHUKH i CTEPEOTUIIM TOKOJIIHHSA Z:
AHAJII3 3APYBI’KHOT'O JOCBIAY

AHOTAIISA

Y cmammi posensmymo ma npoananizosano Hoee NOKOAIHHS CMYOeHmMI8, SKi
Maioms cneyugiyni 30i0HoCmi ma HABUYKU poOOmMU 3 CYYACHUMU YUDPOSUMU NPUCTIPOSIMU.
Tepmin «yughposi myoinbyiy, eusHaveHull amepuxauncvkum oocaionuxom M. Ilpencvrum,
Mae ceoi cumoHimu — noxorinns Z abo mepedcese nokoninua. Kooicne noxoninns
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BUDIBHACMbC NEBHUMU YIHHOCMAMU, NPUMAMAHHUMU U020 NPEOCMABHUKAM, MAE CEOI0
00'€KmuUBHO 3yMOGIEHY, CIUXIUHO CHOPMOBAHY COYIANbHY NPOSPAMY, SIKA 300padicye CmaH
MamepianbHOi ma OyX08HOI Kyibmypu, Mun CyCRiIbHUX 8iOHOCUH, KOHKPEMHI MamepianibHi
ma ideanbHi 8iOHOCUHU, 3A805KU AKUM popmyembes nokoninua. ITlokoninua Z medc mae
ce0i yinnocmi ma ocobaugocmi. Memorw 00cniOxiceHHs € aHAni3 Nozusidie 3apyOidCHUX
VUEeHUX HA OCHOBHI XApaKMepUCmuxu ma cmepeomunu NOKOIIHHA Z AK HOB020 NOKONIHHS
cmyoenmie uwux HaguanbHux 3axnadie. Tomy ne ouHo, wjo b6azamo 64eHux AK NPAKMUKIG,
mak i meopemuxis, 30Kkpema nCUxonozu, nedazoau, Memooucmu, NPUOLIAIOMsb NUTLHY Y8a2y
PO36UMKY YUDPOBUX MEXHONO02I MA iX GNAUBY HA CEIMO2NA0, CHOCYHKU 3 THWMUMU TH00bMU,
arcummsi 3a2anrom. Buoineno ma cxapaxmepuzoeano psio XapaxmepHux 03HaK NOKONIHHS Z,
a came c60600a, nepcoHanizayis, KOHMPOJb iHpopmayii, yechicmo, cnienpays, po3eazu ma
3A0060/IeHHS, WBUOKICIb, NPAcHeHHs1 00 IHHosayil. [Ipedcmaenerno 06a nioxoou 00 OYiHKU
ModHcIUBOCmeEll CYUACHUX CMYOeHmi8 — NOKONIHHA Z, ma NpOaHani3o8aHo sAK NO3UMUGHI,
max i HecamueHi cmepeomunu NOKONIHHA (CUHOPOM PO3CIAHOI y8azu, 3aNedCHICMb 8i0
Iumepnemy, npobnemu 3i 300pos'am, coyianvHa Hespiricmv, crabka momueayis, e2oizm,
Hapyucusm mowo). Koowcne nacmynue noxoninua (noxonainnsa Z, Anegha) 3aeoncou 6yoe
BIOPI3HAMUCS 8I0 NONEPeOHbO2O NOKOJIIHHSA, OCKIIbKU ICHYE 6azamo pisHux @akmopis
(306HIWHIX yu 6HYMPIWHIX), AKI 6NAUEAIOMb HA (OPMYBAHHS NOKOMIHHA. 3a60aHHAM
cy4acHoi ocgimu € 6uGYeHHsT ma amaniz 3min, wo eiddysaromsca 6 IKT, oceimubomy
npoyeci, cycniibCmei ma npocHO3y6anHs 6NAUEY YUX 3MIH HA HAGUANbHUL npoyec mad Ha
yunie. Hazonoweno na momy, wjo nepeo guumenamu cmoimo 3a80anHs — 3pO3YMImMu MO8y,
KO KOPUCIYEMbCSA NOKONIHHA Z, UKOPUCTNOBY8AMU CMUNL CHIIKY8AHHA MA HAGUAHHA,
munoguil 01 yuhposux euxioyie y kiaci, adanmysamu mamepiani 00 MO8U NOKONIHHA Z,
inaxwe npipea midic 080Ma NOKOJLIHHAMU NOIUOUMBCAL.

Knrouosi cnosa: yugposi ypodicenyi, nokoninus Z, mepedicese NOKOIIHHS, OCHOBHI
Xapaxmepucmuky ma cmepeomunuy, HaguanHa, 6a2amo3adayHicme.

INTRODUCTION

The current explosion of digital technologies has led to a new generation of
students who have specific abilities and skills to work with modern digital devices. They
are called “digital natives”. The term was first used by American learning technology
promoter and education expert Mark Prensky in 2001 (Prensky, 2001). In “Digital Natives,
Digital Immigrants” the author called a group of young students who are easy to master
computers, digital media, video games and various programs, and because they were born
in the age of information technology.

So, “digital natives” are those who were born in the age of digital technology. The
most popular names for this audience today are the term “Generation Z” or “Network
Generation”. An important aspect of Generation Z is the widespread use of the Internet
since a young age. This is a generation that cannot remember a time without the Internet,
computers and the Google search engine.

Each generation is distinguished by certain values inherent in their representatives.
According to N. Howe and W. Strauss (2007), values can change throughout the life, but
the value “core” formed in childhood and adolescence remains unchanged. That is, each
generation has its own objectively determined, spontaneously formed social program,
which depicts the state of material and spiritual culture, the type of social relations, specific

material and ideal relationships through which the generation is formed.
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THE AIM OF THE STUDY

The article aims to analyze the main characteristics and stereotypes of Generation
Z as a new generation of students which is based on the views of foreign researchers.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

It is important to note that Generation Z, which grew up with computers, Internet,
mobile phones, digital cameras, iPads, smartphones (iPod, iPad) and other digital
communication devices that store information in small casing with larger functions, is
absolutely different from others generations. Therefore, it is not surprising that many
scientists and practitioners (including psychologists, educators, teaching methodologists)
pay close attention to the development of digital technologies and their impact on
worldview, relationships with other people, life in general.

The guidelines of their research are quite broad — from general statistics on the
development of ICT and their use in higher education — to the impact of these technologies
on the human brain. Thus, D. Batorski (2010), G. Penkowska (2010) analyze a wide range
of resources (potential), which are almost completely ignored in the process of traditional
learning. M. Bartoszewicz and H. Gulinska (2013), E. Lubina (2009) draw their attention to
the problems associated with the introduction of distance learning in higher education
institutions.

In this perspective, we can assume that the quality of the built and dynamically
changing learning environment, including virtual, largely depends on the competence of a
teacher as an organizer and moderator of the teaching and learning process.
K. Kaliszewska-Czeremska, S. Laconi (2015) and others point out that the important issue
of their research is the readiness of teachers to teach today's young generation, which is
developing at a previously unknown speed due to the technological revolution. The
teachers' readiness for distance learning is a key factor in creating an environment of
distance education of appropriate quality. What past generations have called “technology of
the future”, Generation Z sees as an integral part of everyday life. This is the main
difference which distinguishes them from previous generations, whose childhood passed to
the “technological boom”, which not only significantly changed their way of life, but also
their worldview.

Foreign researchers prove that children born in the digital age are naturally
adapted to multitasking. Given this, M. Ledzinska, E. Cherniawska (2013), 1. Mokwa-
Tarnowska (2014) believe that the organization of the educational environment needs
interdisciplinary, integrated approach taking into account the achievements of the relevant
branches. It is especially useful in the training of future teachers of English, given its
multifaceted (comprehensive) nature, as well as in forming the ability to take into account
the individual approach to the formation of the worldview of each participant in the
educational process.

The following methods were used to realize the issue of the study: analytical
method for collecting, processing and systematizing scientific information on the research
problem, study and generalization of foreign scientists' experience, interpretation and
comparative analysis.

RESULTS

Since the early 2000s, topics related to generational theory, their attitudes toward
new media, today's youth, and the network have become a trend for Western science and
social discourse. At the same time, the palette of network generation assessments is
becoming more diverse: from admiration for their abilities, creation of so-called “myths”
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about their extraordinary technological potential, to their complete debunking and
indignation about their lost opportunities. Thus, in the modern scientific field there are two
approaches of assessing the capabilities of modern students — Generation Z. Proponents of
the first of them declare that the digital generation uses new technologies more creatively
and efficiently than previous generations (Nosova, 2012; Tapscott, 2008). Proponents of the
second approach, on the other hand, argue that modern students are no different from those
born earlier, except that they played on tablets from an early age (Kirschner,
Bruyckere, 2017; Carr, 2008).

Emphasizing that the new media have changed the patterns of behavior of
Generation Z and affected some brain functions, D. Tapscott (2008) evaluates many of
these changes as positive. In particular, permanent multimedia experience has led to the fact
that the consciousness of this generation has become «sharper» in the perception of visual
objects and orientation in space. Video games have improved the coordination of their
hands and eyes, which is very important for them to make quick decisions. The amount of
operative memory has not increased (perhaps even decreased), but the amount of
technological knowledge, skills and speed of their use has increased. This gives them the
opportunity to instantly find the necessary information, “sift and sort™ it, evaluate and turn
it into knowledge. At the same time, he emphasizes that video games, on the one hand,
develop peripheral vision, recognition of visual images on the screen, systematic thinking
and performance skills, on the other hand, suppress the activity of the frontal lobes of the
brain that control memory and emotions. The author argues that in chronic gamers, the
frontal lobes are switched off even after they stop playing (Tapscott, 2008).

Agreeing with the previous author, S. Nosova (2012) adds that the new generation
has a completely new set of social skills. The activity of their life position is realized not in
participation in mass socio-political events (demonstrations, rallies, etc.) that support existing
social and political institutions or oppose such, but in the use of photo and video cameras of
their mobile devices (iPhones, iPods, iPads). etc.) for documentary recording of certain
events for the purpose of their placement and discussion in the network (Nosova, 2012).

American researchers point to the phenomenon of multitasking, which a new
generation has. Media multitasking involves the use of at least one additional device to
work with a specific digital medium. Research shows that Generation Z is spending more
and more time on media use and its duration has almost doubled in the last ten years. In
tests that examine the cognitive skills needed to perform many tasks simultaneously,
multitasking achieves much weaker results in people who usually focus on only one task.
They have difficulties in the case of frequent changes of tasks and it was noted in a
situation typical of this group of people. Researches also note that the process of attention
changes under the influence of learning. However, multitasking leads to more superficial
and less efficient information processing.

Referring to the research of scientists from the British Library in London,
M. Spitzer (Spitzer, 2012; Spitzer, 2013) draws attention to several important conclusions
arising from the above research. Firstly, Generation Z is able to use the Internet for
searching any information and for learning. Secondly, the Internet plays a very important
role in their lives when it comes to communicating with friends and acquaintances.
Communication via the Internet also encourages the development of language competences
(they communicate in a foreign language). Thirdly, the Internet is an entertainment for
them, including music and games. Especially it is important for them in the time of rapid
development of online games, which are usually called electronic sports games (e-sports).
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In general, describing the main characteristics of the new generation, national and
foreign researchers identify a number of characteristic values: freedom (they expect and
demand freedom, choice and diversity in all areas of their lives); personalization (in
contrast to previous generations, who are accustomed to consuming mass products, they
prefer an individual style not only in consumption but also in the organization of their jobs);
control (acting in the presence of a huge number of media channels, learned to control
information, instantly recognizing hoaxes and lies); honesty (they expect honesty from
everyone, they can forgive mistakes, but not deception); cooperation (which often goes
beyond joint work and common social actions and takes the form of co-creation) — is their
natural state; entertainment (so important and necessary that they always want to have fun
while working and do not see clear boundaries between their work and play); speed (with
high-speed computer technology, they expect only quick answers, decisions and actions;
the absence of them makes their work dull, restless and irritable); the desire for innovation
(being in a continuous stream of technological change, they want to have the latest
technical “toys”) (Nosova, 2012; Tapscott, 2008).

Instead, there is a different view of digital natives / Generation Z. Studies
conducted by independent teams in countries such as Austria, Australia, Switzerland, the
United States, Canada, the Netherlands, and Belgium call into question the existence of the
digital generation. Thus, P. Kirschner and P. Bruyckere (2017) put forward the antithesis:
digital natives are a myth. The results of their research showed that most young people are
not more advanced in modern technology or in the possession of extraordinary abilities. In
fact, most of them are just passive consumers of the media. This is confirmed by a study
conducted among first-year students at the University of Hong Kong in 2013, which
showed that Generation Z can use technology on a huge scale, but mainly for
entertainment, communication, contact with friends and the world. Most of them are
ordinary consumers, not creators of Internet content (Kirschner & Bruyckere, 2017).
However, the results of a report by the European Union show that only about a quarter of
respondents used websites that allow them to create files or write blogs themselves. Most
respondents used ready-made content on the Internet (Wyniki Raportu europejskiego EU
Kids Online, 2011).

The authors of these studies argue that modern students do not have in-depth
technological knowledge, but only superficial knowledge of basic computer programs, and
use the Internet mainly to access social networks or send e-mail. As M. Bullen (Bullen et
al., 2008) points out, these students know nothing about the additional capabilities of the
devices they use every day. Although there was no evidence that students have in-depth
knowledge of technology, and interviews showed that students use technology in a very
contextual sense. In terms of learning, they use these technologies quite passively: reading
information from Wikipedia or downloading files with lecture content. The conclusions of
M. Bauerlein, is in line with this. On the example of American youth, the author claims
that, despite all the opportunities provided by the network to the younger generation, young
people have become neither more educated nor more literate in terms of obtaining
information. Moreover, young people read less and write worse. The period from the late
20" early 21% century was quite successful, optimistic about providing this generation with
money, civil rights, which in general made them positive. But the Internet, which seemed to
be supposed to expand the boundaries of the mind, on the contrary, narrowed the minds of
young people to the limits of their own social circle. The whole world entered them through
the network, depriving them of the need to “go out into the world”. Their minds refuse the
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cultural heritage of the whole world, they are engaged in census (borrowing) of texts,
pictures, videos, etc. Despite of it, M. Bauerlein clarifies that his negative assessments do
not apply to the behavior and values of young people, but only to their intellectual abilities
(Bauerlein, 2009).

Neurobiologists, including the previously mentioned M. Spitzer and J. Bauer,
indicate that in their studies they did not find any evidence that digital media accelerates or
deepens the process of brain development or in any other positive way affects its
development. Describing the transformation of his own thinking under the influence of the
Internet and networking technologies, N. Carr notes that even an adult who frequently uses
the Internet now has to struggle with himself to force himself to read a relatively long text
to the end. What can we say of teenagers who are almost constantly “connected” to
computers or mobile support with web support? (Carr, 2008).

Polish researchers agree with them. W. Sikorski (2015) confirms that the use of the
Internet and new media leads to greater superficiality. Instead of deep reading, today they
have casual reading, and instead of immersion in learning, Gen Z is now surfing the
network. Deep mental work, which is the main condition for learning, has been replaced by
digital sliding in the net, and surfing and browsing are superficial processes that leave little
information in the brain. In this context, G. Chorab (2016) draws attention to the external
side of using social networks: viewing Twitter, Facebook or other forms of Internet
communication is depthless and attention is always focused on the next stimulus (Sikorski,
2015; Chorab, 2016).

M. Zylinska (2012) proves that digital dementia is a neurological result of the
excessive use of digital technologies in information processing. In the age of the Internet,
where any problem is solved by a search engine, and the recipient makes these decisions
uncritically, some mental abilities, such as problem and creative thinking, have no room for
existence and consolidation. Prolonged overload of digital technologies and mass media
leads to technological brainwashing. As a result, the overload of tasks and information
caused by a constant connection to the Internet makes it impossible to analyze information
and develop appropriate behavior (Zylinska, 2012).

D. Tapscott (2008) summarizes all the negative stereotypes that have developed in
modern society about the representatives of this network generation. According to him,
these people:

— cannot concentrate, suffer from distraction syndrome;

— cannot communicate in the real world;

— have a network dependency,

— spend time online instead of going for sports,

— avoid personal communication,

— have health problems;

— have passion for video games that can be compared to alcohol and drug addiction;

— are socially immature, unable to live independently — live with their parents;

— do not respect authors' rights and infringe it;

— used to insult others online with impunity;

— have weak motivation;

— do not know how to set goals;

— suffer from selfishness and narcissism;

— Social networks and You-Tube give them the opportunity to feel in the spotlight

(Tapscott, 2008).
91




[lopiBHsANBHA podeciiiHa neparorika 12(1)/2022
Comparative Professional Pedagogy 12(1)/2022

At the same time, according to D. Tapscott (2008), the network generation is not
only “unlost” and has no “fatal flaws”, but makes the world a better place. We are
impressed by this position and we also believe that traditional education is not suitable for
them. Because they can access information instantly online, and the amount of knowledge
becomes obsolete very quickly in any profession, modern education should not focus on the
transfer of knowledge, but on how to learn (Tapscott, 2008).

As we can see, that modern students are not easy. S. Jones (2013) says that the
active use of the Internet and new technologies has caused a generation gap (Jones, 2013).
Generation Z perceives the world and the phenomena that take place in it differently, makes
different choices of content and gives it different meanings. These differences cause many
problems in education.

CONCLUSIONS

As practice shows, for understanding to be possible, teachers must first understand
the language used by Generation Z. They must move towards each other in order to
continue to walk together. M. Prensky (2001) recommends using the style of
communication and learning typical of digital natives in the classroom, although it does not
mean that it should be unique or dominant. In his view, it is necessary to adapt the material
to the language of Generation Z, otherwise the gap between the two generations will deepen.

Thus, no matter how the generation of students is called, it will always be different
from the previous generation, because there are many different factors (external or internal)
that affect the formation of the generation. The task of up-today education is to study and
analyze changes taking place in ICT, in the educational process, society and to predict the
impact of these changes on the educational process and on the learners.

Further research should be dedicated to a more detailed study on Generation Z in
higher education institutions of Ukraine.
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IIPOBJEMA BUBYEHHSI POCINCBHKOI JIITEPATYPH
B KYPCI ICTOPIi 3BAPYBI)KHOI JIITEPATYPHU B YKPAIHI
HA TJII POCIMCHKO-YKPATHCBKOI BIMTHM 2022 POKY:
MOPIBHSIJIbHUIM AHAJII3 I3 JIOCBIJOM I3PAIISI
Y ®OPMYBAHHI [IPOT'PAM JITEPATYPO3HABYMX JUCHHUIIIH
I3 BKJIFOUEHHSIM HIMEILIBKOI JIITEPATYPHU

AHTOTANIA

Y emammi npodemoncmposarno yrikamvhe micye rimepamypu 8 Kyivmypi 100Cmed
AK 00KA3 HAUBUWO020 DYHKYIOHYBAHHA MOBU | 0OHO20 3 OCHOBHUX O3HAK (POPMYSAHHA HAYIT
ma Oepoicasu. [ogedeno axmyanvHicmeb O00CaiodicenHs 6 ymogax Pociticbko-yKpaincobkol
sitinu 2022 p. ma npoananizoeano icmopito cmocyHkie Pocii i Yxpainu sk kmou 00 po3yminHs
npupoou yici 8itinu.

B yeumpi Oocnidoicenns  po3cNAHYMO NOHAMMA — «2€HOYUOY», 3 Memoio
npooemMoHcmpyeamu o4esuoHi napaieni y 00 YKPAiHCbK020 ma €8peticbKoeo Hapoodis. YV
00CNi0CEeHHT MAKOJC PO3KPUMO 0COOAUGT KYIbMYPHI mMa IiCMOpUYHi acnekmu, sKi
BNIUBATOMD HA NIOOIP Ma PopMmy8aHHs THOUBIOYANbHUX HAYKOBO-Ne0a202iyHUX Ni0X00i8 00
3anyuenus: Himeyvkoeo (0ns Ispainwo) ma pociiicokoeo (013 Yxpainu) komnonenmie y Kypc
icmopii 3apy6isxcuoi rimepamypu ma HAYiOHATLHUX TIMePaAmypo3HA8UUX HayK. Y cmammi
NPOAHANI308AHO HAYKOBO-NEOA202iuHUll 00C8i0 I3painio y hopmyeanni oCHOBHUX NiOX00i8
00 OocniOdceHHs: ma KOHYenyii eusuents: HiMeybKoi aimepamypu sk 6 I3paini, mak i y ceimi.
Poszenanymo winaxu 3anyyenns Himeybko20 KOMHOHEHMY 6 Npozpamiu JAimepamypo3Hasyux
Hayk. Bce ye 3pobaeno na 0CHOGI TPYHMOBHO20 ONPAYIOBANHS MARICIMEPCLKUX MA OAKANAGDCLKUX
npoepam  pisHux axkyrememis, Gi00inie i Kagedp eyMAHIMAPHUX Ma  KIACUYHUX
YyHigepcumemis I3painto, a maKoxc HA OCHOBI Npayb NPOGIOHUX [3PAITbCOKUX U C8IMOBUX
00CNIOHUKI6 8 HANPAMKY ICMOpIi, Timepamypu ma neoazoziku.

Ak 6i0n06i0b Ha 3anum CyCniibCmea, y Cmammi po3Kpusaomsbcsi OCHOGHI 8adicel,
sAKI CNi0 8paxo8yeamu npu 3AAy4eHi Yu GUIYYEHI POCILICbKO20 KOMNOHEHMA 3 Npocpam
8UBYEHHSL  3apyOidCcHOl  imepamypu ma YKpaincokoi aimepamypu. 3anpononoéano
VKpainoyenmpuuny Kouyenyiio, 6paxogyiouu i3paintbcokuti  00c8i0, 3  BGiON0GIOHUMU
HAYKOBUMU, JIMepamypo3HASUUMU, NeOd2OIUHUMY, ICOPUYHUMY, COYIAILHUMY, KYIbIMYPHUMYU,
NONIMUYHUMY ~ MeXAHI3MU poOOmU 3 POCIlICbKUM NiMepamypHuM KOMNOHEHMOM 6
YVKPAiHCbKOMY HAYKOB0-0CEIMHbOMY NOJI.

Knrouosi cnosa: icmopis 3apy6ixchoi simepamypu, hedazo2ikd, HayKo80-neoazoiuna
KOHyenyis, YKpaiHcoka Jimepamypa, €epelicbka aimepamypa, 1imepamypo3Hayi HAyKu,
pocilicbka aimepamypa, HiMeybka J1imepamypa, 2eHOyuo, 0epIcasomeopya Hayis,
Pociticoxo-yxpaincoka gitina 2022 p.

[ ea ]



mailto:arxnovus@gmail.com

[MopiBHssIbHA Ipodecifina negarorika 12(1)/2022
Comparative Professional Pedagogy 12(1)/2022

THE ISSUE OF STUDYING RUSSIAN LITERATURE IN THE COURSE
OF THE HISTORY OF FOREIGN LITERATURE IN UKRAINE
IN THE CONTEXT OF THE 2022 RUSSIAN-UKRAINTIAN WAR: STUDYING
EXPERIENCE OF ISRAEL IN THE FORMATION OF THE PROGRAMS
OF LITERATURE STUDIES WITH THE INCLUSION OF GERMAN LITERATURE

ABSTRACT

The article demonstrates the unique place of literature in human culture as a proof
of the highest functioning of language and one of the main features of the formation of a
nation and a state. The relevance of the research in the context of the Russian-Ukrainian
war of 2022 has been proven and the history of relations between Russia and Ukraine has
been analyzed as a key to understanding the nature of this war.

In the center of the study, the concept of “genocide” is considered, with the aim of
demonstrating obvious parallels in the fate of the Ukrainian and Jewish peoples. The study
also reveals special cultural and historical aspects that influence the selection and
formation of individual scientific and pedagogical approaches to the inclusion of German
(for Israel) and Russian (for Ukraine) components in the courses on the history of foreign
literature and national literary sciences. The article analyses scientific and pedagogical
experience of Israel in the formation of the main approaches to research and the concept of
studying German literature, both in Israel and in the world. Ways of involving the German
component in the programs of literary sciences have been considered. All this has been
done on the basis of a thorough study of Master’s and Bachelor’s programs of various
departments of humanitarian and classical universities in Israel, as well as on the basis of
the works of leading Israeli researchers in the field of history, literature and pedagogy.

As a response to society's request, the article reveals the main levers that should
be taken into account when involving or removing the Russian component from the
programs of studying foreign literature and Ukrainian literature. A Ukrainian-centric
concept is proposed, taking into account the Israeli experience, with appropriate scientific,
literary, pedagogical, historical, social, cultural, political mechanisms for working with the
Russian literary component in the Ukrainian scientific and educational field.

Keywords: history of foreign literature, pedagogy, scientific and pedagogical
concept, Ukrainian literature, Jewish literature, literary sciences, Russian literature,
German literature, genocide, state-building nation, Russian-Ukrainian war of 2022.

BCTYII

JlirepaTypHe nmuTaHHS OCOONMBO BaXJIMBE JUIS YTBEPIPKEHHS ICHYBaHHS TOI YU
IHIIOT KybTypH Ta Hapoxy. IlosiBa jitepaTypu, 30KpeMa BHCOKOT — Iie  Oe3MepedHuit JoKas
KyJIBTYPHOI 3pUIOCTI Hapoay Ta JepKaBH, ajpKe JOBOAWTH 3/IaTHICTb MOBH (opmyBaTH
TeKCT OyIb-KOTrO piBHA: PO3MOBHHUIH, OQIUiHHO-AIIOBUH, HAayKOBUH, JiTepaTypHUil,
nyOsinucTuyHni Tomo. OKpiM TOro, 3riJJHO OCHOBHOI cyTi (hitocodii MOBH, MOBa € OJJTHUM
3 OCHOBHHX €JIEMEHTIB Ii3HaHHA CBITY Ta TBOpPYOrO IpPOLECY, BOHA € KJIIOYEM [0
PO3YMIHHSI MUCIICHHSI Ta CTPYKTYpYBaHHS 3HaHb SIK JIIOJMHH, TaK 1 LIOI IpyIH JrOJeH
(mapomy) 1 TyT ciix IPOBECTH JIOTIYHUH BEKTOP BiJl MOBH JIO JIITEPATYypH, KA y>Ke BUpAXKae
ocobmMBOCTiI HOCIiB mMeBHOI MOBH. et 3B’SI30K qyXe IPyHTOBHO OIMHUCaHO y mpansax «lIpo
MucieHHs 1 MoBY» (1795), «IIpo BIMB pi3HOTO XapakTepy MOB Ha JIITEPaTypy i TyXOBHUI
po3BuTok» (1821) aBcrpiiichkoro JmiHTBiCTa i omHOTO 3 OaThKiB (inocodii MoBu B. don

I'ymbonbara.
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Tox, Ha T Pocilicbko-ykpaiHcbkoi BiliHM 2022 poKy, NUTaHHS BHBYCHHS
pociliceKkoi JiTepaTypu y Kypci ictopii 3apyOixnoi miteparypu y 3CO ta BH3 — Bkpaii
aKTyaJbHE 1 TPH IIbOMY CYNEpEwWINBE, aJPKe TOPKAETHCS OE3MOocepenHbO HAyKH, SKa 3a
CBOEIO CYTTIO Mae OyTH 00’€KTHBHA, HEyIEpeKeHa 1, BOJHOUYAC, y3TO/PKEHA i3 3aKOHOM,
MOPAJLTIO, SIKi HEMOXIIMBO OMHUHYTH Y CY4acHOMY TJ00albHOMY, iH()OpMAIIfHOMY CBITI.
Came ToMy HamIa po3BiIKa JOCHTh CKJIaJHA CTPYKTypHO Ta KOHTEKCTYyaJIbHO KOMIUICKCHA,
OCKUTbKH TOPKAETHhCS TITMOMHHUX JUIAKTHYHHX, MEJArOTIYHUX, COIaJbHHUX, ICTOPUIHHUX,
peniriiHuX, KyJbTYpHHUX, IIPOCBITHUIBKHX, JIUIUIOMAaTHYHUX, MPABOBUX, CTHUYHHX,
€CTeTHYHUX NHUTaHb B YKpaiHi Ta [3paii sk HaWOLIbII JOTHYHOT, 32 COI[IOKYJIBTYPHOIO Ta
ICTOPUYHOIO TPOOJIEMaTHKOIO, KpaiHK 0 YKpaiHu.

META JOCJIIAKEHHSA

Meroto cTarTi € O0’€KTMBHE PO3KPUTTS IPOOJEMH BHBYEHHS POCIHCHKOT
JmiTepatrypu B Kypci ictopii 3apyOikHOI miTeparypu B cydacHiii VYkpaiHi uepes
MOpIBHANBHUIM  aHami3 MpoOJieMH BHBYCHHS HIMEIBKOi JHTEpaTypd B  Kypcax
JTepaTypo3HaBUMX JUCHIHUILTIH B [3paini.

TEOPETHUYHA OCHOBA TA METO/M JOCJIAKEHHSA

VY cBoiil po3BiaIi MU ONHpaEMOCS Ha JOCUTH Pi3Hi JDKeperna Ta TEOpeTHUHy 0a3y,
Kyl BXOJSATH JIITEPaTypO3HABIl, IENarord, iCTOPHKH, KyJIbTYPOJIOTH, MOBO3HABII,
MOJITHKKM Ta JXypHamicth. Came Taki JpKepesa I03BOJSIOTH HAM OKPECIHTHA HaWOLIbII
00’€KTUBHY KapTHUHY MpoOieMu, ii MOXOJIKEHHsS, OCHOBHI IMOCTYJNaTH, apTyMEHTH Ta,
3BICHO K, JI03BOJIAIOTH ChOPMYBATH KOHKPETHI BEKTOpH BUpilieHHs. Tox opieHTyeMocs Ha
mparli TaKKX JOCiAHNKIB: AHTOHA Baiic-Benar (Anton Weiss-Wendt), Pyra Baiic (Ruth R.
Wisse), Mupocnasa Bonomyka, Cepriss I'pomenka, Eun Enmendom (Anne Elizabeth
Applebaum), Amipa Emens (Amir Eshel), Padana Jlemkina (Rafal Lemkin), Jlecii Mopic
(Leslie Morris), Ha-ama Poxem (Na’ama Rokem), Timoti Chaiimepa (Timothy David
Snyder), Ha-ama [led¢i (Na'ama Sheffi).

3rifHO 3 OCOONMBOCTSIMM HAamOi TEMH MH BHKOPHCTOBYEMO TakKi METOIU
JOCIIJDKEHHS: NIaXpOHHUH, CHHXPOHUH, NENyKTHBHAN Ta IHIyKTHBHUH, aHATITHIHHU,
OiorpadiuHuii, ONHMCOBHWHA, MOPIBHAILHO-ICTOPUYHUA 13 3aCTOCYBaHHSM EIIEMCHTIB
HaHOBIIIOTO minxoxy «MyJabTUGpoHTHPY» (Bomomyk Tta iH., 2022), a Takox Kpoc-
KyJIbTYPHHI METOJI SIK HAWOUIbII aKTyaIbHUI Y Cy4acHil r'yMaHiTapHIi Hay1Ii.

BUKJIAJL OCHOBHOI'O MATEPIAJIY

Bimoma Tte3a neinmmspkoro mpodecopa O. Ilemens 3ByunTh Tak: «burBm
BHTPAIOTh MKiIbHI BuuTeni» (I'pomenko, 1 gepBHs 2022). Icropuk C. I'poMeHKO 3BepTae
yBary Ha Te, mo «Pocis me po3ymie i rotyerbes...». JIo TOTO Xk, JOCTIIHUK BBa)<ae, 10
caMe OCBITSHH Ta iXHS JISUTBHICTh — IIe Ta JIaHKA, «sJKa He 30pOIHO YW opraHi3aIiiiHo, a
MEHTaJILHO 3B’sI3y€ BOSIKIB 13 JepkaBoto» (I'pomenko, 1 uepBHs 2022). Orxe, npobiema
MIPUCYTHOCTI POCIHCHKOTO KOMIIOHEHTa B IIPOrpaMax YKpaiHCBKHX JITepaTypo3HaBUMX
JUCIUILTIH OCOOJIMBO B&XKJIMBA B COLIOKYJIBTYpPHOMY, II€AAarorivHOMY, IOJITHYHOMY
acrieKTax, aJDKe Jliteparypa — e M SIKUH 1 HeHaB si31MBUI croci® GopMyBaHHS MOTIIIB,
CMaKiB, i/1eaJiB CyCIiIbCTBA.

KitouoBuM y HamioMy NOPIBHSUIBHOMY aHaji3i i3 13pailbCBKUM KyJIBTYPHO-
MIOJTITMIHUM CTaBIIEHHSM JI0 HIMEIILKOTO JIITepaTypHu € MOHATTA «reHorumy (Weiss—Wendt,
2019) y Bcromy Horo mmpokomy oxomieHi (Emmr6om, 2018). Came renommn o6’enHye
€BPEUCHKUI Ta YKpaiHCBKHHM Hapoaw He Jymme y XX CTOJNITTi, KOJHM Ie HalylIo O3HaK
BiIBEPTOr0 BUHUINEHHS HApOJiB, aji¢ i BMPOJOBXK 0araThOX CTOJITh, IO TEpeayBad
tparenii XX cTomiTTs i mo 3HoBy noBropuiocs y XXI cromirri 2022 piky B YkpaiHi.
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Icropukuns E. Enmuibom BBakae, mo P. JlemkiH - aBTOp TepMiHy «TEHOLUIY,
pO3yMiB (akT roJIoZoMOpYy B YKpaiHi, SK «KIaCHYHE MiATBEpKCHHS CBOEI KOHIICIIIii
resoray» (Emmumoom, 2018), amke BiH CTBepIKyBaB, IO «TCHOLWA, BUHUINCHHSI HE
TIJIBKH OKpEeMUX 0ci0, ane i KynpTypH i Hanii» (Emmndom, 2018).

CyuacHa KOHIIENIIis, sKa 3akinaneHa B ocHoBi koHBeHIii OOH «IIpo 3amobiranas
37I0YMHY TEHOIMIY i MOKapaHHS 3a HbOTO» Nependauvae ByKUe IOHATTS TCHOLMIY, SKE
CcTOCyeThCsl Juiie (i3MYHOTO BUHHUILEHHA a00 3HA4YHOTO YIIKOJDKEHHS 310pOB’I0
(Kousewntist OOH mpo 3anobiraHHs 3704YMHY TEHOIMIY 1 MOKapaHHs 3a Hboro. Jlo 75-x
poxoBuH ['onomomopy B Ykpaini. [HeTuTyT mocnimkenHs ronoxomopy, 2020). Tox mpaBoBe
BU3HAYCHHS [iSIHb, L0 BU3HAIOTHCS K TE€HOLM[, HE € THMM IIMPOKUM BHU3HAYECHHSM, IO
3anpornonyBaB P. JleMKiH sIK TOJOBHHMU iZI€OJIOT «CBITOBOTO JAUCKYPCY INpPO TEHOLH
(Weiss-Wendt, 2019). Ane Hac Hapa3si LiKaBJsITh 00OMIBA BapiaHTH: Bu3HaucHHs P. Jlemkina Ta
konBeHIis OOH «IIpo 3amoGiraHHs 37104KMHY T€HOIMIY 1 TOKapaHHS 3a HBOTO», aJlKe 5K
3MOYMHH Tapchkoi Pocii mpoTn ykpalHCEKOTO HapoAy, Tak i CTalliHCBKOi Pocii, 30kpema
¢axt romogomopy 1932-1933 pokiB Ta Pociiicbko-ykpaincbka BiitHa 2022 poKy, IIOBHICTIO
MiAMagaoTh sK Mg By3bke Bm3HadeHHs OOH, Tak 1 mim #oro mmpoke po3yMiHHS
cthopmynsoBane P. JleMkiHOM.

I'eHomyz €BpecCHKOro Ta yKpaiHCHKOTO HApoOAiB MAOTh (DAKTHYHE MiATBEPPKEHHS 1
HE MIiAa€ThCsl CyMHIBaM. AJie Y JaHOMY JOCIIJKeHHI 3yNMHUMO CBiH MO/ HA NUTaHHI
3nificHeHHs1 Poci€lo akTy TEHOIMIY NpOTH YKPaiHCBKOIO Hapojy, CIPSIMOBAHOTO Ha
3HUILEHHSI Ta IOBHE 3allepeueHHs] ICHyBaHHS YKPaiHCHKOTO €THOCY, KyJbTypH, MOBH,
miteparypu. Pempecii Pocii B pi3Hux 11 imocracsx, 3aBxau Oyiu 1 € HampaBieHI Ha
3HUILEHHS OyJb-KNX (Hi3UYHHUX 1 AYXOBHHUX MOPYXIB 1O chopMyBaHHS yKpaiHISIMU CBOET
JIepKaBH KOJIMCh Ta iCHYBaHHs ii 3apa3. Icropukuus E. Emmibom 3a3Hauae, mo «icTopis
Tlononomopy He 0OMexXyeThCst BIacHE roooM. .. ITyomiuno Oyio 3acypkeHo, yB sI3HEHO,
3acIaHo 10 TPYAOBHUX TabopiB abo cTpadeHo yCiX, XTO OyB MPUYETHUHA JO HEIOBTOBIYHOI
VYxpaincekoi Hapomnoi PecmyOmiky, a TakoXX THX, XTO DPO3BHBaB YKpaiHCHKY MOBY,
miTeparypy, MucTenTBO Ta ictopito» (Emmmoom, 2018). BiilickkoBe BTOPTHEHHs, BO€HHI
3MOYMHH Ta 3JO0YMHH TPOTH JIFOJACTBA, IO BimOymmes 3 24 motoro 2022 poky — me
IIpoAOBKEHHS reHoruay 1932—-1933 pp.

Came y TakoMy CBIT/II 3HHMIIEHHS YKpPalHCBKOI'O €THOCY SK HOCIIB BKpaii
Hebe3meyHol KynbTypH, 00 mimpuBaroTh JDKe-(GyHIaMeHT mepmiocTti Pocificekoi immepii,
ommcana y cBoii kau3i «YepBonuii ronox. Biitna Cranina nporun Ykpaiam» E. Enmui6oom
(Enmn6om, 2018), amke, sk 3a3Hadae icropuk C. 'poMeHKO: «came YKpaiHa — CIpaBXHsI
crnankoemunss Pycu... Pocis mparHe MOBHICTIO NpPUBIACHUTH icTOpito Pycm — 1 tum
BOCKPECUTH TpeTeH3ii Ha «coOipaHie 3€MeNb pyccKix» B onHii aepxkasi» (I'pomeHko,
19 kBitHs 2022). I TyT BapTo monaru untary T. CHalizepa 110,10 BiIHOLIEHHS POCIHCHKOT
KOH IOHKTYpH 10 YKpaiHu: «YkpaiHa Oysia BUMYyIIEHUM JIpyTOM, BOPOroM OyB TOH, XTO HE
pO3yMiB, IO yKpaiHIi — YacTWHa pocilicekoi nusimizamii. s IlyrtiHa «emHicTh mymn»
pocisH 1 ykpaiHuoiB Oyina Bojero bora, 3aXMIIEHOI0 aKTOM HAacHJIBbCTBA, IO OYHIILYE»
(Cuaiinep, 2022). B npupoxi takoi ApyOM — HAcWIBCTBO SIK IIPUMYCOBA ACHMIJISIis
YKpalHCBKOTO Hapoay 3 MParHEHHSIM BiMiOpaTH Ty iCTOPIO 1 TOI KyNbTYypHHH CIaJOK, IO
JIOBOJINTH TATIICTH YKpaiHCHKOI icTopii Bix waciB KuiBcekoi Pycu i Toi, e me He 3BydaTh
TIOHATTS «yKpaiHelby», « YKpaiHa», a JHIIe «pyCcuH», sike Pocist TpakTye, sk GakT CBOTO
cnaaky. ITinTBepIKeHHsM LIBOMY € Te, IO 3a JepKaBHUM CcTaHmapToM Pocii, icTopiro
KuiBcpkoi Pycm pocissHu BUBYAIOTh, SIK BIACHY i, BiJMOBIAHO, YCi JTOKYMEHTH TOTO
nepiofy: JITONMCH Ta JITEpPAaTYpHI HMaM’sITKU TPAKTYIOThCS K pociiiceki. Hanpuknan, y
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HaBYaJIBHIA Tporpami pociiicbkoi JitepaTypu NpUCYTHI Taki TBopu: «CIOBO O MOJKY
IropeBim», «IloBicTh BpeMsHUX 1Ty, «Kutta bopuca i ['miday, «IloBuanus Bomxogmmupa
Monomaxa» Tommo. Takoxk, sIK YacTHHY POCIHCBKOI JITepaTypH, pOCIHChKI YUHI Ta CTyICHTH
BHBYarOTH TBOpUicTh M. ['oroms (IlkineHa mporpama mo mitepatypi B Pocii, 2022), sxwii
MIPO’KMB YaCTHHY XUTTA B Pocii i mucas pociiichKoi0 MOBOIO, aie mpo YKpaiHy.

B wMexax TeMH Hamoro IOCHIIKCHHS, HE MOXHA OMHHYTH IIMTaHHS
KOHTEKCTyaJbHOTO HANOBHEHHS MpOTpaM 13 3apyOiXKHOI JiTepaTypu y pOCIHCBKUX
YHIBEPCUTETaX Ta LIKOJNAX, A€ 3apyODKHOIO BBaXKAIOTHCS JIITEparypa ycCix KpaiH, OKpiM
JiTepatypu nocTpaasHchkux kpain (Tommador Ta iH., 2003), 110 CBIIYITH PO 3BEPXHICTH
POCiiiCbKOTO JliTepaTypO3HABCTBA Yy BU3HAHHI ICHYBaHHs YKPaiHCBKOI, a TaKOX JiTeparyp
KkpaiH konumHboro Pagsucekoro Coro3dy, Mpo cTpax nepej HallloHaJIbHUMH JIiTepaTypamu
SK JI0OKa3 «BHCOKOTO» CJIOBa LUX HApOIiB 1, y BHNAAKy YKpaiHH, NP0 KyJbTypHY
y3ypIaIiio JyXOBHOTO CHA/IKy Ta YaCTHHH iCTOPIi.

Tox y nmuTaHHI TOBHOTO YW YAaCTKOBOTO BWIJIyYEHHS POCIHCHKOTO KOMIOHEHTaA 3
IporpaM JiTepaTypo3HaBUMX IUCHUIUIIH B YKpaiHi, HaM CIiJ TOTJITHYTH Ha IOCBIf
13paibChKUX KOJET, Xoda He 0e3 ypaxyBaHHS YHIKaJbHOCTI €BPEHCHKOTO THTAHHS Ta
YKpaiHCBKOTO, caMOOYTHICTD SKOTO 3yMOBJIEHa IMO€IHAHHSIM OCOOIMBOTO reorpadidHoro
komnoHenTy (Emmnbom, 2018) i3 dakropom «B3aemomii Ha CTHKY KiIBKOX HPUHIAIIOBO
BIZIMIHHHX COL{aJIbHUX CTPYKTYp» (Bosomyk Ta iH., 2022), 1110 BU3HAYalOTh BUHSITKOBICTh
ICTOPUKO-KYJIbTYPHHUX, MOJITHYHUX, COLlIabHUX MPOIIECIB.

[3painbChKkiii HAYKOBO-TEXHIYHUN JTOBITHUK JE€NapTaMeHTIB (IJIOJOTIYHUX HayK
(Departments of Language Studies, 1999-2022), mictuTs iH(opMmalLito npo yci hakyIbTeTn
¢GUIONOriYHOTO HANpSIMKYy B KJIACMYHMX Ta TyMaHITapHUX YHiBepcurteTax I3paimo.
OrJisiHyBIIH 32 JIOBITHUKOM BiUIH Ta KadeJpH TaKUX YHIBEPCUTETIB: YHIBEPCUTET IMEHI
Bap-Inana y M. B Pamar-I'ane (Bar-Ilan University), YuiBepcurer imMeni ben I'ypiona B
Heresi y M. Beep-1lleBa (Ben Gurion University), Texp-ABiBcbkuil yHIBepcHTET ¥ M. Tenb-
AgiB (Tel Aviv University), Xaiidcpkuii yHiBepcurer y M. Xatida (University of Haifa),
€Bpeiicekuil yHiBepcuTeT y M. €pycanum (Hebrew University of Jerusalem), mu 3’sicyBaim,
oo JIUIIE y JeSKUX € OKPEeMO BHIICHE MicIe A HIMEIbKoi Qimororii: y XailBCbKOMY
yHiBepcuteTi - LleHTp HiMenpkux Ta eBporneiicbkux nociimkens (The Haifa Center for
German and European Studies (HCGES) 3 0qHONMEHHOI MAaricTepChKOI MPOrpamoro
(The Haifa Center for German and European Studies (HCGES) is a joint project of the
University of Haifa and the German Academic Exchange Service (DAAD), 2022) ta y
€BpelicbkomMy yHiBepcuTeTi €pycanmma - Kadenpa Himenpkoi JiTepaTypu 1 MOBH
(Department for German Language and Literature), nme roryioTh OakaiaBpiB 3a
BianoBinHUM HanpsiMkoM (Programs. Department for German language and literature of
The Hebrew University of Jerusalem, 2022).

VY rmepeniky 3ampoNOHOBaHMX JITEpaTypo3HaBUMX KypciB Juisl OakanmaBpi Ta
MmarictpiB kadeapu mirepatypu ['ymanitapHoro daxynsrery Jlecrepa ta Cajuti AHTIH
Tenb-ABIBCBKOTO YHIBEPCHUTETY, MOKEMO IOOAUYNMTH TEHAEHLII0 JOCHTH TPAAWIIHHOTO
BUCBITJIEHHSI HIMEIIBKOI JIITEpaTypy y TEOPETHYHHX JITEpaTypHHX Kypcax 3a >KaHpaMH,
CTHJISIMH,  HAnpsIMKaMH, XPOHOJIOTIEI0 Ta  COLIOKYJbTYpHHM, T'€pPMEHEBTHYHUM,
KOMITapaTUBICTHYHUM TIiaxoaaMu. Takok 3 JaHOTO Tepemiky y po3aim «BcerymHi Kypcm»
mu 3HainuM Kypc «Himeuunna» npodecopa I'. [llaxapa (JleranpHa iHopmariis npo Kypcu
y Bicanky Tammas I'ymanitapaoro ¢akynsrery Jlectepa ta Cammi AmnTtiH Tenb-
ABiBCchKOTO yHiBepcuteTy, 2022). I och TyT ciif 9iTKO PO3YMITH, IO MiJXi 10 BHBUYCHHS
HiMelbKoi JitepaTypu B I3painmi € J0CHTh CBOEPITHMM 1 Ie, 3BICHO K, MOSICHIOETHCS
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ictopieto ['onokocTy Ta crenu(ikor >KUTTS €BpPEHCHKOro Hapoqy B €Bpomi Ta Horo
ACHMUJIAIIEI0 1 qucuMitamiero Tam. OTe, IUIsI OKPECICHHST 0COOJHBOI JTiTepaTypO3HABUOL
KOHIIEMIii y LbOMY HampsMKY, MH B35UIM 3a IIOKA30BHH 3pa3oK IMOSCHEHHS BiIiy
HIMETIFKOT MOBH Ta JIITepaTypH €BPEHCHKOTO YHIBEPCUTETY B €pycaimmi, ie Ul abiTypieHTIB y
BKJIQIMI i Ha3BOIO «HaBimo BUBYATH HIMEIBKY JITEpaTypy?» CTPYKTYpOBAHO 3a3HAYCHI
OCHOBHI BiJIIIOBiIi, IO MICTATH HalliOHAJHHI HAYKOBO-TIEIATrOTi9HI aCTIEKTH.

Iepmmii acmekT mojsirae B Tomy, mo «Himerpka miTepaTypa 0arato B 4oMy
yuikanpHa» (Why study German Literature? Department for German language and
literature of The Hebrew University of Jerusalem, 2022) i cBoiMM IIMOOKHMHU MUTaHHIMHU
Ta po3IyMaMH BIUIMBAa€E Ha HIMEIbKO-€BPEHCHKY JiTeparypy. JlitepaTypHi Ta KyJibTypHi
nutaHHs HimeuunHu B3aeMoror’si3ani 1 OepyTb cBili mouarok «Bin IlpocBiTHHITBa 110
XVIII cronitrst Ta pyiiHyeTbes B KatacTpodi Tpervoro Peiixy (Why study German
Literature? Department for German language and literature of The Hebrew University of
Jerusalem, 2022). Tox «Himegunna micns Jpyroi cBiToBoi BiliHH, B MONTYKaX MPUMHAPECHHS
31 CBOIM MHHYIHUM, BCE III¢ MparHe A0 HOBOI KYJIBTYPHOI 1HEHTHYHOCTI, OCOOJIHMBO MiCIIS
00’emnanass ®PH Ta HJIP pamkxax HOBOi €Bpormm» (Why study German Literature?
Department for German language and literature of The Hebrew University of Jerusalem, 2022).

Jpyruii acrnekT Harojoumye Ha ToMmy, mo «HiMmerpka iteparypa 3HaXOIUThCS Ha
PO3IOPDKOKI TIIMOOKMX MPOTHUPIY MDK YTOIIEI Ta IJEOJIOTi€r0, MK YHIBepcali3MoM i
HAlliOHANI3MOM, MK peJrielo 1 CeKyJSIpHICTIO, MDK paJMKalbHUM MOJEPHI3MOM i
POMaHTHYHHUM IMPAarHEHHSM JI0 CEPEIHbOBIYHOTO MMHYJIOTO, MIXK ifeanoM 1 katactpodoro.
L{s Hampyra BimoOpakeHa He JMIIEe B HIMENBKIH JiTepaTypi Ha BCIX piBHAX ii 3MicTy:
(dbopmax Ta xaHpax, y ApaMaTyprii, poMaHi Ta 1moesii, aje Takox i B ecTeTHuHiil Teopii Ta
ocobmuBo y dimocodii...» (Why study German Literature? Department for German
language and literature of The Hebrew University of Jerusalem, 2022)

TepTiif aceKT yKe CTOCYEThCS Cy4acHOl HIMELBKOT JIITepaTypH, ajKe y i3pailbChbKux
JMTepaTypo3HABI[B CBi OCOONMBHUI TWiAXiJA 30pI€HTOBAaHWN HA CydYacHy TEHIACHIIIO
riobaiizamnii CBiTOBOI KYJNBTYypH: «OYEBHIHO, HiMEIbKa €BpEWChKa JiTepaTrypa ChOTOJHI
MOXKE CIYXHUTH NApaJirMOI0 JUII OCHOBHHX IHTaHb, IO CTOCYIOTBCS MiXKKYJIBTYPHOCTI,
KyJIbTYPHOTO Jiajory Ta KOHQIIKTY MK KyJibTypamu Outbiiocti ta MeHmuH» (Why study
German Literature? Department for German language and literature of The Hebrew University
of Jerusalem, 2022), 0ocoGmBO 1€ BiTHOCUTBHCS 0 XBHIIb «TYPELBKOI, CXiIHOEBPONEHCHKOI
Ta ChOTOJIHI apabChKOi IMMITpartii, sIKi CTBOPHIN HOBI MPOOJIeMH KyJIbTYpHOI iHTerparii Ta
CIIIKYBaHHS, a TaKOXX MOXJIMBY HAINPyTy MDK pETIriiHOI0 1CIaMCBKOIO KYyJIBTYPOIO i
cBiTChKOI0 aemokpatiero» (Why study German Literature? Department for German
language and literature of The Hebrew University of Jerusalem, 2022).

UYeTBepTHil aclieKT HAroJIOUIye HA YHIKAJILHOMY Miclli y i3pailibChbKill JiTepaTypi
HIMELBKUX TBOPIB HAIMCAHUX MHCBMEHHHKAMH €BPESMH, aJKE «4acTO €BPEHCHKI aBTOpH
(YHKIIOHYBaJIM SIK MDKKYJBTYpHI TPaHCISTOPU Ta IPEICTaBHUKM IIi€i KyJbTypH 3a
Mesxamu Himewuwnnu. Bin I'enpixa [eitne mo ®@panna Kadxu, Big Banerepa Benpsmina o
Enb3n Jlackep Illronep eBpelchKi MICBMEHHUKH PO3MIPKOBYIOTh NP0 KyJBTYPY 3 YHIKaJIbHOT
YyTJIMBOI Ta KPUTUIHOI TOUKH 30pY SIK PO MEHIIICTh, ayTCalAepiB YM HMOBIPHOTO BOPOTa,
o0 4YacTto BimoOpakae oOCOONMBHUI €BPEHCHKUN TMOTJSNA HA IXHIO CHTYyaIlilo MiX
aKyJIbTYpaLli€l0 Ta €MaHCHIIAIi€l0, BUTHAHHAM Ta MeciaHChKolo Hamiero» (Why study
German Literature? Department for German language and literature of The Hebrew
University of Jerusalem, 2022).Tox yce 1e A03BOJSE 13paiTbChKUM CTYJIEHTaM «TIHO0KO
3pO3yMITH HIMELLKOMOBHHUH KYyJbTYPHHMH CBIT, SIK BiH PO3BHUBAaBCS B HOrO iCTOPUYHOMY,
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coliarbHOMY, MOJITUYHOMY Ta reorpagiuHoMy koHTekcrax» (Programs. Department for
German language and literature of The Hebrew University of Jerusalem, 2022).

OTxe, MU PO3MIIIHYIH HporpaMu (PiojoridHux (akynpTeTiB Ta BIOAUIB i
TIOMITHIIA TIEBHI TEHACHIIII: KYJABTYpHI Ta iCTOPUYHI 3B’I3KM Mix [3painem Ta cywdacHOrO
HimedunHoOIO iCHYIOTH, ajie 3aBISIKH UiTKOMY BiIMEXYBaHHIO HIMEIBKOi KYJIBTYPH,
miteparypu, ¢inocodii Bim Tperiit Pelixy sk 3aHemany HiMeduwmHH; TakoX HMPUALISETHCS
ocoOnuBa yBara Bifpo/pkeHHI0 Himewuunu i ii momrykaM HOBHX I[IHHICHHX OpI€HTHpIB
micast [lpyroi cBiToBoi BiliHH 1, 11e myskue, micis 00’ eqnanas ®@PH 1 HIP.

BiamnoBinHO 10 OCBiTHIX mporpam B I3paili, siki IpyHTYIOTBCS Ha YK€ 3a3HaueHHX
aCreKTax, HIMELbKi JiTepaTypHi TBOPHM IHCHbMEHHHKIB €BPEHCHKOTO ITOXOJKEHHS
BUBYAIOTBECS B Kypcl €Bpeiicbkoi miteparypu. Takok poOHMTbCS BHpaKeHHIH aKIEHT Ha
BIUIUB €BPEHCHKOT KYJBTYpH, Y€pe3 JiTeparypy, Ha PO3BHTOK LUBLII3aliiHUX MPOLECIB Y
€BPONEHCHKOMY KyIBTYPHOMY MPOCTOPI 1 3a Horo reorpadivanmu mexxamu (B Ameputti). B
IFOMY KOHTEKCTI CIIif] 3arajaT Ipo KoHIemnmito P. Baiic posrmaryTy y mpani «CydacHuiA
€BpeiicbKuil JTiTepaTypHUH KaHOH: MOJOPOX MOBaMM Ta KpalHaMm», SKa 3a3HAdae, II0
YacTO «EBPEUCHKI aBTOPH HAleKaTh PIBHOYACHO Mo pisHOMOBHUX KynbTyp (P. Kadxa,
C. bemmnoy, 1. ba6ems, I1. Ilexan Tomo), mpoTe HE MOBa Bilirpae MPOBIHY poONb Y iXHIH
NIPUHAJIEKHOCTI 70 BIANOBIAHOTO KaHOHY, a BIJIaCHA CETHOKYJIBTYpPHa Ta JyXOBHa
inentudikauis» (Keponazuk, 2009).

[lono mixTBepKEeHHs BIUIMBY €BpPEHCHKMX aBTOPIB Ha HIMELBKY JIITEpaTypy Ta
MOBY, TO A. Emens Ta H. PokeM 3BepTaroTh yBary, 1o came 3aBIsSKH SKICHOMY MEepEKIary
biomii M. MeHaensCOHOM, HIMENBKHIA Ta 3aXiMHUM YWTa4 MAalTh 3MOTY 3pPO3yMITH
€BpeiiCchbKi XapaKkTepu — Iie Mepill sSKICHI JIHMBICTUYHI NPOHUKHEHHS €BPEHUCHKOI KYJIbTYpH
y HiMelpbKy. TakoX TOCHIJHUKH J0JAI0Th, 10 «y HAHOUIBIINA HIMEIIbKOMOBHUX MICTax,
Takux sk: bepnin, Bimenp, XaiimenpOepr 3’sSBISIOTHCS HAWOILIBII BAaXKIHUBI €BPEUCHKI
muceMennuku: M. . Bepnuuescrkuit, JI. onpabepr, II. 158 Arnon, JI. Borens,
V.-LI. I'piabepr, A. ber-Iuxak Ta iH. SIk apryMeHTH IPOHUKHEHHS €BPEHCHKOT KYJIBTypH B
HiMenbky, A. Emem ta H. Poxem mpuBomATh y HpHUKIa] MepekiIaNanbKy MisuIbHICTE .
Posenmgeiira, skuii nepekiIagaB cepeHbOBIUHY €BPEHCHKY MOE3iI0 Ta 3arajioM €BpeHCHKY
JITepaTypy i B JITEpaTyPO3HABCTBI 1€l MPOEKT HA3BAIH «IIPHHECEHHS €BPEUCHKOTO IyXY Y
HimenbKy MoBy» (Eshel & Rokem, 2015).

TakoX TpO B3aEMOBIUIMB HIMENBKOI Ta €BPEHCBKHUX KYJIbTYp HHETBCA Yy
nocmimrenHsax icropukuHi H. Illeddi, 30kpema y mpami «EBpelcbke MOTIMHAHHS
HimMenpKoi JiTeparypu y lmrysy» (Sheffi, 1999) ta B amepukanceskoi mocmigaumi JI. Mopic y
mpami «['epmanHicTiKa Ta romaika: cum0io3 aABox cdep» (Morris, 2016), mo aeMOHCTpYE
CBITOBMI IIOTY>KHMH BIUIMB €BPEHCHKOI iCTOPUKO-KYJIbTYPHOI IIKOJIM HAa CTAaBJIECHHS 1
PO3YMIHHS NIPUPOIN BITHOCHH €BPEHCHKOI Ta HIMELBKOi KyJIbTyp HAyKOBUMH IIKOJIAMH
3apyOiKHUX KpaiH.

3BiCHO IIiCNsl OTJISLy OCOOJIMBOCTEH 13pailbCbKOTO MiAXOAy A0 HAaNOBHEHHS
JITEpaTypo3HaBYMX JUCLUILIIH HIMEIbKHM JIITEpaTypHUM KOMIIOHEHTOM, MYCHMO
BU3HATH, III0 CUTYaIlil YKpaiHCHKOTO HAapOy Ta i3pailIbChbKOT0 BiPi3HAIOTH B MEPLIY Yepry
YaCOBMMHM NPOMDKKAMH Ta BH3HAHHSAM KpaiHM arpecopa CBO€i NMPOBHHHU 1, BiATOBiAHO,
CIPUSHHSIM HAJAaro[KeHHIO KyJIbTYpHHX, MONITHYHMX 1 HAYKOBHX B’S3KIB Ha IMiJBAJMHAX
PIBHOCTI Ta iCTOPUYHOI TATJIOCTH TPaJMINii B3aEMOBIUTMBIB KYJIbTYp A0 Tepioay Tperboro
Peiixy ta micma. Came ToMy I3painbchka OCBITHA CHCTEMa HE BHUKJIIOYAE€ HIMEIBKY
KyJbTYpPY, HIMEIBKY JITepaTypy K 3 HAyKOBHX 3allikaBJIeHb, TaK 1 3 OCBITHIX IpOrpam,
X04ya 1 poOWTH 1€ y CBifi OCOONHMBHIA CHOCIO, BiIIOBITHO A0 HAayKOBO-IEAArOTiYyHOI
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KOHILenii, mo chopMOBaHA HABKOJO 30€peKEHHs €BPEUCHKOI KyJIbTYpPH Ta JIOKa3iB ii
YHIKQJIBHOTO BIUIMBY Ha IHINI KyJbTYpH Ta JepkaBH. Taxox I3paims po3poOuB cBOIO
JepKaBHUIBKY TO3UIIII0 moa0 HiMewunnan yrxe micig 1945 p. 1 micis cTBOPEHHS NepKaBH
I3pains (1948 p.), a Ykpaina x, HaBmaku, came 3apa3 nepeOyBae y cTaHi BiifHH, Oymaydn
JCpP)KaBOI0 1 II€ TEX CTBOPIOE OCOOJNMBI YMOBH Ta BIUIMBA€ Ha LUIIXH BHUPIICHHA
YKpaiHCBKOTO ITUTaHHS.

BUCHOBKHU TA IIEPCIHEKTUBU IIOJAJIBIINX PO3BIJOK

Otmxe, BpaxoBYIOUYM JOCBiJ I3painmro Ta 0OCOOMMBOCTI yKpaiHCBKOI BOEHHOI,
TeOIOJIITHYHOI, COLIOKYJIBTYpHOI, reorpadiyHoi TOLIO CHUTyalil, MiCHO, NMEBHI acHeKTH
IIJIKOM MOJKJIMBO TOYEPIHYTH, 30KpeMa MI010 PO3POOKH HAYKOBO-IIEAArOTiYHOT KOHIICTIIIT
y MiAXOAl 10 3aJy4eHHs POCIHCHKOTO KOMIIOHEHTY B KypcH 3apyOiKHOI Ta YKpaiHCBHKOI
jitepatypu (1100 aBTOPIB YKPaiHCHKOTO MOXOJDKEHHS). SIK BiZJOMO, A€sKi KPOKU y LbOMY
HampsIMKy BXKE€ €, X04a B J€YOMY JOCHTH paJuKalbHi, K OT «KYJIbTypa CKAaCyBaHHS»
(«cancel culture») ycporo pocifiCbKOTO, IO 3yMOBJICHO BiHCHKOBHM BTOPTHCHHSM Ta
3mounHaMu Pocii mpotu Ykpainu y 2022 pori.

3BicHO, TOTPiOHO BPaxOBYBaTH AYMKY CYCILIGCTBA, @ HAATO B YMOBAX AKTUBHOI
¢a3u BiffHW, KoMK OUMBIIICTH YKpaiHIIB CHOBHEHHI 3HEBAarM i OTUAM JO POCIHCHKOI
KynbTypu. Ta «KyImpTypa CKacyBaHHS» — HE BHpIIIeHHS, 00, B KOHTEKCTI mpodeciifHol
OCBITH HAayKH, TaKMd MiAXiJ HE BIANOBIAa€ pPEAITbHOCTI Ta O3HAKaM HAayKOBOCTI:
YHIBEPCAILHOCTI, 3arajbHO3HAYYIIOCTI, (PparMeHTapHOCTI, 3HEOCOOJICHOCTI, CIAIKOEMHOCTI,
KPUTUYHOCTi,  JOCTOBIPHOCTi,  I103aMOPAJILHOCTi,  PAaI[lOHAJBHOCTI  TOWIO,  allkKe
JITEpaTypo3HaBCTBO — i€ HayKa, sika Mae BUBUATH BCE PO3MAITTS JITEPATYpPHOTO CBITY i
comiymy. B CBO uepry, jiTeparypHe MUTaHHS — KOMIUIEKCHE, OCOOJIMBO B 4Yac BilHH, i
OXOILUTIOE Pi3HI BEKTOPHU: OCBITY (3HAHHS Ta BUXOBAHHS), IMCHXOJOTIKO (OCOOHCTICTD),
KynbTypy (Tpamuiii), COIONOTiF0 (AYMKH TIpOMAaJCHKOCTI), MOJITHKY (JOOIFOBaHHSI Ta
mpomnarasza), mMpaBo (3aKoH), eTUKy (TMoBeniHKa), Qimocodiro (iIeONOTiF0 Ta YSBICHHS),
ictopiro (dpaktn), pernirito (Bipa), TOXX BHPIIIyBaTH MATAHHS 3 POCIHCHKIM KOMITIOHEHTOM B
JTEepaTypo3HaBYMX NUCHUILIIHAX YKpaiHu Tpeba, ajie JIMme 3 ypaxyBaHHSAM LUX BEKTOPi,
060 HpmeTbcs mpo JiTepaTypy KpaiHum arpecopa Ta okymanta. OpiM TOro, cyro B
JIePKABHUIILKOMY KJTIO4i, BOPOTra MOTPIOHO 3HATH, 1100 MEPEMOTTH HE JIMIIE Ha MOoJi 00f0,
ajie 1 B KyJIbTYpPHO-OCBITHBOMY TpOCTOpi, 00 y Bumanky Pocii, ii miteparypa — ne ii
iZieosoriuae oceps i, BOAHOYAC, YACTHHA CBITOBOI JIiTEpaTypH.

Tox MU HpPONOHYEMO 3ampoBaZWTH, Ha 4Yac BIHHU Ta MiCISIBOEHHOTO MeEpiony,
cremiagbHu Kype Ui MaiOyTHIX Ta [itoumx ¢irosoriB i memaroris, po3poOieHuit
HAYKOBIISIMH PI3HHX, YK€ 3raJlaHuX, HAIPsMIB, SIKHi CTOCYBaTHMEThCS METOJIUKH POOOTH 3
pocificbkuMHM TBOpaMM y HEOOXiiHIM Ta KOPHCHIM AepXaBi YHIKaJbHIH KOHHEMNMIi, 1o
MIO€/THYE YKPATHOIIEHTPUYHICTh Ta 00’ €KTUBHICTh HAYKH.

Otxe, HAyKOBIII MalOTh 3aIPONIOHYBATH CYCHIUJILCTBY CTally HAyKOBO-TIEAAaroridHy
KOHIIETIIIIIO, BiJITOBITHO /IO HEI MiAXOIM O BUBUYCHHS POCIHCHKMX TBOPIB Ta po3poOuTH
nporpamy MiJrOTOBKM (CHeUKypc) Ais MaiOyTHIX Ta Jifouux QaxiBumiB, Ha 0asi
HaBYAJILHUX YHIBEPCUTETCHKUX IIPOrpaM Ta KypciB MiABHIIEHHsS KBamiQikalii negaroris.
Le Bkpaif BayxIMBO, 00 TAPMOHINHO JOTPUMYBATHUCS CYTTI HAYKH, BiICTOIOBATH IHTEpECH
JiepKaBH Ta OTPUMaTH HpodeciiHux (axiBIiB y IMIKOJAX Ta YHIBEPCUTETAX, sIKi 3HATUMYTh
Ta BMITUMYTh IIPAIIOBAaTH 3 POCIHCHKOIO JIiTEpaTyporo 0e3 mKoau codi, CTyAeHTaM, YIHAM
Ta JIepKaBi.

OxpiM 3a3HAYCHUX PEKOMEHAIlIN, O Y)K€ BCTAHOBIIOIOTH BEKTOP IOMAIBIIOTO
PO3BUTKY HamIOl TEMH, pe3yJbTaTH Ta inei, mo Oylu BHUCYHYTI y CTaTTi, MOXYTb MaTH
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MPOJOBKCHHS B OUIBII IPYHTOBHUX IOCTI/DKCHHAX ICBHHUX ACIEKTIB, 30KpeMa, IIOJ0
BHUBYCHHS IMIIXOMYy i3paiIbChKOi BHINOi OCBITH IO JNiTEpaTypO3HABUMX IHCHUILIIH Ta iX
6e3mocepeIHbOro 3B’sI3Ky 3 CYCHUJIBHUMH HayKaMH, IO BIUIMHYJIO Ha CTPYKTYPY
ryMaHITapHHUX (paKyJIbTETIB Ta HANIPSIMIB MiATOTOBKH ()axiBIliB-(iI0JIOTIB, IIEJaroriB TOIIO.
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THE ISSUE OF FUTURE TEACHERS’ ASSESSMENT COMPETENCE
IN FOREIGN COUNTRIES AND UKRAINE

ABSTRACT

The article analyzes the problem of assessment competence of future teachers in
foreign countries and in Ukraine. The article proves that assessment competence is a
structural element of professional competence of future teachers in general and physical
education teachers in particular.

The purpose of the article is to theoretically analyze the problem of assessment
competence of future teachers in foreign countries and in Ukraine.

In the result of the analysis of scientific elaborations of foreign and domestic
scientists, we can state that the comparison of European and domestic models of
assessment competence showed a number of differences. They exist due to socio-economic
factors (in Ukraine today we cannot name a large number of educational programs with
foreign language teaching, high mobility scientific and pedagogical staff and applicants for
higher education in various specialties who participate in exchange programs) and teaching
traditions (giving preference to basic education over vocational and economic-oriented).

In European educational programs, there are no separate courses on mastering
higher education students’ assessment competence, but there are three types of master's
programs in assessment (assessment “in general”; assessment with a focus on statistical
and sociological methods; assessment in specific areas of governmental policy); additional
education programs (advanced training courses) and assessment courses in undergraduate
programs.

Regarding the Ukrainian system of bachelor’s degree training for teachers in
general and physical education teachers in particular, its research showed that in the
absence of separate courses on mastery of assessment knowledge and skills, some
programs contain elements of control and assessment activities and concise information
blocks of assessment. In the Ukrainian educational system, evaluative information is
insufficiently systematized and considered in the context of various educational disciplines.

Keywords: assessment competence, future teachers, assessment skills, students of
general secondary education.

®OPMYBAHHS OITHIOBAJIBHOI KOMIIETEHTHOCTI
MAWBYTHIX YUATEJIB Y 3APYBIKHUX KPATHAX TA YKPATHI

AHOTANIA
Y ecmammi npoananizosano npobremy oyiH08aNbHOT KOMNEMEHMHOCI MAUOYMHIX
suumenie 6 3apyoiscnux Kpainax ma 6 Yxpaini. Y cmammi 0ogedeno, wo oyinosaibHa
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KOMNEMEHMHICMb € CMPYKMYPHUM — eIeMEHMOM  NpOQecitinoi  KOMNEMeHMHOCME  AK
ManubymHb020 84uUmMens 3a2aioM, max i guumens QisuuHoi Kyabmypu 30Kpema.

Mema cmammi — meopemuyHo NPOAHANI3Y8AMU NPOOIEMY OYIHIOBATLHOT
KOMRemeHmMHOCMI MatuOYmHIX 64umenia 8 3apy0iscHux Kpainax ma 8 Yxpaini.

Y pesynomami anmanizy npaye 3apy0iscHux ma GiMuUSHAHUX HAVKOBYIE MOHNCEMO
KOHCMamyeamu, w0 HOPIGHAHHSA €8PONEUCbKOI ma GIMuUHAHOI Mmooenel opmyeaHHs
OYIHIOBANILHOI KOMNEMEHMHOCMI NOKA3AL0 HASAGHICMb HU3KU GIOMIHHOCMEll, 3VMOGICHUX
coyianvro-ekoHomiuHumMy akmopamu (6 Ykpaini cb0200Hi He MOdICHA 2080pumu npo
HAABHICIMb BENUKOT KIbKOCI OCIMMIX NpoSpam 3 GUKIAOAHHAM THO3EMHOIO MOBOI0, BUCOKUM
pisHeM MOOIbHOCMI HAYKOB0-nedazo2iunux Kaopie i 3000y6auis suujoi oceimu piHux
cneyianvnocmel, sKi Oepymb y4acmv 6 Npospamax O0OMIHY) ma mpaouyisimu HAGYAHHL
(Haoanms nepesazu gynoamenmanvbini 0c8imi neped NPOPECitiHo- 1l eKOHOMIYHO-OPIEHMOBAHOIO).

B esponeiicokux ocsimuix npocpamax okpemi Kypcu 3 080100iHHA 3000y8auamu
8UWOI 0C8imMU  OYIHIOBATILHOK KOMNEMEeHmMHICMIo 8i0CYMHI, npome ICHYIOMb OKpPeMo,
He3a/IeHCHO I0 Nedazo2iuHUX, mpu Muniu MazicCmepCcoKux npospam 3 OYiH8anHs (OYiHIO6aHHs
«8 YIIoMY»; OYIHIOBAHHSA 3 (YOKYCOM HA CMAMUCIUYHI MA COYIONOSIYHI MEMOOU, OYIHIOBAHHS 6
KOHKpEMHUX chepax OepitcasHoi NOMMuUKY);, npoepamu 000amkogoi oceimu (Kypcu nioGuueHHs
Keanighikayii); Kypcu 3 OyiHO8aHHA 6 npoepamax bOakanaepamy. Llodo ykpaincerux
cucmem 6axanaspcbkoi Ni020mMosKU uumenie 3a2aiom ma euumenie QizuuHoi Kyibmypu
30Kpema, mo ixHe 00Cai0IHCeH A 3aC8IOUUN0. 3A GIOCYMHOCMI OKPEMUX KYPCI8 3 080N00IHHS
OYIHIOBAILHUMU 3HAHHAMU MA YMIHHAMU, OEIKI pOOOUL Npo2pamu QpasmeHmapHo Micmsimo
elleMeHmu  KOHMPOJIbHO-OYIHIOBAIbHOL  OULIbHOCME  ma  cmucii  iHgopmayiiini  O1oKu
OYIHIOBAILHO2O Xapakmepy. B ykpaincvkomy oceimmubomy npocmopi OyiHIo8abHa IHpOpmMayis
HEOOCMAMHbO CUCMEMATNUZ08AHA Ul PO32AAOAEMBCSL 8 PO3PI3i PISHUX OCBIMHIX OUCYUNTIH.

Knrouosi cnosa: oyinioganbHa KOMREMeHMHICMb, MAUOYmMHI 6yumeii, OYiHIOBANbHI
VMIHHS, 3000Y8aui 3a2anbHOI cepeOHboi 0ceimil.

INTRODUCTION

Education has always been a special function of society and the state aimed at the
formation and development of socially significant qualities of each person as a member of
society and a citizen of the state.

We consider the problem of forming assessment competence in a future teacher in
general and physical education teacher in a general secondary education institution, in
particular, as one of the important tasks of bachelor's degree training, both in Ukraine and
abroad. The assessment technologies of foreign countries and methods introduced into the
domestic education system function effectively, periodically undergoing adequate
adjustments as needed. They are not final in the general list of existing assessment tools,
but the mastery of them by future physical education teachers in Ukraine requires the
opportunity to improve the experience gained in practice. According to domestic researcher
A. Kryvoruchko, “assessment competence is a set of knowledge, skills and abilities of the
teacher that ensure the successful and effective implementation of the process of assessing
student achievement”. We agree with this definition (Kryvoruchko, 2011).

For our study, it is important to define assessment competence as a structural
element of professional competence of both future teachers in general and physical
education teachers in particular. The term “assessment” under the influence of competence
approach got a new interpretation and transformed from “specific activity” into a “personal
quality of the specialist” that is “assessment competence”.
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In our study, we rely on the thesis proposed by prominent domestic scientists
S. Sysoeva, and T. Krystopchuk: “Ukraine’s integration into the world educational space
and globalization, as well as accession to the Bologna process have radically changed the
philosophy of education and the concept of its development. The education system itself is
able to influence globalization, forming a line of future culture, economy, politics of the
region, and the state” (Sysoeva & Krystopchuk, 2012).

THE AIM OF THE STUDY

The purpose of the article is to theoretically analyze the problem of assessment
competence of future teachers in foreign countries and in Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The issue of certain aspects of forms and methods of assessing academic
achievements of applicants for both higher and general secondary education is the subject
of research of such domestic scientists and practitioners as A. Kryvoruchko (2011),
S. Kurtas (2014) and others.

The focus of their work is on attracting foreign experience in the organization of
assessment activities in educational institutions. Important for our study is the scientific
research of T. Kanivets (2012) on the fundamentals of pedagogical assessment in Ukraine
based on foreign experience. O. Lokshina (2000) reveals general information about the
assessment of academic achievements of applicants for general secondary education in
foreign schools. Among Ukrainian researchers should be noted the scientific works of
S. Hryshchenko (2021) which reveal the importance of assessment competence in the
development of professional success of future teachers (Hryshchenko, 2021).

Materials from the websites of evaluation societies (American Evaluating
Association, 2012; Australasian Evaluation Society Inc., 2012; International Development
Evaluation Association (IDEAS), 2012; European Evaluation Society, 2012) are devoted to
the definition of theoretical problems of assessment in the United States and Australia,
which is considered as one of the methods of pedagogical stimulation.

While conducting the research a number of general scientific methods, such as
study, analysis and synthesis of reference, scientific pedagogical sources, as well as
systematization and generalization have been used.

RESULTS

As for the preparation for the assessment of academic achievement, Spanish
teachers acquire relevant skills during the two-year basic course for a bachelor’s degree
(BUP) and a university training course (COU) in four areas: science and technology;
biology and health; special sciences and humanities; language. They use a 10-point system
for assessing academic achievements: 10 (matricula de honor), 9-9,9 (sobresaliente), 7-8,9
(notable), 5-6,9 (aprobado), below 5 (suspenso). Education reform has modernized the
higher education system and created the Institute of Evaluation System, which aims to
improve the quality of future professionals’ training, evaluate research and the scientific
system to increase the motivation of teachers to improve personal professionalism and
quality of teaching materials. In the absence of targeted assessment training courses in
Spanish teacher training programs, we note that as an alternative to them, the University of
Madrid has a special master’s program, which provides training for assessment in
economics, politics, sociology (Kurtas, 2014).

Based on T. Kanivets’ (2012) research on the theory and practice of assessment in
European countries, we note that the improvement of approaches to assessment of learning
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outcomes is exacerbated by integration processes in Europe and the need to find some
consensus on the conceptual framework of assessment. In order to define the main criteria
for improving the assessment system in the European Union at the present stage, the
following key concepts are being developed: the basis for assessment; its standards
(evaluation against the criterion); means of verification that are necessary to establish the
plausibility of evaluation decisions; ensuring the quality of the assessment process
(Kanivets, 2012).

Successful solution to these problems will allow to build a common coherent
system for diagnosing the level of education of the younger generation in Western
European countries, which will be an important step to ensure a dramatic improvement in
the quality of secondary education. The most common form of performance appraisal for
general secondary education is that teachers assess each other’s knowledge on a daily basis
considering their answers to questions or physical exercises, if they are physical education
teachers, by grading each type of work. Such daily internal assessment (at the class or
school level) consists of “normative” and “criterion” components. The achievements of
each student are assessed against a certain norm, which is taken as the average achievement
of a group or class, and against the average social criterion, which is presented in normative
documents at the level of the region or the state (national standard). Another type of
performance assessment in European countries is external assessment, which makes it
possible to compare and obtain data on the level of knowledge of applicants at the regional
or national level and take measures to improve overall educational attainment. Due to the
need to improve the quality of students’ knowledge, skills and abilities in the education
system in general, the development of assessment is especially important because it allows
to identify the level of achievements of students at a certain stage of learning and take
timely measures to improve outcomes. The transition from class to class in European
countries is based mainly on the results of continuous assessment of knowledge, skills and
abilities of students by the teacher in the classroom. Periodic assessment (exams at the end
of the school year and a series of tests at regular intervals during the school year) often play
only a supporting role. According to foreign experts, continuous assessment (rather than
periodic) provides a more realistic picture of student progress. In the study of O. Lokshina
(Lokshina, 2000) and T. Kanivets (Kanivets, 2012) it is noted that “in the presence of
common trends in the development of approaches to assessing the performance of
secondary school students in Western European countries, each of them has its own
national system, which has developed and functioned for a long time. In Austria, for
example, continuous assessment, which includes a block of examinations conducted and
assessed by a teacher, is a rule of the education system. The assessment is conducted
according to a five-point system: 1 — “excellent”, 2 — “good”, 3 — “satisfactory”, 4 —
“passed”, 5 — “failed”. A key factor of the assessment in Germany is the availability of
separate assessment courses in German bachelor’s degree programs (e.g. in Konstanz,
Koblenz-Landau, Humboldt educational institutions, Guttenberg and Eberhard), as well as
analysts who are able to effectively assess regulatory impact (e.g. at the universities of
Bern, Salzburg, Gottingen, Miinster, and Tiibingen; at the German Higher School of
Management in Speyer, the Lokkum Evangelical Academy, the Darmstadt University of
Applied Sciences) (Kurtas, 2014).

It should be noted that in American higher education institutions, in contrast to
Ukrainian ones, higher education students independently plan their own educational
program and there is a lack of significant lecture overload of the educational process. The
preparation process involves the use of various forms and methods of teaching, including
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assessment methods of conducting authentic interviews, keeping educational diaries
(learning journal), writing analytical (autobiographical) essays and concise “minute” works
(one minute papers), organizing group discussions (brainstorming, buss groups), presentation of
projects, modeling of pedagogical situations, use of a case method, creation of a portfolio.

The grade scale used in secondary schools in Greece is characterized by
differentiation in terms of the level of education — primary and secondary school, and the
peculiarity is the absence of negative grades in primary school. Thus, in grades 3—4 of
primary schools, students receive: A — “excellent”, B — “very good”, C — “good”, D —
“good enough”. In grades 5-6, the rating scale looks like this: 9, 10 — “excellent”; 7, 8 —
“very good”; 5, 6 — “good”; 3, 4 — “quite good”. In high school, students of general
secondary education are transferred to the next grade, provided that the final grade in each
subject is 10 points out of 20 possible. The introduction of the assessment system in France
was aimed at making it possible to obtain information about the achievements and failures
of each individual student of general secondary education at the beginning of the school
year. It is done in order to introduce corrective measures before teaching new material and
to make national data available to the public and thus provide better assessment, starting at
the class level and ending at the national level. In addition, the annual assessment provides
better monitoring of the development of the education system and the implementation of
control procedures.

The practice of assessing the achievements of French students in general
secondary education testifies to the successful implementation of the tasks of assessment.
Thus, in the secondary school of France, diagnostic assessment is widely used at the
beginning of the school year. As one can see, the rating scales are quite diverse, do not
depend on any separate criterion. Countries use both numerical and alphanumeric
indicators, sometimes using a scoring system. Summarizing the analyzed material on the
practice of assessment in the world, we can say that the assessment scale is determined by
the national characteristics of the education system of each country (Kanivets, 2012). The
level of quality of knowledge and skills of students, as well as the degree of effectiveness of
the educational system as a whole, do not depend on the form of the evaluation indicator,
the number of points and their placement in the assessment scale. A significant number of
European countries continue to use the 5-point scale and the vast majority of Western
European countries use negative assessments to assess works that do not meet the
requirements of the standard, when basic knowledge is incomplete and there is no
opportunity to overcome the shortcomings. Approaches to assessing the achievements of
general secondary school students in primary and secondary schools in many countries are
differentiated — there are options for no assessment in primary school or using different
assessment scales at two levels of education. In general, assessing the success of students in
general secondary education plays an important role in the educational process of foreign
countries. It provides the necessary information on the level of knowledge and the degree of
progress of students, provides better monitoring of the quality of education at the local,
regional and national levels (Kanivets, 2012).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Comparison of European and domestic models of assessment competence showed
a number of differences because of socio-economic factors (in modern Ukraine there is not
a large number of educational programs with foreign language teaching, high mobility of
scientific and pedagogical staff and graduates of various specialties participating in
exchange programs) and learning traditions (giving preference to basic education over
vocational and economic-oriented).
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In European educational programs there are no separate courses on mastering
assessment competence by higher education students, but there are three types of master’s
programs in assessment (assessment «in generaly»; assessment with a focus on statistical and
sociological methods; assessment in specific areas of governmental policy); additional
education programs (advanced training courses); and assessment courses in undergraduate
programs. Regarding the Ukrainian system of bachelor’s degree training for teachers in
general and physical education teachers in particular, its research showed that in the
absence of separate courses on mastery of assessment knowledge and skills, some programs
contain elements of control and assessment activities and concise information blocks of
assessment. In the Ukrainian educational space, evaluative information is insufficiently
systematized and considered in the context of various educational disciplines.

We consider the study of specific control and evaluation activities of future
physical education teachers in the process of bachelor’s training to be the prospect of
further scientific research.
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AHOTANIA

Y cmammi osnaueno enaue miscnapoonoi cnienmpayi na peanizayilo 0CGIimHix
pedopm 6 YVrpaiui, 3aKyenmosano ysacy Ha HeoOXIOHOCMI NOCUNEHHS Yici CKAIadosoi K
8AJCIUB020 (akmopa Hme2payii HAYIOHANbHOI cucmemu OCEImu 8 C8IMOSUL OCEIMHIl
npocmip ma nOCUNEHHs il KOHKYPEHMOCHPOMOICHOCII HA PUHKY OCBIMHIX NOCTY2.

Ha npuxnaoi Ilpoepamu «/{emoxkpamuyna wikonay, aKa cmana npopamoro niompumKu
oceimuix pegpopm 8 Yrpaini, npoananizosano maxi Hanpsamu cnisnpayi. po3pooxa Jlepaicasrux
cmaHoapmis noyamkogoi ma 6azoeoi cepedHvoi oceimu, nioguUeHHs Kealigikayii guumenis 3a
00NOMO20I0 OHIAUH-PECYPCis, DAcUNimosanux Kypcie ma O0eMOKpamusayis 3aKiaodie oceimu
Yipainu. Tax, ona Odemoxpamusayii wkonu excnepmamu ma mpenepamu Ilpoepamu
«[emokpamuuna wkonra» 0ynro cmeopeno Incmpymenm OemMOKpAMUYHO2O PO3GUMKY
WKOIU, W00 OONOMOSIMU SUSHUMU A ONUCAMU CUMYayilo 8 WKOL; i0eHmu@iKysamu ax
00CsicHen s, MaK [ npobnemu ma GUKIUKU, 002080PIOI0YU IX BIOKDUMO; GUSHAUUINU MONCTUBE
Hanpsamu po3eumky; 30IUCHIO8AMU MOHIMOPUHE MA OYIHKY OOCAZHYMUX 3MIH; CHRPUAIMU
YCMAneHHI0 0eMOKPAMUYHUX NPAKMUK Y 3aknadax ocsimu. OKpim moeo, cnienpays mixc
Jleporcasnoro  cayocooro sikocmi oceimu  Yipainu ma €eponelicokum yewmpom imeni
Bepeenanoa cnpusmume nio8UWeHHI0 AKOCMI 0C8imu ma SAKOCMi 0C8ImMHbOI OisIbHOCI,
BNPOBAOICEHHIO 0eMOKpAMUYHUX 3acad @QyHKyionyeanus cgepu oceimu 6 Ykpaitni,
PO3POONEHHIO | BNPOBAOICEHHIO  CMAHOAPMIE MA  PEKOMEHOAYI w000  OopeaHizayii
BHYMPIWIHBOT cucmemu 3a0e3neuer s IKOCMI 0C8IMU 3aKAA0I8 3a2albHOL cepeOHbol 0ceimil.

3pobreno sucnosku, wo migxchapoouna cnienpays Yxkpainu y cgpepi oceimu cnpusie
Ppo36umKy ma peanizayii oceimHiX pegopm, a yuacmsv 3aKiadie 3a2anbHOi cepeoHbol
0C8Iimu Y MIdDCHAPOOHUX NPOSPAMAX MA NPOEKMAx inmezpye Yrpainy y ceimoguti oceimuiil
npocmip. Poswupenns midcHapoOHux Kowmaxmie 3a paxyHoK YKIAOauHsi Y200 ma
30TUCHEHHS CRLIbHUX NPOEKMIG NOCUIO8AmMUMe npoyec 0OMIHY 00c8idom ma iHghopmayicio
3 NpogioHuUMU Kpainamu ceimy y cgepi oceimu, wjo cnpusmume NO2NUOIEHHIO HASAGHUX
36 'A3Ki8 MA HANAL0OHCEHHIO HOBUX KOHMAKMIS.

Kniouosi cnoea: zacanvmua cepedus oceima, MidCHAPOOHe CHIBPOOIMHUYMEBO,
MIJCHAPOOHA CRiBNpaysl, THHOBAYIUHULL PO3BUINOK, CIMpameiuHuil npiopumen, €8PONetCcbKull
ocgimuiti npocmip, iHmespayisn, MoOIIbHICIb, KOHKYPEHMO30AMHICHb.
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INTERNATIONAL COOPERATION OF UKRAINE AS A FACTOR
IN IMPLEMENTING EDUCATION REFORMS IN SECONDARY SCHOOL
(WITH REFERENCE TO THE “DEMOCRATIC SCHOOL” PROGRAM THAT
SUPPORTS EDUCATION REFORMS IN UKRAINE)

ABSTRACT

The article highlights the role of international cooperation in the implementation
of education reforms in Ukraine. Particular attention has been paid to the importance of
improving this aspect as an essential factor in integrating the national education system
into the global educational space and increasing its competitiveness in the market of
educational services.

Based on the model of the Democratic School Program, which has become a
support to education reform in Ukraine, such areas of cooperation as the development of
the National Standards for Primary and Basic Secondary Education, teacher advanced
training via online resources, facilitated courses, and democratization of educational
institutions in Ukraine have been studied. The Democratic School Development Tool was
created to democratize the school. It aims to help examine and describe the existing school
situation, to identify and openly discuss achievements as well as problems and challenges,
to define possible development options, to monitor and evaluate the changes achieved; and
to promote the establishment of democratic practices in schools. Furthermore, the
cooperation of the State Service of Education Quality of Ukraine and the European
Wergeland Center will improve the quality of education and training activities, help
implement a democratic framework for the functioning of education in Ukraine, as well as
develop and implement standards and recommendations for the organization of the
National Quality Assurance System for general secondary education institutions.

It has been concluded that the international cooperation of Ukraine in education
supports the development and implementation of education reforms, while participation of
general secondary education institutions in international programs and projects integrates
Ukraine into the global educational space. Developing international contacts by concluding
agreements and implementing joint projects will enhance cooperation with the world's
leading countries in the field of education, improving existing partnerships and forging new ones.

Keywords: general secondary education, international cooperation, innovative
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BCTYII

I'mobGanizaniiini mpouecw, IO BinOyBalOThCSI B CydyacHOMY CBiTi, HaOyBaloTbh
XapakTepy KarajizaTopa TpaHC(GOpPMaIiifHUX mpoueciB cucremu ocBith. OcBiTa cTae
IHCTPYMEHTOM B3a€MONPOHUKHEHHsI HE TiJIbKHM 3HaHb 1 TEXHOJIOTIH, ayne i OopoTeOM 3a
PHHOK, pO3B'SI3aHHS TEONONITUYHHUX 3aBAaHb. OIHUM 13 TIPIOPUTETIB CTPATErivyHOrO
PO3BHTKY JIep»KaBM BH3HAHO Ii iHTerpaiito B €Bporeiicbke CriBTOBapUCTBO. SIK 3ayBaxye
B. Amnppymenko (2011) «...HUHIIHIA eTanm CyCHUIBHOTO MpPOTPecy IOBEPHYBCS [0
iHTEpeciB, 1HTENEKTY, JIIOJCHKOT0 po3yMy. BHU3HAUMBIIN IHTENEKT K CTPATETidYHUHA pecypc
PO3BUTKY, €BpONEHCHKa MBIl MEPIIOYSPTOBY yBary MpHUAise ocBiT i Haymi» (c. 3).
€Bporeiicbka OCBiTa BiJKpHTa ¥ MMpo30pa, HaJamITOBaHa HA ORI IIMPOKI MKHAPOIHI
KOHTAaKTH I JocATNIa Y IbOMY CepHO3HHX YCIIXiB.

Came Tomy YKpaiHa Mae Y3rOJWTH Ta HAOJM3UTH CBOI COIialbHO-€KOHOMIiUHI
iHCTUTYLIT 10 cTaHAapTiB kpaiH €C BIINOBIAHO 1O 3arajbHOEBPONEHCHKUX BHMOT, IO
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notpedye NpoBeIeHHs HU3KU pedopM, CIPSIMOBAaHMX Ha IiJBHIICHHS DIiBHS OCBITHIX
MOCTyYT, 3a0e3MeYeHHsT PIBHOTO JOCTYIy TPOMAIsH M0 SKICHOI OCBITH, MOJICpHi3aIlifo
3MICTy OCBITH BiJIIOBiTHO IO MOTpPeO CY4acHOTO PHHKY Mpalli, alKEe OCBITAa € KIFOYOBOIO
IHBECTHIIIEI0 B PO3BUTOK JIIOJCHKOTO IMOTEHIIANy, CTPATETiYHUM PECYpCOM IOJIIICHHS
n00po0yTy TpoMassiH, 3aXHCTy HAIIOHAJBHIX 1HTEPEeCiB, 3MIIIHCHHS aBTOPHUTETY JACp:KaBU
Ha MDKHapOJHiH apeHi. Baromoro 3HaueHHs HaOyBae 3arajbHa CEpPeaHs OCBITa K OCHOBHA
JIaHKa B OCBITHIH cuctemi Oy/b-sKOi KpaiHM Ta OCHOBA JUIsl YCIIIIIHOTO 37100yTTSl OCBITH
HACTYITHHUX PIBHIB il CAMOOCBITH IPOTITOM YChOTO KHTTS.

META JOCJIIKEHHS

Mera gocnikeHHs — IpoaHaji3yBaTi MXKHApOJHY CHIBIpaio YKpaiHu B raimysi
ocBiti Ha mpukiani [Iporpamu minTpuMku ocBiTHIX pedopMm B YkpaiHi «/lemokpaTudna
mkona» (mam — Ilporpama «JlemokpaTH4yHa mIKONa») SK BaXKIUBOrO (akTopa
pedopMyBaHHS Ta MOACPHi3aMii HAIIOHAIEHOI CHCTEMH OCBITH.

TEOPETHUYHA OCHOBA TA METOJHU JOCJIIKEHHSI

[pobneMu mepcreKTHBH PO3BUTKY OCBITH B KOHTEKCTI iHTETpAIlii IO €BPOIEHCHKOTO
OCBITHBOTO MpOCTOpPY Ta MikHaponHoi cmiBmpami BuB4aimn O. baszune, 1. Kosunenp,
O. Kyxuin, C. CokoJI0B Ta iH. Y4acTh yKpaiHChKUX 3aKJIa/IiB BHIIOI OCBITH Y MIXKHAPOIHUX
OCBITHIX MPOEKTAX € MPEIMETOM IOpiYHuUX 00roBopeHb. Cepen 3apyOiKHHUX TOCIITHUKIB
10 mpobisieMy BHCBITIIOIOTH @. AHapymikesud, JI. XKynesa, [I. MarkeBud Ta iH. [IutaHHs
MDKHApOJHOTO CHIBpOOITHUITBA B Tajy3i OCBITH JOCHIDKYIOTh B. AHIpyIIeHKO,
T. Auroniok, B. Bakipos, JI. bapanosceka, M. bapanoscbkwuii, H. bigtok, M. bonnapenko,
I. Bakapuyk, lO.TopobGenp, M. 3ryposcekuii, O.IBanoB, B.Kpewmens, JI. Tabaunuk,
M. Illy6apToBChKHii Ta 1H.

J1st  OCSTHEHHS IIOCTaBICHOI METM BUKOPHUCTAHO TEOPETUYHUM METOA
JOCIIJDKEHHST — aHalli3, CHHEeTe3, NOPIBHSIHHS, IHTepIpEeTAallis, y3aralbHeHHs O(iIlifHIX
JDKepen, a came caiity MiHicTepcTBa Haykd 1 ocBiTH Ykpaiam Ta [lporpamu
«JleMoKpaTnyHa MIKOJIa» Ta iH.

BUKJIAJL OCHOBHOI'O MATEPIAJTY JOCJIIKEHHS

ChOTOJHINIIHE TTOKOJIIHHS CYTTEBO BiPI3HATHCS Bil CBOIX MOIEpeaHUKiB. J[aBaTn
npocto iHGOpMAIil0 HUHI 3aMano, TOMY HEOOXIJHO BYHMTH KOPUCTYBATHCS HEIO,
nepeTBoproBaTH 11 Ha KopucHi 3HaHHs ("anbioBa Ta murpuueHko, 2019). I[Toctmaiiganna
VYkpaina morpedyBana 3MiH, 30KpeMa i B OCBIiTi, a TacJOM TOTO TMEPioJy MOKHA BBaXKaTH
4acTO IMTOBAHE TBEPIDKEHHS MPO Te, M0 «HEMOXJIMBO HaByaTH aiTed XXI cTomiTTs y
mkonax XX cromitrs merogamu XIX cromitrsi» (IIporpama miaTpuMkn ocBiTHIX pedopMm B
Vkpaini «/lemokparnuna 1mkomay, 2022). Pedopma posmouamacs 3 00roBOpeHHS
Konnenuii «HoBoi ykpaiHchkoi mkonm», a BrnpoBaJukeHHs HoBoi ykpaiHChbKOi HIKoiM
(HVYIL) crano 3acagunyoro pedopmoro MinictepcTBa ocBiTH 1 Haykn YkpaiHu. OcHOBHa
MeTa — CTBOPUTH HIKOJTY, B SIKii Oy/Je MPHEMHO HaBYATHCS H sIKa laBaTUME YYHSIM YMIiHHS
3aCTOCOBYBAaTH 3HaHHS Yy peanbHOMYy WTTi. Ilinxomm 1m0 HaBYaHHSA Ta 3MICTY OCBITH
TpaHchopmyroThes, ajke Mera HYIIl — BuxoBaTH iHHOBaTopa Ta rpOMaJsIHIHA, SIKMH BMi€
YXBaJIOBATH BiJIIOBialIbHI PillicHHS Ta OpaTH Ha ce0Oe BiAMOBIAAIbHICT 33 X BUKOHAHHS.
(JTaze6Ha, 2018).

Po36ynoBa HoBoi ykpalHCBKOI MIKOIM — Tpolec AOBroTpuBaiuid. Ilpiopurerom
TYyT € PO3BUTOK KOMIIETCHTHOCTEH IIKOMIApIB, Mo nepeadayae HaOyTTS HUMH KOMOiHAIil
3HaHb, YMiHb, HABUYOK, CIIOCOOIB MUCIIEHHS, MOTJIS/IIB, MIHHOCTEH Ta 1HIIMX OCOOMCTUX
SIKOCTEH, SIKI BWU3HAYAIOTh 3MIATHICTH OCOOM YCITIIIHO COI[iaNi3yBaTHCs, TPOBAJIUTH
npodeciiiHy Ta/abo mojanblly HaBYaIbHY AiSUIBHICTE. TOOTO (hOopMyeThCs SIpO 3HAHb, HA
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SIK€ HaKJIQJIATUMETHCS YMIHHS LUMU 3HAHHSAMH KOPUCTYBAaTHCS, a TAaKOX IIHHOCTI Ta
HaBWYKH, [0 3HAAOONATHCS BUIYCKHMKAaM YKpaiHChKOI IIKONMM y TmpodeciiHoMy Ta
npuBatHOMY kUTTi (Kornenmis «HoBoi Ykpaincekoi mxomm», 2016).

VYceBinommotoun cBoi motpebu, YKpaiHa @parHe YTBEPAMTHCSA SIK HOBITHS
JeMOKpaTHYHA JiepKaBa. Bin Toro, siki BHYTPIIIHI IEPETBOPSHHS MU 3MIHCHAMO, B 9OTO
BIIMOBMMOCSI ¥ INO NPHHMEMO B HAI[lOHAJNbHY CHCTEMY OCBITH BiJ €BpONEHCHKHX
CTaHAapTiB, OyAe 3ajexaTh piBeHb HAIIOi HAyKW 1 OCBITH, CTaBJEHHs A0 Hac 3 OOKy
CBITOBOI CIiIBHOTH. (AHTOHIOK, 2013)

[Mporpama «/leMokpaTndHa MIKOJN@» CTaja MNPOTPaMol0 MIATPUMKH OCBITHIX
pedopm B YkpaiHi, sika peanizoByeTbcst €BponelickkuM LlenTpom iMeni Beprenanga (Ocno,
Hopserist) 3a minTtpumku MiHictepcTBa 3akopaoHHHMX crpaB Hopserii y cmiBmpari 3
MiHicTepcTBOM OCBIiTH 1 HayKu YKpainu, Pamoro €Bponu, 6aaroaiiiHoi opranizanii «LlenTp
OCBITHIX iHimiaTUB» Ta Beeykpaincpkoro Gormy «Kpok 3a kpokomy». €BpONEHCHKUI TIEHTP
imeni Beprenmanna (mami — L{eHTp) — €BpOTEHCHKIIT €KCIIEPTHAN LHEHTP y cepi OCBITH IS
JEMOKpPAaTUYHOTO TPOMAJJHCTBA, IpaB JIOJUHM Ta MIDKKYJIBTYPHOTO ITOPO3YyMiHHS,
3acHoBaHW# Pamoro €Bpormm Ta Hopseriero y 2008 pomi 3 MeTOI0 HaJaHHS MiATPUMKH
JepkaBaM-wieHaM Panu €Bponu y pearizallil MOMITHKY Y 3rafaHiii cdepi.

HenTp BigkpuTHii 10 criBmpari 3 ycima 47-ma faep>kaBaMu-wieHaMu Pann €Bponn
1 IPOTIOHYE 1Ty HU3KY HAaBYAJIBHUX IPOTPaM, PECYpPCIiB Ta 3aXOiB JUIs OCBITSH, TPEHEPIB,
HAYKOBI[IB, TMOJIITHKIB Ta I'POMAJICHKOCTI 3arajioM. MeMopaHIyM MpO CIIBIOpaIi0 OyJo
mianucaHo 26 yepBHs 2018 poky B Mexax Bceykpaincbkoi koHdepeHiii «/lemokpaTniHa
mikona» B Kuesi, Ha sikiit [Tocon KoponisctBa Hopgeris B Ykpaini Yiae T. Xopnepcran
BIJI3HAYMB, L0 «II¢ OJHA 3 HAWOUIBIIMX Hporpam, siKy miarpumye ypsa Hopserii B Ykpaini»
(ITporpama miaTpuMKH OcBiTHIX pedopm B Ykpaiti «/leMokparnyiHa nikonay, 2022).

[Iporpama momyumiacst 10 po3poOKH HHU3KH JEPXKABHUX JOKYMEHTIB, 30KpemMa H
Jlep>kaBHOTO cTaHIAPTy MOYaTKOBOI ocBiTH, KOHIENii po3BUTKY TpoOMasIHCHKOI OCBITH B
VYxpaiHi, [lep>kaBHOTO CTaHAAPTy 0a30BOI CEPEIHBOT OCBITH, a TAKOXK TICHO CITIBIIPAIIIOE 13
HepxaBHOIO ciy)k0010 sikocTi ocBitTH ([JCS0) monxo iHcTpyMeHTiB ayauty. Tak, mix gac
IHCTUTYLIHHOTO ayJUTy y HpOLEci CIIOCTEPEKEHHS 3a HAaBUYAIBHUMH 3aHATTAMH SKCIIEPTH
3BEPTATUMYTh yBary Ha Te, sKi KJIIOYOBI KOMIIETEHTHOCTI BJAJOCS PO3BUHYTH Ta SKi
Hackpi3Hi 3microBi JiHii peamizyBatu ([lepxaBHa ciyx0a SKOCTI OCBITH YKpaiHH.
MixnapoaHe criBpoOiTHHITBO, 2022).

JepxaBHUI cTaHIapT, 3a SIKUM Y€ HaBYaIOThCS MEPIIOKIACHUKH 3 1 BepecHs
2018 p. Oymno 3aTBepmKkeHo Ha 3aciganni Kabinery miHicTpiB Ykpainu 21 mortoro 2018 p.
VYnepme B Ykpaini JlepkaBHUI cTaHZApT CTBOPIOBABCS 13 3aydeHHSM MIMPOKOTO Koja
¢axiBuiB i3 pi3HUX cepenoBuIl. Lle memaroru-iHHOBaTOpW 3 PI3HUX pPETIOHIB YKpaiHw,
NIPE/ICTaBHUKU TPOMAJICBKOTO CEKTOPY, HAayKOBI[i, OaTbKH. 32 OCHOBY B3STO JIOCBiJI CEMH
Kkpail, a came: Oinnsunii, Cinranypy, [pnannii, IHotnannii, @pannii, Kanagu ta [lomsrmi.

o po3pobku [lep>kaBHOTO cTaHIapTy 0a30BOI CEpPeAHBOI OCBITH 3aTBEPIKEHOTO
30 Bepecus 2020 poky, Oynam 3amydeHi MIDKHApoOaHi ekcrepTd 3 mpoekTiB «Hosa
yKpaiHceka mkona — 2» (ITonmpima), «®iHckka miaTpuMKa peopMu YKpaiHCHKOT MIKOJIH
(®@inmarmis) Ta [Iporpama «JleMokpaTHdIHa MIKOTAY.

CIMcoKk KOMITETEHTHOCTEH, KX HaOyBaTHMMYTh Y9HI, Y)K€ 3aKpilUIeHO 3aKOHOM
VYkpainu «IIpo ocBity» (Ilpo ocBity, 2017). Bir cTBOproBaBcsi 3 ypaxyBaHHIM
«Pexomennamii €spomneiicekoro Ilapmamenty Ta Pagm €Bponm moxmo dopmyBaHHS
KITFOYOBUX KOMIIETEHTHOCTEH OCBITH BIPOAOBK XHTTs» (Bix 18.12.2006 p.):

— BLJIbHE BOJIOJIHHS JIEP)KaBHOIO MOBOIO;
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— 3JaTHICTh CHUIKYBaTHCs pinHOO (y pasi BiAMIHHOCTI BiJ Jep)kaBHOI) Ta
IHO3EMHUMH MOBaMH;

— MaTreMaTHYHa KOMIICTEHTHICTb;

— KOMIETEHTHOCTI y Tairy3i MPUPOTHIYNX HAYK, TEXHIKH 1 TEXHOJIOTIH;

— IHHOBAILIHHICTE;

— EKOJIOTiYHA KOMIIETCHTHICTB;

— iHpopMauiiHO-KOMYHiKalliliiHa KOMIIETEHTHICTb;

— HaBYaHHS BIPOIOBXK JKUTTH;

— IPOMAaIAHCBKI Ta COIliaJibHI KOMIICTEHTHOCTI, MOB’sA3aHi 3 ilesAMH JEMOKpATii,
CIPaBEJIUBOCTI, PIBHOCTI, MpaB JIOIWHU, JOOPOOYTYy Ta 3IOPOBOIO CIOCOOY KHUTTS, 3
YCBIZJOMIICHHSIM PIBHUX TIPaB i MOXKJIMBOCTEHH;

— KyJIbTypHa KOMIIETEHTHICTB;

— mianpueMinBicTh Ta (pinancoBa rpamoTHicTh (IIpo OCHOBHI KoMIteTeHIii s
HaBYaHHS IPOTATOM YChOTO XUTTS, 2006).

3aBmAkd mATpUMIN €Bpomerchkoro (GOHIY OCBiTH, 3a 0Oe3MOCepeaHbOI ydacTi
MIPOBIIHUX €BPOIEHCHKUX CKCIIEPTiB, Ii PEKOMEHJAIIi Ta TOB'I3aHi 3 HUMH €BPOIICHCHKI
JOKyMeHTH («PaMKM KOMIIETEHTHOCTEI») pETeNIbHO OIpalboByBajla KOMaHIA aBTOPIB
JokymenTa. CHiIbHAMY IS BCIX KOMIIETEHTHOCTEH € Tak 3BaHI HACKPi3HI BMiHHS: YMTaHHS 3
PO3YyMIHHSIM, YMIHHSI BHCIIOBIIIOBAaTH BJIACHY IYMKY YCHO 1 HHCHbMOBO, KPUTHYHE Ta
CHCTEMHE MUCIICHHS, 3/IaTHICTh JIOTTYHO OOIPYHTOBYBATH IMO3HIIIIO, TROPYICTh, 1HIIATHBHICTS,
BMiHHS KOHCTPYKTUBHO KEPYBaTH €MOIIISIMH, OLIHIOBATH PU3MKH, NPHIMATH PpilICHHS,
PO3B’sI3yBaTH MPOOJIEMH, 3JaTHICTH CITIBIIPAIIOBATH 3 IHIIMMH JIFOIbMH.

Jns HaOyTTS OMX KOMIIETEHTHOCTEH IIKOJIAPI HABYAIOTHCS 32 MAISUIBHICHUM
migxonoM. Konnernmist HYII nporoHye Takok BIPOBa/KyBaTH 1HTETPOBaHE Ta MPOEKTHE
HaBuaHHA. Lle crpuse ToMy, IO y4YHI OTPHMYIOTH IIiJTICHE YSIBICHHS IPO CBIT, aJike
BUBYAIOTH SIBUIIA 3 TOUYKH 30pY PI3HUX HayK Ta BYATHCA PO3B’S3yBaTh peabHi mpobiemMu
3a JIONIOMOT010 HA0YTHX 3HaHb.

Came IIporpama «J/leMokpaTndHa IIKOJIa» CIPSIMOBAaHAa HA peaji3alilo CHCTEMHHUX
JIEMOKPAaTHYHUX pedOpPM IIKUIHHOI 1 JOMIKIIEHOT OCBITH B YKpaiHi i MpAIlO€ 32 TAKUMH
HarnpsiIMaMH:

— po3poOKa OCBITHROI MOJITHKH 3aBISIKM YYaCTi Y €KCIEPTHHUX poOOUYMX Tpymax,
iHiIifoBaHNX MiHICTEPCTBOM OCBITH i HAYKH Y KpaiHu;

— po3poOKka TONITHKKA 3a0e3MEYEeHHS SKOCTI OCBITHM IUISXOM  HAJIaHHA
KOHCYJIBTAIi} Ta mopaj, a TaKoXX depe3 0OMiHM KPalTUMH MPAaKTHKAMH MK yKPaiHCHBKUMHU
Ta MDKHApOJIHUMH €KCIIepTaMH;

— TOMMpeHHs pe3yiprariB pobotu Ilporpamm «JlemokparnyHa mkoiay», icropil
yCIIiXy, JOOpHX NPaKTUK, HABYAIGHUX MaTepialliB JJIsl IIEAaroriB Ta JI0CBiay MIKHAPOIHUX
eKCTIEpTIiB JuIsl 3a0e3Me4YeHHs] CUCTEMHHMX 3MiH Ta BUCBITJIIEHHs Hporpecy pedopMyBaHHS
CHCTEMH OCBITH Y KpaiHu;

— po3poOKka HOBHMX OHJIAWH-MaTepialliB Ta MAaCOBUX BIAKPUTHX OHJIANH-KYPCIB JUIs
nemarorie Ykpaiau (IIporpama miaTpuMku ocBiTHIX pedopm B YkpaiHi «/lemoxpaTmuHa
mkonay, 2022).

Tak, na tmatdopmi Prometheus (maptaep IIporpamm) ompuimromHEHO OHJIAWH-
Kypen i3 mukiny «30 xpokiB mo HoBoi ykpalHCBKOI IIKOJHM: HaBYa€EMO TPOMAISHUHAY», AKi
MICTSITh HPAKTUYHI MOPagy IS KIIOYOBHX pedopM y IIKOJIi: 3alpOBa/HKEHHS LiHHICHO-
OpPIEHTOBAHOTO KOMIIETEHTHICHOTO HaBYaHHs, PO30YIOBH SIKICHOTO OCBITHBOI'O CEPENOBHIIA,
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HACKPI3HOTO PO3BUTKY KOMIETEHTHOCTEH, 30KpeMa IpoMajsHcbkol. LIukim KypciB Takox
OpIEHTOBAHO Ha PO30yNOBY IEMOKPATHIHOTO BPSAyBaHHS, IOTIMOJICHHS peaibHOI ydacTi
Y4HIB 1 HaJIaroPKeHHS MapTHEPCTBa 3 0aTbKaMM Ta TPOMaJIOIo0.

uxn cknagaeTbes 31 BCTymHOro Kypey «CTapTyeMo [0 YCHIIIHOI IIKOJM» Ta
JOTHPHOX TEMATHIHHUX KypCiB:

1. «CekpeTH yCHIIITHUX JUPEKTOPA 1 AUPEKTOPKID JUIS IIKUTFHIX aIMiHICTPATOPiB.

2. «YcnilHe BUNTETIOBAHHS — MIPOCTI PELENTH Ha OJCHB» JJIsI IeIaroriB.

3. «lllkona i rpomMaja sl JUTHHW» JJIsl TPOMaJH, sika XO4Ye CIiBIpAIIOBAaTH 3i
LIKOJIOKO.

4. «lllkimpHEe KWUTTA OHJIAWH» JUIS MIATPUMKH IOKUIBHOI CHOIIBHOTH Yy
BIIPOBAPKEHHI Ta BUKOPHUCTaHHI LudpoBux TexHosorii ([Iporpama miaTpuMKH OCBIiTHIX
pedopm B YkpaiHi «/lemokpaTuuHa 1mkosiay, 2022).

KoskeH 3 ux KypciB fae 3Mory oTpuMatu ceptugikaT mpo 30 roanH migBHIICHHS
kBarmigikarmii. [IpormonyeTscs iHTepakTHBHUIN NOCiOHNK «30 KpokiB 10 HoBoi ykpaiHCEKOT
IIKOJIN: HABYA€MO TPOMAASHUHAY, SKUH MICTUTh CTPYKTYypOBaHI HaBYaJIbHI MaTepiain Ui
BumrteniB. OkpiM Toro mikaBuM € TymnOokc — 30ipka BIpaB Ta MatepiamiB s GOpMyBaHHS
Ta OLIHKM I'POMaJIHCHKMX KOMIIETEHTHOCTEH Y4HIB Ha PI3HMX IpeIMeTax y IIKONi Ta B
paMKax Io3aypovHOi 1 MO3amKinmeHOiI mporpamu. Bcei Bmpasw, BukiameHi y TymOokci,
po3pobineHi abo MonudikoBaHI BUMTEISIMU-TNPAKTUKAMM, KOHTakTHa i1H(OpMALs SKHUX
MICTUTBCS Y KOXKHOMY JOJaHOMY MaTepiajii Ta € YMHHHMH BiJIOBIZIHO /IO mporpam i
CHPUSIIOTH PO3BUTKY T'POMAJISTHCHKUX Ta MPo(eciiHUX KOMIIETEeHTHOCTEH Heiarora.

Komanzma nporpamu MiATPUMKH OCBITHIX pedopm B Ykpaini «J/lemMokparuyna
mIKosiay 3asHavae, mo 70 Tucsd ocid yxe NMpOWIIM 1ed OCBITHIM LMKI, a JBa KypcH —
«CtapTyeMO 10 YCHILIHOI MIKOJW» U «YCIHINIHE BYMTEIIOBAHHS — IPOCTI PElEnTH Ha
IIOZICHR) YBIUIDIM B JECATKY HAWIOMyJSIPHIMNX KypciB Ha Prometheus 3a 2021 pik.
KinmpkicTh cepTr(ikoBaHUX BUITYCKHHIIb i BUITYCKHUKIB KypciB mukiry «30 kpokiB 10 HoBoi
YKpaiHCBKOI IIKOJIM: HaBYAEMO TPOMAISIHUHA» CATHYJA Bke 22,5 ThcSY 0ci0, a 3aranbHa
kimbKicTh — 70 tucsa (IIporpama miaTpuMku OcBiTHIX pedopM B YipaiHi «JeMokpaTimaHa
mKona», 2022). Amke came pearizallisi KOMIETEHTHICHOTO MiIXOMy y 3aKJIaJaX 3araibHOi
CepeIHbOT OCBITH 3aJICKUTH BiJl BUUTEIIB.

IIporpama «JleMOKpaTHuYHA INKOJA» IMPOMOHYE TAKOXK 3MIilllaHe TUCTAHI[IHE
HaBYaHHS I TIEIaroriB, ke nepeadadae Bigdip 3a MOTUBAIIIMHIMH aHKETaMU CIIyXadiB i
CITyXadoK Ta CaMOCTilHEe OIlaHyBaHHS HaBYAJIFHOTO MaTepiaiy, Horo ampobarito Ha TIPakTHLl Ta
crijbHe OOTOBOpPEHHSI pPE3yJbTATiB BHKOHAHHS 3aBJaHb IIiJ] 9Yac OHJIAWH-3aHATH 3a
MATPIMKH KOMaHIM eKcrepTiB-acmiitaTopiB. BuBueHHs Teopii 3BeaeHO 10 HEOOX1THOTO
MiHIMyYMy, HAaTOMICTh TIIepeBara HAJA€TbCS TPAKTHYHO OpieHTOBaHil iHpopMmamii Ta
BUKOHAHHIO 3aBJiaHb. J[y11 HaBUaHHS BHKOPUCTOBYETHCS Iuiatdopma LleHTpy, e po3milieHo
HaByaJIbHI Marepianmu. Ha ceoronHi GpyHKIIOHYIOTE TpH (aciiliTOBaHI OHIAWH-KYPCH:

1. «PO3BUTOK TPOMAaISHCHKMX KOMIIETEHTHOCTEH Ha pI3HHX IIpeaMerax» Ui
BYHTEiB-IIPEIMETHUKIB.

2. «PO3BUTOK TI'POMAISHCHKHX KOMIIETEHTHOCTEH depe3 poOOTYy YUHIBCHKOTO
CaMOBpSAYBaHHSI» Ul KEPIBHUKIB 3aKiajiB 3arajbHOI CepelHbOl OCBITH Ta 3aKiajiB
npodeciitnoi (mpodeciiiHo-TexHIUHOT) OCBITH, IXHIX 3aCTYNHHKIB 3 BHXOBHOI po0OTH,
KITACHUX KEPiBHUKIB, MEAAroriB OPTraHi3aTOPiB Ta IHIIMX OCBITSH, SKi OPTaHi30BYIOTh pOOOTY
YYHIBCBKOTO CaMOBPSAYBaHHS B IIKOJI.

3. «SIx po3BHBAaTH NEMOKpPAaTHYHE BPSAAYBAaHHA B IIKOJi?» JUIi KEpiBHUKIB Ta
3aCTYIHHUKIB KEpPIBHUKIB 3aKJafiB 3arajJbHOI CEpeHbOI OCBITH Ta 3akKJafiB IpodeciiiHoi
(mpodeciiiHO-TEeXHIYHOT) OCBITH Ta 1H.
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s mepeHeceHHst poOOTH 13 IeMOKpaTH3alil 3aKiaay OCBITH Yy NMPAaKTHYHY ILJIO-
IIMHY eKCTIepTH Ta TpeHepH [Iporpamu po3pobunn IHCTpYMEHT 1EMOKPAaTHIHOTO PO3BUTKY
mKonn (gam — IHCTpyMeHT). 3a OCHOBY MOKYMEHTY B3STO IIOJIOXKEHHS €BPONEHCHKOI
KoHBeHII{ 3 mpaB moauHy, KorBeHnii npo npasa mutuHY, Xaptii Pagu €Bpomnu 3 ocBitn
JUIL AEMOKPAaTHYHOTO TPOMAJJHCTBA 1 TpaB JIIOAWHHM, PaMOK KOMIIETEHTHOCTEH Ui
JEMOKpAaTUIHOI KyJIbTYpH, sKi po3pobneHi Pamoro €Bpomnm, €Bpomeiicbkoi xapTii mpo
y4acTh MOJIOZI B MICIIEBOMY Ta pEriOHAIbHOMY JKHMTTI Ta IHIIMX peKoMmeHpaauii y cdepi
OCBITH JIs1 IEMOKPATHYHOTO TPOMASIHCTBA 1 IIPaB JIFOIMHU.

Binrak, [HcTpyMeHT BU3Ha4ae 25 1eMOKPAaTHYHHUX CTaHAAPTIB Y TPhOX OCHOBHHUX
HampsiIMKax: PO3BUTOK JEMOKPATHYHOIO INKIJIBHOIO CEpPEelOBHINA Ta JEMOKPATHYHOTO
NpoLieCy BPSAyBaHHS y LIKOJI, BKJIIOYECHHS OCBITH IJISl IEMOKPATHYHOTO IPOMAISHCTBA i
npaB JIIOJWHE B OCBITHINM MNpolec, yCTaJeHHs NMapTHEPChKUX 3B’S3KiB i3 Tpomajnoro. Bin
CIIyTye OCHOBOIO JUIi CAaMOOIIHKM IIKUI, BOAHOYAC IPOMOHYIOYHM HAlpsMH UL
MOJABIIOTO JEMOKPATHYHOTO PO3BUTKY M JONIOMarae MOHITOPUTH PyX IIKOJIN Y HAIIPSIMKY
po3BUTKY KynbTypu aeMokpatii (IIporpama miaTpuMkm OCBITHIX pedopMm B VYKpaiHi
«JlemokpaTtndHa mKomay, 2022).

BUCHOBKU TA IIEPCIIEKTUBU INOJAJIBIINUX PO3BIJOK

TakuM 9UHOM, Y CTaTTi 03HaYCHO BIUIMB MDKXHAPOIHOI CIIBIIpAIll Ha peaji3alliio
OCBITHIX pedopM B VYKpaiHi, 3aKIIEHTOBAaHO yBary Ha HEOOXIJHOCTI MOCHJICHHS Ili€l
CKJIaJIOBOI SIK Ba)XJIHMBOTO (pakropa iHTerparii HaI[iOHaJIbHO! CHCTEMH OCBITH B CBITOBHUIl
OCBITHIH POCTIp.

3a pe3ysibTaTaMu MPOBEACHOTO aHAII3y BCTAHOBJICHO, 1[0 MIKHAPOHA CITIBIIPAIlST
VYkpainu y cdepi OCBITH CIpHs€e PO3BHTKY Ta peaiizaiii OCBITHIX pedopm, a ydacTb
3aKJaJiB 3arajbHOi CepeHbOI OCBITH Y MDKHAPOJHUX MpOrpaMax Ta MPOEKTaxX IHTErpye
VYkpaiHy y cBitoBuii OcBiTHiH mpocTtip. ToOTO, HEOOXiTHO PO3MHMPIOBATH MiKHAPOIHI
KOHTaKTH 32 PaxyHOK YKJIaJ[aHHS YroJ Ta 3HIHCHEHHsS CHUIBHHUX IPOEKTIB, MOCHIIOBATH
mporiec OOMiHy TOCBIiOM Ta iH(OpMAIli€lo 3 MPOBIAHUMHU KpaiHaMH CBITY y cepi OcBiTH,
110 CHPUSTHME NOTIHOJICHHIO HABHUX 3B S3KIB Ta HAJIArO/PKEHHIO HOBHX KOHTAKTIB.

VY mepcneKkTHBI HACTYNHHX PO3BIZIOK Yy LOMY HAmpsiMi IUIAHYEMO PO3KPHTH
NpolLiec CHiBIpali yKpalHChKUX 3aKia(iB OCBITH 100 peajizauii [HcTpyMeHTy; 3’scyBaTu
(opmu, CTyIiHb, PE3yJIbTATUBHICTh CIIBIPALli; IPOaHATI3yBaTH JETAIBHIIIE OCBITHI MPOrpamMu
CIiBIpar Ta XY 1X peanizanii B yMoBax pedopMyBaHHS YKPaiHCBKOI CHCTEMH OCBITH.
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MMPABUJIA O®OPMJIEHHS I TIOJAHHS PYKOIIMCIB
(BiZMOBIAHO 10 MIZKHAPOAHUX BUMOT)

[MpoGnemaruka cratedl >KypHaldy OXOIUIIOE: TEOPETUKO-METOJOJNOTIUHI 3acaau
MOPIBHSUIBHOI MEAaroriky, Cy4yacHi cTparerii 1 TeHJCHLIl PO3BUTKY OCBITH, BHUPIILICHHS
COIATBHO-TIEIATOTTYHHX MPOOJIEM pO3BUTKY OCBITHIX cucteM Yy SAPYBIZKHOMY JTOCBIAL

VYci, xT0 Oaxae 3iicHUTH TyOsikanito B xypHam «[lopiBHsuibHa mpodeciiiHa
TIeIarorikay, MPOCUMO ToAaBaTu Marepianu 10 20 TpaBus/20 JucTonaja.

Jis myOikariii cTaTTi MpOCHMO HaCHIIATH:

—Bigomocrti mpo aBtopa (I1Ib, Miciie poboTH, HAYKOBUH CTyMiHb, BUCHE 3BaHHA,
enexkrporHa nomra, ORCID; mns acmipantis — I1Ib, miciie HaBuaHHA, €MEKTPOHHA TIOIITA,
ORCID);

— CJICKTPOHHHUIA BapiaHT HAyKOBOI CTATTI.

BAXJINBO!
[Ty6nikanii B xypHani «IlopiBHsuibHa npodeciiiHa mnenarorika» 3aiHCHIOIOTHCS
AHTJIIMCBKOIO ABO YKPATHCBKOIO MOBOIO. O6c¢sr cratti — 8—12 cTopiHOK.

CTATTI, SKI EPEKJAJEHI 3ACOBAMM OHJIAMH-CEPBICIB (HA
3PA30K GOOGLE TRANSLATE), HEBI/IKOPUT'OBAHI, ABO HE BI/IINOBIJIAIOTDH
YAHHAM BHMOI'AM, 10 JPYKY HE TNPUUMAIOTBCA 1 HE
HOBEPTAIOTBCA!

Texniuni xapakrtepucTuku: Microsoft Word, mpupt — Times New Roman;
inTepBan — 1,5; kernb — 14; Bigctyn ad3aimy — 1,25 cM; mosst: 1iBopyd — 2,5 ¢M; IpaBopyd —
1,5 cm; 3Bepxy — 2,5 cM; 3HU3Y — 2,5 CM.

OO0O0B’13KOBI CKJIaJIHUKH CTATTI:

—AHOTANLIA / ABSTRACT (o6csarom 1800 jpykoBaHMX  3HaKiB,
AHIJIIACBKOIO TA YKPATHCBKOIO MOBAMMU);

— KJIFOYOBI CJIOBA / KEYWORDS (ue menmte 8);

—BCTYII / INTRODUCTION (mocranoBka npo0iemMu B 3arajJbHOMY BHTJISI Ta
i1 3B’5130K i3 BJKJIIMBUMHU HayKOBUMH 200 MPaKTUYHUMH 3aBJAHHAMH);

—META JOCJIAKEHHS / THE AIM OF THE STUDY;

—-TEOPETUYHA OCHOBA TA METOJM JOCJIJKEHHSI /
THEORETICAL FRAMEWORK AND RESEARCH METHODS (mxepena, Ha ski
aBTOp MOCHJIAETHCS B TEOPETHUHIH OCHOBI TOCTIKCHHS, TIOBMHHI OyTH NpeICTaBlieHI B
JITEPATYPI; 000B’3K0B0O BKa3aTh METOIH JOCIIIHKCHHS);

—BUKJIAL OCHOBHOI'O MATEPIAJIY/RESULTS (Buknaa OCHOBOTO
MaTepiary MOBHHEH OyTH UiTKUM, iH(GOPMATHBHUM 1 JAEMOHCTPYBAaTH BJACHI PE3yNbTaTH
JOCITi[KEHHS aBTOPIB);

—BUCHOBKU TA MNEPCHEKTHBU IOJAJIBIINX PO3BIAOK /
CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH,;

—JITEPATYPA / REFERENCES (ue mermie 10 mxepern).

Bumorn 10 odopmiieHHs iTepaTypu |y CTaTTi BUKJIQJAEHI HANpPUKIHIN
iHpopManifHOro JMCTa 1 NMOBHMHHI BIANOBIJATH MIXHAPOJHOMY CTHIIIO AMEpPHUKaHCHKOI
ncuxoJorianoi acomiarii (APA).
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3BEpHITh yBary, 110 CTaTTi aHTJIIHCHKOI0 MOBOIO MatOTh U(POBUIi ineHTHDIKATOD
DOI, sxuii HagaeThCs KOXKHIM craTri penkonerieo xypHary. Illo crocyerbes
YKpalHOMOBHUX CTaTei, aBTOPH MOBHHHI caMOCTiifHO Bkazatu Y JIK.

CTATTI NPOXOJIATHh MEPEBIPKY B MIXKHAPOJHIN CHUCTEMI
AHTHUILIATTAT.

3A JOCTOBIPHICTHh BUKJTAJEHUX ®AKTIB, HUTAT I IIOCUJIAHb
HECYTbD BIAITIOBIJAJIBHICTD ABTOPH.

AcmipaHTH TOJAalOTh CTATTI 3 pPeleH3i€l0 HayKoBOro KepiBHUKA; aBTOpU 0ec3
HAYKOBUX CTYINCHIB — 13 peICH3i€0 JoKTopa abo KaHaugaTa HAyK i3 BiJIOBiTHOI
CIETiaJTbHOCTI.

HayxoBi nparii TOKTOpiB HayK OPYKYIOTHCS B )KypHalli O€3KOIITOBHO.

Omnata 3a CTaTTIO 3IIMCHIOETHCA TICIS TOBINOMIICHHS PEAKOJETii Ipo
BIATIOBITHICTH CTATTi BUMOTAaM Ta JIO3BOTY 10 APYKy. BapTicTh myOmikarii oxHiel cropiaku — 80
TpH.

CratTi Ta BiJOMOCTI PO aBTOpA HAJCHIATH Ha IEKTPOHHY CKPUHBKY
comprofped@gmail.com

3a m0maTKOBOIO iH(GOpPMAINE€0 MPOCHMO 3BEPTATHUCS JO BiANOBIZAIBLHOTO
cexperaps Canoseirs Osneci Bonoaumupisau (M06. 067-288-36-73).
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TRENDS IN INCLUSIVE EDUCATION IN THE USA AND CANADA

ABSTRACT

This paper deals with foreign experience of implementing inclusive education for
children with special educational needs in the United States and Canada. Legal documents
on inclusive education in foreign countries have been analyzed. The most relevant topic of
American and Canadian scholars’ researches on reforming special education is related to
integration, that is gradual transition from exclusion of children with special educational
needs to inclusion in comprehensive schools. Based on the analysis of American and
Canadian researches on inclusive education it has been concluded that the changes in
legislation and education policies of North American countries aim to achieve the highest
level of progress in regular education and special education. It has been found that the
development of inclusive education in Canada has undergone and is significantly
influenced by the American education system ... (1800 3naxie)

Keywords: children with special educational needs, inclusion, inclusive education,
inclusive learning, special education.

AHOTAIISA

Y emammi npoananizoeano sapybiscnuii 00c8i0 ynpoeaoddicents iHKIIO3UBHO20
HaguanHa Ona Oimeu 3 ocobausumu ocsimuivu nompeoamu 6 CIIA ma Kanaoi.
Cxapakmepuz08aHo HOPMAMUBHO-NPABOSY OCHOBY Y Chepi IHKIO3UBHOT OC8IMU 6 3apYOINCHUX
Kpainax. IIpogioHoro memor 8 O0CHIONCEeHHAX AMEPUKAHCLKUX | KAHAOCLKUX HAYKOBYI6
CMOCOBHO pPehopMy8anHs CReYiaibHOT 0c8imu cmas pyx y HaAnpsami opeauizayii iHKo3ii, wo
nepeddbavac nocmynosuti nepexio 6io i301yii oimeil 3 0COOIUBUMU OCBIMHIMU NOMPedaMU
00 BKNIOUEHHA iX Y cepedosuiye 3aKaadia 3a2anbHoi cepednvoi ocgimu ... (1800 3naxis)

Knrouosi cnosa: oimu 3 ocobnueumu OCeimHiMU nompebamu, THKI03IS, THKIO3UGHA
oceima, IHKA3UBHE HABYAHHA, CNeYIaNbHA 0CBImd.

INTRODUCTION

Nowadays, one can observe an increasing number of people who refuse to
participate in social, political, economic and cultural life of their societies. Such a society is
neither efficient nor safe. The first education for all movement originated after the
conference on education for all was held in Jomtien, Thailand in 1990 ... .
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THE AIM OF THE STUDY

The paper aims to theoretically analyze the trends in development of inclusive
education in the USA and Canada.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The origination and development of inclusive education in North American countries
have been studied by S. Alokhina, J. Andrews (2000), V. Bondar, E. Danilavichiutie,
L. Danylenko, A. Gartner (1997), A. Kolupaieva (2009), O. Kryvonosova, D. Lipsky (1997),
J. Lupart (2000; 2010), S. Lytovchenko, Yu. Naida, M. Orlansky, T. Sak (2010), L. Savchuk,
N. Sofii, Ye. Synova, O. Taranchenko, C. Webber (2010), S. Wilks, M. Winser, V. Zasenko
etal. ...

RESULTS

Over the last few decades, developed countries have undergone significant
changes in the attitude towards low-mobility groups of the population and providing quality
educational services for children with special educational needs. Therefore, an inclusive
model of education is becoming ever more acute. In view of the above, it is rather
imperative to study foreign experience of those countries that have already achieved
significant progress on this matter. Foreign law and inclusive practice are an important
source of ideas about possible ways to solve the problems of implementing inclusive
education in Ukraine ...

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

So, theoretical analysis of American and Canadian scientific literature proves that
the changes in legislation and education policies of North American countries aim to
achieve the highest level of educational progress in regular education and provide children
with special educational needs with the opportunity to obtain special education ... .
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TEHJEHIII PO3BUTKY THKJIIO3UBHOI OCBITH B CIIIA TA KAHAII

AHOTANIA

Y cmammi npoananizosano 3apyoisicnuii 00c8i0 YNpoBaoiCenHs IHKIIO3UBHOZO
Haguanus 0ns Oimeti 3 ocobausumu ocgimuimu nompeoamu 6 CIIA ma Kanaoi.
Cxapakmepu308aH0 HOPMAMUBHO-NPABOBY OCHOBY Y Cqhepi IHKIO3UBHOT OCGImU 6 3apYOINCHUX
kpainax. Ipogionoio memoro 6 00CHONCEHHAX AMEPUKAHCHKUX | KAHAOCOKUX HAYKOBYI8 CHOCOBHO
peopmysannn cneyianvbHoi oceimu cmag pyx y HAnpaAmi opeauizayii IHKA03Il, wo
nepedbauac nocmynosuii nepexio 6io i3oasayii dimeil 3 0coOIUSUMU OCBIMHIMU nompebamu
00 KIIOUEHHs iX Y cepedosuiye 3aKnadis 3a2anbHoi cepednvoi ocsimu ... (1800 3naxis)

Knwowuogi cnosa: oimu 3 ocodorusumu oceimuinu nompeoamu,; iHKmo3is, HKI03UBHA
oceima; IHKN03UGHe HA6YAHHA, CneyiaibHa 0Cceima.

ABSTRACT

This paper deals with foreign experience of implementing inclusive education for
children with special educational needs in the United States and Canada. Legal documents
on inclusive education in foreign countries have been analyzed. The most relevant topic of
American and Canadian scholars’ researches on reforming special education is related to
integration, that is gradual transition from exclusion of children with special educational
needs to inclusion in comprehensive schools. Based on the analysis of American and
Canadian researches on inclusive education it has been concluded that the changes in
legislation and education policies of North American countries aim to achieve the highest
level of progress in regular education and special education. It has been found that the
development of inclusive education in Canada has undergone and is significantly
influenced by the American education system ... (1800 3naxis).

Keywords: children with special educational needs, inclusion, inclusive education,
inclusive learning, special education.

BCTYII

ChorozHi repes; CBiTOM 1ocTae MpooieMa 3poCcTaHHs KUTBKOCTI JIFOJIeH, SIKi BifipBaHi
BiJl aKTHBHO{ y4acTi B COLIIaJIbHOMY, TIOJIITAYHOMY, €KOHOMIYHOMY H KyJIbTYpPHOMY >KHTTI
CBOiX cycninbeTB. Take CycHIBCTBO HeE € aHi epeKTUBHMM, aHl Oe3reyHuM. YIieplie pyx 3a
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OCBITY ISl BCIX PO3MOYABCS 3 MOMEHTY INPOBENCHHS KOH(EpEeHIi 3 OCBITH Ui BCIX Y
Hoxomteei (Taimanm) y 1990 pori ... .

META JOCJIIJKEHHS

Mera craTTi — TEOPETHYHO MpOAHANI3yBaTH TEHJICHILII PO3BUTKY iHKIIO3UBHOL
ocsiti B CIIA Ta Kanani.

TEOPETUYHA OCHOBA TA METOJM JOCJIIIKEHHS
CraHOBNCHHS # pPO3BUTOK IHKIIO3UBHOI OCBITM B KpaiHax [liBHIuHOT AMepuku
nocmimpkyBanu HaykoBii C. Ampoxina, JIxx. Auapec (J. Andrews), B. Bonnap, Y. Be66ep
(C. Webber), C.Binc (S.Wilks), M. Biucep (M. Winser), A.Taptaep (A. Gartner),
JI. Nanunenko, E. /Jlaninasiutore, B.3acenko, A. Komymaesa, O. KpuBonocosa,
C. JluroBuenko, /. Jlincki (D. Lipsky), [x. Jlynapt (J. Lupart), }O. Haiina, M. Opnancki
(M. Orlansky), JI. CaBuyk, T. Cak, €. CunboBa, H. Codiii, O. Tapandyenko Ta iHmi ... .

BUKJIAL OCHOBHOI'O MATEPIAJIY

OctaHHI JECATHIITTS B PO3BHHYTHX KpaiHaX CBITYy BiAOyITHCS CYTTEBI 3MiHH B
CTaBJICHHI 1O MaJOMOOLTEHUX TPYIl HACENCHHS M HaJaHHI SKiCHUX OCBITHIX IOCIYT LIS
niTe 3 ocoOnmBUME OCBiTHIMH moTpebamu. [lemani Oumemioi muHaMmiku HaOyBae i
{HKJIFO3MBHA MOJICJIb OCBITH. 3HAYyIIMM ACIEKTOM CTA€ BHUBUYCHHS iHO3EMHOIO IOCBITy
KpaiH, SKi KPOKYIOTh y I[bOMY HampsMKy. [HO3eMHe IpaBo Ta IHKJIIO3MBHA IMPAKTHKA —
BXJIMBI JDKepena ineldl Mmpo MOXJIMBI LUIIXM PO3B’SI3aHHS NPOOJIEM  YIIPOBAPKEHHS
IHKJTFO3UBHOI OCBITH B YKpaiHi ... .

BUCHOBKMU TA INTEPCIIEKTUBU NOJAJIBIINX PO3BIJOK

VYHacniZoKk aHajily aMepuKaHChbKOl Ta KaHaJCbKOi HAayKOBOi JTeparypu
MiZICyMOBAHO, 10 3MiHA B 3aKOHOJABCTBI W OCBITHIM MOJITHII MMiBHIYHOAMEPUKAHCHKUX
KpaiH CrpsIMOBaHI Ha JOCSITHEHHS] HAWBHIIOT YCIIIIHOCTI BCIX KaTEropiil AiTel y 3araibHii
OCBITI Ta CTBOpPEHHS pPIBHUX MOXIHBOCTEH 3H00YBaTH OCBITYy ISl BCIX Y4YHIB — ¥y
creliagbHii OCBITI ... .

JITEPATYPA

Ilpuknaou oghopmanennsa nocunans ma cnucky aimepamypu
32I0HO 3 BUMO2AMU MINHCHAPOOHO20 CHIUTIIO
Amepuxancokoi ncuxonoziunoi acoyiayii (APA Style)

APA crunp nepenbadae BUKOPUCTAHHS TMOCWJIaHb y TEKCTI POOOTH 1IOpasy, KON
BH ITUTY€ETE JDKEpeno, Oyap To mapadpas, uTaTa BCEpeauHi psiiKka 9 OJIOKOBA IUTATA.

BHyTpimHPOTEKCTOBE MOCHIIAHHS MICTHTh iH(QOPMAIi0 Tpo: aBTOpa Mparl
(penaxTopa/ykiagada/Ha3By LIUTOBAHOTO JKEpena, SKIIO0 aBTOp BiACYTHIH), IO IUTYETHCS,
piK BHIAHHSA Ta CTOPIHKOBMH iHTepBan (HOMEPH CTODIHOK, i3 SKHX B3STO LUTAaTY).
CTOpiHKOBHH IHTEPBAJ J03BOJISAETHCS HE BKA3yBaTH, SKIIO BH HE LIUTY€ETE, a BUCIIOBIIOETE
SIKYCh 171€10 UM ITOCHJIAETECh Ha POOOTY B LIJIOMY.

IMapa¢pa3s. He 6eperscs B nanku. [IpisBumie(a) aBropa(i) Moxe 3’ IBUTHCS:

1) Ge3mocepeHBO B PEUEHHI, TOAI MiCII HBOTO B KPYIJIMX JIYXKKaX 3a3HA4a€ThCS
piK BUIAHHS,

2) y nykKax micis mapagpa3y pa3oM i3 poKOM BHAaHHS (depe3 KoMy).
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Hanpuknao:

The publishing process consists of several stages of editing (Tymoshyk, 2004).

Y  penaxmiifHO-BHIaBHHYOMY TIPOIECi ICHYe KUTbKa €TamiB pelaryBaHHS
(Tumomnk, 2004).

According to M. Tymoshyk (2004), the publishing process consists of several
stages of editing.

3a Tumonmkom (2004), y penakuiifHO-BUIABHIYIOMY IIPOIIEC] ICHY€E KiTbKa eTaIiB
penaryBaHHs.

OOwuaBa OCHIAaHHS BKA3yIOTh HA Te, IO iHPOpMAIis, SKa MICTHTHCS B PEUCHHI,
Moxe OyTu po3raioBaHa y npari Tumomuka, Bunaniit 2004 poky.

binpmr posropHyTa iHdopmalis Ipo 3rajgaHe JHKepeno OyJae MICTHTHCS Y CHHCKY
BUKOPUCTAHUX JDKEPEIL.

Hurata Bcepenmui psaaka. beperscs B snanku. [IpisBumie(a) aBropa(iB) Moxe
3’ ABUTHCS:

1) Ge3mocepeHBO B pPeUeHHI, TOAI MiCII HOTO B KPYIJIMX JIYXKKaX 3a3HAYAETHCS
PIiK BUJAHHS, a ITiCJISl IMTAaTH B KPYIJIMX JY)KKaX 3a3HAYa€ThCsl CTOPIHKOBUIT IHTEpBaJ;

2) y DyXKax Micis IUTAaTH Pa3oM i3 pOKOM BHIAHHS Ta CTOPIHKOBUM iHTEpBAJIOM
(aepes komy).

Hanpuknao:

W. Wordsworth (2006) claimed that poetry was “the spontanenous overflow of
powerful feelings” (p. 263).

Bopaceopr (2006) 3asiBuB, [0 pOMaHTHYHA [0€3ist Oyyia Big3HaueHa SIK
«CTIOHTAHHHU TIEPEITUB CHIBHUX MOYYTTIBY» (C. 263).

Poetry is “the spontanenous overflow of powerful feelings” (Wordsworth, 2006,
p. 263).

PoMaHTMuHAa TOE3is XapaKTEpU3yeThCS «CIIOHTAHHUM MEPEMBOM  CHIIBHHX
mouyTTiB» (Bopaceopr, 2006, c. 263).

OOuaBa OCWIIAaHHS BKa3yIOTh HA Te, MO iHPOpMAIis, SKa MICTHTHCS B PEUCHHI,
po3ramioBaHa Ha cropiHmi 263 TBopy 2006 poky, aBTOpoM sikoro € BopacBopt. Bimbm
PO3TOpHYTY iH(pOpPMalilo PO 3rajaHe [HKEPEIo MOKHA OTPUMATH 31 CITMCKY BUKOPHUCTAHUX
JDKepell.

BJiokoBa muTaTa (CKIaAaeThes i3 TphoX 1 Oinbme psankis). [logaeTses B TeKcTi 3
HOBOTO psjKa 3 a03alHUM BiJICTYNOM JUIsI BCi€i IUTAaTH, HE OEpPeThCcsl B JIAIKH.

MixpsakoBuii iHTepBay — moABIHHWHA. [licas TeKcTy IMTAaTH CTAaBUTBCS Kpamka i
BKa3Y€ThCSA BUXiTHE DKEPETIO B Ty)KKaX.
Hanpuxnao:

In publishing, the concept of editing is primarily used to refer to types of work
directly related to the activities of the press. Modern editing is associated with sociocultural
professional activities aimed at analyzing and improving linguistic works during their
preparation for reproduction by means of printing, or broadcast (Khoniu, 2006, p. 45).

V raimy3i BUJaBHHYOI CIIPaBU MOHSTTS «pellaryBaHHsD HacaMIlepe]] BUKOPHCTOBYETHCS
JUISL TIO3HAYEHHS BUIIB poO0TH, Oe3nocepeiHbO MOB’S3aHMX 13 AISUIBHICTIO OpraHiB APYKY.
CyyacHe penaryBaHHs HaIEXHTh JO cdepu CyCcHiIbHO-KYJIbTYpHOI MpodeciiiHol
JISUTBHOCTI, IO CIPSMOBaHA HA aHANI3 i BIOCKOHAJCHHS MOBHUX TBOPIB IiJ] 4ac iXHBOT
TATOTOBKH JIO BiATBOpPEHHS 3acobamu modirpadii, abo mo tpaucmii (Xonto, 2006, c. 45).
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ITocnianHs Ha poOOTY KiJILKOX aBTOPIB (peAaKToOpiB/yKIaga4iB)

BHyTpIIIHFOTEKCTOBE MOCHIAHHA Ha POOOTY KITBKOX aBTOPIB 3aJICKUTHh BiA X
KiJIBKOCTI:

1) 2-5 aBTOpiB. Y BHYTPINIHHOTEKCTOBOMY MOCHIIaHHI HEOOXITHO TepepaxyBaTH
Mpi3BHUIIA BCiX aBTOpPIiB (depe3 komy). Ilepen ocTaHHIM aBTOPOM IHIIETHCS 3HAK «&»,
SKIIO aBTOPU TIEPEPAXOBYIOTBCS B IyXKaxX, ab0 CIOBO «Ta», SKIIO aBTOPH
NepepaxoBYIOTHCS B PEUEHHI, a PIK BUIaHHS Ta CTOPIHKOBHUI IHTEpBaJ y JTyXKKax.

Hanpuxknao:

(Kernis, Cornell, Sun, Berry, & Harlow, 1993) aéo (Kernis, Cornell, Sun, Berry, &
Harlow, 1993, p. 199)

Research findings by L. Boiko, S. Hrechka & N. Pavliuk (2010) prove ...

Pesynbratu pocnimkxenns boiiko, I'peukn, Ta IlaBmoka (2010) nminTBepkyrOTh

abo
L. Boiko, S. Hrechka & N. Pavliuk (2010) state, “Biology is a system of
sciences...” (p. 5).
JI. Boiiko, C. I'peuka ta H. Iomimyx (2010) crBepmxyrots: «biomoris — me
cucreMa Hayk...» (c. 5).

2) 6 aBTOpIB i OLIbIIE. Y BHYTPINIHHOTEKCTOBOMY MMOCHJIAHHI HEOOXITHO BKa3aTH
NPi3BHILE TIEPLIOTO aBTOPA 1 CIIOBO «Ta iH.».

(Jones et al., 1998) ado (Jones et al., 1998, p. 7)

(Boiko et al., 2005) a6o (Boiko et al., 2005, p. 10)

Research findings by O. Velychko et al. (2014) prove ...
Pesynbratu gocmimkenss O. Bennuko Ta iH. (2014) miATBEPIKYIOTH . ..
abo
O. Velychko et al. (2014) indicate, “Biology is a system of sciences ...” (p. 10).
O. Bennuxko Ta iH. (2005) cTBepmxyroTh: «bionoris — e cucrema Hayk...» (c. 10).

ITocuaaHHs Ha AeKinbKa podiT pi3HMX aBTOPIB (01HOYACHO)

SAxmo mapadpasz CTOCYEThCS KiJIbKOX poOIT Pi3HUX aBTOPiB, TOMI micys mapadpasy
HEOOXiJTHO BKa3aTH MPi3BUIIE aBTOpA OJHI€T KHUTH 1 PiK BUAAHHS, MICIIA 3HAKY «;» BKa3aTH
MIPi3BHIIE aBTOPA APYTOi KHUTH 1 piK BUAAHHS.

Hanpuxknao:

Many researchers consider literary editing to be one of the most important stages
of text processing (Feller, 2004; Rizun, 2002).

Unmano JOCHIJHMKIB BBaXAIOTh JIiTepaTypHEe peAaryBaHHS OJHUM i3
HalBa)XXJIMBILIMX eTariB 00poOku Tekcty (Pemnep, 2004; Pizyn, 2002).

IHocniaanns Ha po0oOTy HeBilOMOro aBTOpa

Sxmo aBtopa (pemakTopa/ykiiazada) Mpali BCTAaHOBUTH HEMOJXKIJIMBO, CIIJ
MIPOIUTYBATH JHKEPETIo 3a HOro Ha3BOIO a00 BHKOPHCTATH IEPIIi JBa CIOBA B JIy)KKax.
Ha3Bu KHUT 1 JOTIOBiIEH CITi yKa3aTH KypCHBOM a0o MiJKPECINTH; Ha3BU CTATEH, PO3/iIiB
1 BeO-CTOPIHOK y34TH B JAIIKH.

Hanpuxnao:

A similar study was done of students learning to format research papers (“Using
APA”,2001).
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AmnaroriuHe ONMUTYBaHHs OyJIO NMPOBEIEHO Cepe]] CTYAEHTIB, SIKi BUBUYalOThH (opmar
HaykoBuXx npais («Using APA», 2001).

SIKIo aBTOpPOM BHCTYIIA€ OpTraHi3aiisi abo Jep)aBHA yCTAaHOBA, CJiJ yKa3aTu
Ha3BY Mi€l oprafizamii abo B3ATH 11 y Ty>KKH, KOJIH MUTYIOTh YIEpIIIe.

Hanpuknao:

According to the American Psychological Association (2000), ...

3rifHo 3 BUMOTaMH AMEPUKAHCHKOT rcuxooriunoi acomiarrii (2000), ...

ITocuaanHs Ha AeKinbKa poOiT pi3HMX aBTOpIB
3 OAHAKOBHMH NPi3BHIAMHA

Skmo gBa abo Oimblie  aBTOpPIB  MaloTh  OJHAKOBI  TPI3BHINA, Y
BHYTPIIIHFOTEKCTOBOMY IMTOCHJIaHHI HEOOXITHO BKa3aTH TaKOX MepIri iHimianu (abo HaBiTh
ITOBHE iM’sI, SIKIIO Pi3HI aBTOPHU MAIOTh OJHAKOBI 1HIIiaIH).

Hanpuknao:

There are different opinions on the effects of cloning (R. Miller, 2012; A. Miller, 2014).

IcHyIOTE pi3Hi IyMKH 110110 HAcTiAKiB KiToHyBaHHS (P. Mimtep, 12; A. Mimrep, 46).

While some medical ethicists argue that cloning will lead to ... (R. Miller, 2012),
others point out that the benefits of medical researches deny such reasoning (A. Miller, 2014).

Xoua geski MeandHi (haxiBIl 3 €TUKU CTBEPIKYIOTH, IO KJIOHYBAaHHS MPU3BEAC 10
nmm3aitHepebkux mitei (P. Mimtep, 2012), iHmi Bif3HAYarOTh, IO MEpeBard MEIUIHUX
JOCITIJKEHB TIEPEBEPIIYIOTH Iie MipKyBaHHA (A. Mimtep, 2014).

YnopsiAKyBaHHSI CHUCKY BUKOPHCTAHMX JKepes

CHucoK BUKOPHCTaHUX JDKEPEN IOJAEThCS MICIs OCHOBHOTO TEKCTY CTarTi 1
MTOBHHEH MICTHTH iH(pOpMaIifo, HeoOXiTHY UIA TOTO, MO0 3HANTH W OTpUMATh OyIh-sKe
npouuToBane Kkepesio. KoxkHe mpouuToBaHe B POOOTI JDKEPENO MOBHHHO 3’SBUTHCS Y
CIHMCKYy BHMKODHCTaHMX JDKepel. BiAnoBigHO, KOKEH 3aluc y CIUCKY BHKOPHCTaHUX
JDKepell TIOBUHEH OyTH 3raJlaHuM y TEKCTi pOOOTH.

LluroBanuii MaTepian momaeThesl B andaBiTHOMY MOPSIKY 3a IPI3BUIIEM aBTOpa
(pemakropa/ykiagada, SKIIO HEMAae aBTopa). SIKIIO MaTepiall HE Mae aBTopa, WHOro
HEOOXiHO PO3MOAITUTH 32 MEPIIOI0 JITEPOIO HOro Ha3BH.

Sxmo B 6ibmiorpagiuHOMy oOITMCI 3a3HaYeHO KibKa pOOIT OJHOTO W TOTO XK
aBTOpa, pefaKkTopa ado yIMOpsAHNKA, TO/I 3allMCH PO3TAIIOBYIOTHCS 32 pOKaMH BUJIAHHS B
TIOPSIIKY 3pOCTaHHS.

Ipasuua 6i6aiorpadgivynoro onucy sl CIHCKY BHKOPHCTAHUX JzKepeJ

Sxmo B myOmikarii 3a3HaueHO He OilbIe ceMu aBTOpPIB (PEeOaKTOpiB/yKIagadiB,
AKIO KHUTA 06€3 aBTopa), TO B MOCHIAHHI HEOOXITHO BKa3aTH yCiX aBTOPIB.

Sxmo B my6mikarii 3a3Ha4eHo BiciM Ta OiibIie aBTOpiB (PedaKTOpiB/yKIagadiB), y
ITOCHJIaHHI HEeOOX1IHO IepepaxyBaTH iMEHa MEepIINX MECTH aBTOPIB, a IMOTIM BCTAaBUTH TPH
KpAarmnKH¥ (...) Ta I0JaTH iM sl OCTAHHBOTO aBTOpA.

Ha3Bu xHUT, )XypHasiB 3a3Ha4al0THCS 0€3 CKOPOUYCHb.

1. Knuwura: 1-7 aBTopiB
pizeumel, Iwimianul, I[pizBume2, Iwimianu2, IIpizBume3, Inimianu3,
Mpizsumed, Iwimianud, IpisBumeS, [nimianuS, Tlpizume6, Iximianu6, & IIpizBume7,
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Inimiamu7. (Pix). Haszea «nueu: Ilionazea (Homep BUZaHHS). Micne BUAAHHS:
Bungasaunrso.

Bragg, S. M. (2010). Wiley revenue recognition: Rules and scenarios (2nd ed.).
Hoboken, NJ: Wiley.

Tymoshyk, M. V. (2004). Vydavnycha sprava ta redahuvannia. Kyiv: In Yure.

Hubbard, R. G., Koehn, M. F., Omstein, S. 1., Audenrode, M. V., & Royer, J.
(2010). The mutual fund industry: Competition and investor welfare. New York, NY:
Columbia University Press.

2. Kuwnra: 8 i 6iib1ue aBTopis

Ipizeumiel, Iuimiamul, I[lpizsume2, Inimianu2, [pizsume3, Iwuimiamu3,
[pizsuied, Iuiianud, IlpizsumeS, Inimianud, Ilpi3Buiie6, IHimianu6 ... Ilpi3Buiie
ocTaHHBbOTrO aBTopa, lHimianu. (Pix). Hazea knueu: Ilionazea (Homep BumanHs). Micie
BUJaHHS: BUIaBHHUIITRBO.

Zinn, H., Konopacki, M., Buhle, P., Watkins, J. E., Mills, S., Mullins, J. W. ...
Komisar, R. (2008). A people’s history of American empire: A graphic adaptation. New
York, NY: Metropolitan Books.

Prusova, V. H., Prykhach, O. S., Dovhan, K. L., Ostapenko, H. H., Boiko, S. O.,
Polishchuk, O. O. ... Bondar, H. R. (2004). Matematyka. Kyiv: Osvita.

3. Kuwura 3a peaaxkuiero

[pi3Bume pemakropa, IHimiamm. (Pexn.). (Pix). Hassea xuueu: Ilionazea (HOMEp
BujaHHs). Miciie BunanHs: BugaBHUIITBO.

McNamara, R. H. (Ed.). (2008). Homelessness in America. Westport, CT: Praeger
Publishers.

Ophir, A., Givoni, M., & Hanafi, S. (Eds.). (2009). The power of inclusive
exclusion. New York, NY: Zone.

Fihol, N. (Red.). (2009). Ukrainska mova. Kyiv: NTUU “KPI”.

Prusova, V. H., Prykhach, O. S., Dovhan, K. L., Ostapenko, H. H., Boiko, S. O.,
Polishchuk, O. O. ... Bondar, H. R. (Red.). (2004). Matematyka. Kyiv: Osvita.

4. KHura: aBTop-oprasizauis
Hasga opranizauii. (Pix). Hasea xnueu: Ilionazea (Homep Bunanus). (Homep 3BiTy
(axwo ye dopeuno)). Mictie Bunanus: BuaBHUAIITBO.

Peace Corps. (2006). 4 life inspired. Washington, DC: Author.
Instytut svitovoi ekonomiky ta mizhnarodnykh vidnosyn. (2012). Derzhava v
ekonomitsi Yaponii. Kyiv: Nauka.

5. Kunura 0e3 aBTopa
Hasea knueu: ITionassa. (Pik). (Homep BunanHs). Micie BuiaHua: BunaBHUITBO.

Twenty-four hours a day. (2010). Miami, FL: BN Publishing.
Ukrainska mova. (2009). Kyiv: NTUU “KPT”.

6. YacTnHa KHUTH

[pi3Bume apropa rmaBw, [Himiamu. (Pik). Hasea rmaBu: Ilimnasea. B Imimiamm
[pisBume penakropa abo ykiagada (BIANOBIZAIBHICTE CKOpoueHO), Haszeéa Kuueu:
Ilionaszea (Homep BunaHHs). (CTOpiHKOBHH iHTepBaut). Micne BuiaHHA: BunaBHUITBO.
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Grosman, D. (2009). Writing in the dark. In T. Morrison (Ed.), Burn this book
(pp. 22-32). New York, NY: HarperCollins Publishers.

Farrell, S. E. (2009). Art. In D. Simmons (Ed.), New critical essays on Kurt
Vonnegut (p. 91). New York, NY: Palgrave Macmillan.

Balashova, Ye. (2014). Stratehichni doslidzhennia. V A. Sukhorukov (Red.),
Priorytety investytsiinoho zabezpechennia (2-he vyd.). (S. 5-9). Kyiv: Naukova dumka.

7. baraToroMHi BUIAHHSA

[pisBume aBTOpa OaraToToMHOi mpami, lmimiamm, & IIpi3Bume pemakTopa,
Imimiamz  (Pen.). (Pix). Haszea 6azamomomuoi npayi: Ilionazea (HOMep BHIAHHSA).
(Miarmazon ToMiB). Miciie BunaHHsA: BHIaBHUIITBO.

Milton, J. (1847). The prose works of John Milton (Vol. 1-2). Philadelphia, PA:
John W. Moore.

Oliinyk, B., & Shevchuk, S. (Red.). (2006). Vybrani tvory (T. 1-2). Kyiv:
Ukrainska entsyklopediia.

8. baratoromHe BugaHHs (OKpeMHii TOM)

[pizBume aBTopa ToMmy, IHimiamm. (Pix). Ha3Ba Tomy: Ilimma3sa. B Imimiamu
[pizeume pemaxropa (Pen.), Hazeéa 6acamomomuoi npayi: Ilionazéa (HOMep BHUIAHHSA).
(Homep Tomy, cTopinkoBwmii iHTepBai). Miciie BumaHHs: BunaBHUITBO.

Niehuis, S. (2008). Dating. In J. T. Sears (Ed.), The Greenwood encyclopedia of
love (Vol. 6, pp. 57-60). Westport, CT: Greenwood.

Oliinyk, B. (2006). Pereklady. Publitsystyka. V. D. Pavlychko (Red.), Vybrani
tvory (T. 2, S. 60-61). Kyiv: Ukrainska entsyklopediia.

9. ABTopedepar ado auceprauis
[pizBue, Iximiamu. (Pix). Hazsa pobomu: Ilionassa. (Tunm poOOTH 3 BKa3iBKOIO
HAYKOBOT'O CTYIIEHS aBTOpa). YHIBEPCHUTET, Y IKOMY 3aXHUILEHO qucepTaito, Micto.

Mylott, E. (2009). To flatten her sphere to a circle, mount it and take to the road:
The bicycle. (Master’s thesis). University at Albany, State University of New York, Albany.

Salenko, O. (2001). Naukovi osnovy vysokoefektyvnoho hidro rizannia. (Dys.
kand. tekhn. nauk). Natsionalnyi tekhnichnyi universytet Ukrainy “Kyyivskyi
Politekhnichnyi Instytut”, Kyiv.

Zaitseva, 1. (2001). Rozvytok estetychnoi kultury maibutnikh uchyteliv zasobamy
teatralnoho mystetstva. (Avtoref. dys. kand. ped. nauk). Tsentralnyi instytut
pisliadyplomnoi pedahohichnoi osvity APN Ukrainy. Kyiv.

10. Matepianu koHdepeHUii

[pizBume, IHimiamu. (Pix). Haszsea eucmyny, BinomocTi nmpo xordepentiito. Miciie
BU/IaHHS: BumaBHULITBO.

Josang, A., Maseng, T., & Knapskog, S. J. (Eds.). (2009). Identity and privacy in
the Internet age, 14th Nordic conference on secure IT systems, NordSec 2009. Heidelberg,
Germany: Springer Berlin.

Polishchuk, O. (Red.). (2008). [Inzheneriia prohramnoho zabezpechennia,
Materialy konferentsii molodykh vchenykh. Kyiv: Nauka.
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11. 3akoHmu, CTaTyTH, HAKa3U
HasBa 3akony, ctaryty abo Haka3zy. Homep 3akony § Homep posminy HOMEp
crarri. (Pik 3aTBepKCHH).

Serve America Act. 42 U.S.C. § 12501et seq. (2009).
Pro Natsionalnu politsiu. Ne 580-VIII § rozd. II st. 6. (2015).

12. Ypsanosi myoaikanii
HasBa odiuiitnoro oprany. (Pik). Ha3Ba ypsmoBoro nokymenra: Ilin3aroioBok.
Micue my6uikanii: Bunasenp.

U.S. Department of Justice, Federal Bureau of Investigation. (2009). The FBI
story. Washington, DC: GPO.

13. IIatent
[MpizBuie BuHaxinnuka, IHimianu. (Pik myOnikanii). Homep matenTy (Bkaszatu
kpainy). Micue Bunanus: [lareHTHe BiZoMCTBO.

Le Van Meautte, V. (2003). U.S. Patent No 6,601,955. Washington, DC: U.S.
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